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ABSTRACT • 

PROJECT TITLE: Industrial Arts Leadership Development Project v 
LEGAL NAME OF ^i^ISTRICT OR INSTITUTION: Montcl air State College 
ADDRESS:^ Upper Montcl a.ir. New Jersey 07043 

WljeJECT DIRECTOR: .Michael J. Dyrenipurth, Ph.D., Associate Professor 
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• FUNDED UNDER SECTION 135 OF P. L. 94-482 PROJECT BUDGET $5,243.63 

' ' * DESCRIPTION OF PROJECT . 

This project addressed ^the New Jersey State Plag. for Vocatipnal Education priorities 
of: a) providing inservice training for vocational education teachers to improve 
,the quality of instruction and supervision; b) providing minorities and persons with 
limited English capability the opportunity of inservice training for vocational edu- 
cation teachars to improve the quality of instru^t+on and supervision; c) providing 
leadership development of inservice vocational education teachers, service staff, 
and -administrators. In doing so it was developed to meet the leadership needs of 
the state'^s 3,200 industrial arts teachers. Specifically, the selected participants 
' "engaged in activities with the objective being: * /< 

1. To develop a cadre of leaders that will serve as an expandejd nucleus for, 
the industrial arts profession's thrust into the 'l980's. * " 

2. To identify potential newcomer^ to; the leader*ship group in an effort to 
expand its present size to a minimum of 3% of; the total industrial arts 
teacher pof^lation. * ^ . 

3. To devglop^a mechanism for infusing women, minority group members and 
persons with limited English capability into the cadre of leaders. 

4. To develop a mechanism whereby th^H^ader/partici pants are given an 
opportunity to communicate regularly, both among themselves and with 
other key, groups (e.g., state department personnel, industry and com- 
munity representatives and the like),. 



To increase the competencies of those ident; 
the areas of: their knowledge of vocational 
regulations, T and E procedures anc|, public ri 
of the. status of industrial a^rts nationwide; t 
sex and minority bias/stereotyping; interpersonal 
fyijig and assessinig needed resources- 




selected in 
plans,, laws., 
heir knowledge 
Jty to discern 
; and identi- 



Participants were nominated by a wide va^riety of educational leaders. Subse- 
^quently the project advisory council selected thirty'-five'ott a combination of 
geographic, performance, and potential criteria. These participants then 
underwent an extensive needs assessment and pre-test after wMich they attended 
a series of eight evening seminars over a five-month intervKT^:, Seminar topids 
were: /Orientation/Introduction ; 2) Vocational Education Planning in New Jersey; 

Funding Skills/Proposal Writing; 4) The Status of Industrial Arts: New%;#rsey 
and the Nation; 5) Technology: Today and Tomorrow; 6) Thorough and Efficient 
Concerns in Industrial Arts; 7) Special Needs Education and Industrial Arts; and 
8) Interpersonal Relations: Strengthening Your Skills. National and instate 
consultants provided seminar instruction in conjunction with the leadership of 
specific advisory council /rterabers. The participants additionally each developed 
a igajor project *f significance to their practice of industrial arts. 

The evjaluative results were very favorable both in terms of participant learning 
and their opinion of the experience. Analysis indicated the entire knowledge pro- 
file, as measured by pre- and post-testing, increased considerably. Th€ majority 
of the, participants expressed a desire to repeat a similar e'xperience: 

Project conclusions were: 1) th^t it would be advisable, and well received, to 
develop si m^' Tar activity specifically designed for industrial arts supervisors/ < 
departmer^^ diairpersons; 2) that the advisory council approach of cooperative , 
effort by tfhe state's industrial arts teacher education institutions was of sig- 
nificant .va]ue"; 3) that cooperiTtive effort between the state's industrial arts 
profession (as represented by the I?idustrial Arts Education Association of New " 
Jersey), 'the colleges, and th^ State Division of Vocational Education is essential 
to the success of professional personnel development projects; and 4) that there 
are many as of yet .unaddresse'd needs faced by industrial arts as it gradually is 
becomirvg an integrated component of the state's vocational education delivery 
system. 
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PROJECT DESCRIPTION 



The Problem ' ^ . 

The ^tate of New Jersey currently employs over 3,200 industrial arts teachers. 
The Bureau of Teacher Education and Academic Credentials reports that industrial 
arts is one of the few fields wherein teachers are still permitted eligibility: 
for emergency/provisional or less than standard certification. Appendix A 
provides an 'overview of this data. New Jersey 's^ teachers are functioning in a 
highly^stressed educational environment that is typified by seemingly universal 
retrenchment of both equipment and supply budgets, faculty, support, and more 
importantly of curriculum offerings. The latter is perhaps even an unintended 
consequence of the interaction between a nobly intentioned compensatory education 
program and a floundering of the teachers' administration which is further com- 
pounded by the throes of the implementation of Thorough and Efficient education 
as mandated by the State. 

Contributing to this situation is the new'law (Education Amendments af 1976, 
PL 94-482) and its effects on the vocational education arena. Since industrial 
^arts is now clearly designated as an acceptable* program, provided it addresses 
one or more of the goals in the act, both the teachers and their chairpersons/ 
supervisors need to become. more conversant with the vocational education planning 
cycle. Also of paramount importance 'is a need to develop effective familiarity 
with existing and forthcoming quality control mechanisms as built into. vocational 
educatipn/s delivery and administrative systems.. 

These aforementioned needs are recognized by the New^ Jersey State Department of 
Education's Division of Vocational Education in their 1977-78 State Plan for 
Vocational Education (p. 93). Here, industrial arts is for the first tinte incor- 
porated in a significant programmatic manner (pp. 93, 96-97, 116-117). The need 
for systematic program ihiplementation , evaluation and modification is also 
stressed in this state plan. The program described in this report clearly 
addressed itself to these needs by means of a leadership develonmerit seminar 
approach as is called for on pages- 94 and 95 of the State Plan (also objective 3b, ^ 
p. 112; objective 8, p. 124; objective 11, p. 126; objective 16, p. 128). Con- 
sequently the described activity was an integral part of the State's overall 
personnel development plan, and one that significantly addressed the urgent need 
for leadership and direction for the State's 3,200 industrial arts instructors 
and their 320,000 pupils. Only with a systematic effort such as this can indus- 
trial arts, as a newcomer to the vocational family, become an integr'al contributor 
to the achievement of the overall, objectives for education in New Jersey. 

The project described adiirgssed New Jersey's priorities of: 

A. Providing inserfvice training for vocational education teachers 
to improve the (quality of instruction and supervision. 

B. To provide minorities and persons with limited English capability 
the opportunity of inservice training for vocatiqnal education 
teachers to improve the quality of instruction and supervision. 



' . 0. To provide leadership develcfpment of inservice vocational education.- 
teachers, service staff , -and administrators. 

■ ., /, . . ■ . • . ■ ■ ■ V ■ 

Specffic Objectives Addressed 

1'. To develop, a cadre of leaders that will serve as an expanded nucleus for 
the industrial arts profess-ion's thrust into the 1980's.' 

* 

2. To identify potential rtewcomers .to the leadership group in an effort to 
expand its present size ttD a minimum of 3% of the total industrial arts 
teacher population. ' y ' 

^ To develop a mechanism for infu/ing women, mirA-ity group members and 
persons with limited English capability into the cadre of leaders. 

4 To develop a^ mechanism whereby 'the leader/participants are given an 

- opportunity to communicate regularly, both among themselves and with other 
; key groups (e^g., state department personnel , industry; and community repre- 
sentatives and the lik'e). , ■ ' ' . 

5 To increase thel:ompetencies of those ident4fied and selected, invthe areas 

' ■ ■ X ; . 

A Their knowledge c* the state's vocational education planning cycle. 
' ■ ) • . ' ■■ 

B. Their knowledge of the status of.industrial arts and vocational educa- 
tion in New Jersey. - 

C. Their knowledge of federal laws and regulatis/is relevant to industrial 
arts and vocational education in New Jersey. ^ 

D. Their knowledge of the evaluation and accountability mechanisms Incor- . 
porated into vocational education and T & E. 

E. Their ability to deal with minorities and with persons of limited 
English speaking ability. 

F. Their ability to discern sex bias/stereotyping and'^to developing plans 
of action to eliminate it. > 

■ G. Their ability %o develop evaluation systems ranging from needs assess- 
ment through formative in-process measures, to formal and informal 
outcome or summative measures. 

H. Developing and disseminating public and professional information through 
a variety of media/vehicles. 

J. Interpersonal skiTls and human relations. 

J. Identifying and assessing resources necessary to achieve the afore- 
mentioned objectives. \ 



Project Procedures 

Project ev.ents may be categorized into four components: (1) participant 
identification and selection, (2) the actual leadership development semi- 
nars, (3) formative an? summative evaluation, and (4) lonq-range follow^-up. 
Events 1-3 lasted throughout the 1977-78 school year with the foil ow-ap to 
be c^ducted at the end of the subsequent year. 

Identification and Selection of Participants , * • 

Identification procedures included a descriptive mailing, comp^lete with 
nomination forms (Appendix B), to all superintendents with industrial arts 
departments, in the state.- In addition, each county career coordinator and 
Educational Improvement Center director received a candidate nomination form.. 
Women, minority group representatives 'and candidates with, limited English 
speaking capabilities, were encouraged with the equal opportunity designation. 
Formal publications procedures such as Interact , the Vocational. Education, News 
letter and the Industrial Arts Education Association Newsletter were not used 
due to the late award of funds. Announcements at professional meetings through- 
out the state were used^when possible. . 

From those nominated, participants were selected based on the Advisory Council's 
consideration of the criteria'of: (1) previous involvement in professional 
activities, (2) indications of local need and desire, (3) indication of local 
support, (4) representation of minority groups and persons with limited English 
speaking capability, (5) representation countering sex stereotyping, (6). stage 
of professional development, and (7) representation of teacher, chairperson and 
supervisor positions. The thirty-five participants finally selected included 
representatives.- selected on the basis of each criterion. The resulting diver- 



sity uVidbubt^ly was h major factor in 
Leaidership Development Seminars 



the success of the project. 



The vehicle used by this project was a five-month, graduate credit bearing. 
(3 shs. tuition-waived) professional development seminar. As such, it incor- 
porated eight f)brmally scheduled, three hoiir, sessions distributed throughout 
the year. In addjtion, thirty hours of .individual field activities and/or - 
?issignments complemented the group sessioris. This course (curriculum proposal 
supplied in Appendix C), bearing the same name as the project, was advanced 
and subsequently approved, as an experimental graduate offering at the &99 level 
Whi^e only the approval of the ^ice President for Academic Affairs was necessary 
to obtain experimental statu.s, t^e course description was also submitted to the 
normal curriculum approval committees (albeit somewhat out of phase with their 
normal operating timelines). All groups did however support the course fully. 

A pretest (Appendix' D) , was used to determine partit:ipant entry level status 
with respect^^o overall project goals. In addition, a separate needs assess- 
ment (Appendix E) was conducted. Subsequently, participants were encouraged 
to develop specifically useful projects/activities to meet their individual and 
local needs. Using a project proposal form, each participant then contracted 
*for this component of the overall seminar. 
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Participahts attended group seminars with sessions ranging from information 
presentation and issue identification/discussion to human relations exer- 
cises, role playing and case study of the xJynamics of moving^ profession 
and its practice forward. A binder and considerable amounts of instructional 
material (as listed in Appendix F) was distributed to all ,parfeici pants and 
the Advisory Council. Sessions were conducted by the project director, . 
project consultants, V^oject Advisory Council members^ and resource people/ 
officials from the State Department ^fyEducaf ion. Sessions were held through-^ 
out the state at appropriate locations. 

Specifically, the eight seminars (Figure 1 provides individual details) sys- 
tematically addressed 6ot^ individually and collectively, each project objective. 
An overview of the content reveals the following topics: 



- T and E laws, regulations and the 
appropriate evaluation/assessment 
techniques » 

- Information sources/retrieval 

- Vocati^jrTal education planning 
cycle 

- Strengthening communications skills 
and conducting effective formal/ \ 
informal presentations 

- Fostering community liaisons 

«> 

- Status of industrial arts/ 
vocational education in New Jersey 



- Federal /state laws' and regulations 
applicable to vocational/industrial 
arts education 

- Schedule of state events 

- Perceptions relevant to minority/ 
sex stereotyping/biases 

- Professional activities/relationships 

- Administrative/supervisory procedures 

- Interpersonal skills 

- Special needs education 

- Proposal and grant writing 



Project Evaluation 

Sutmiative eva'luatiop included pretest-posttest (posttest f)rovided in Appendix 
G) difference scores with respect to the cogniti ve/information aspects of the 
project. In addition' participants were observed ia terms of their actiyites 
throughout the year (e.g., presentations to school boards, advisory -councils , 
formulation of a master plan and the like). An attitudinal scale also pro- 
vided participant feedback as to the overall project effectiveness (see 
Appendix H). A future lon^-range report wi]1 -include each participant's direct 
supervisor's opinions with respect to the participant's attitudes and activities 
Although beyond the submission date for this final report, the" follow-up of 
each participant and his/her progress towards achievement of the initially 
developed professional growth plan will also be conducted. , These results will 
be reported as a separate addendum to this official final project report. 



Figure 1: Seminar Schedule and Deftails 



Date/Locatron 
Session 1 : 
February 21 , 1978 
Trenton, State College 



Session, 2r 

March 16V.1978 ^ . 

' * ^ " .' 

RfiLd Bank Reqiorial j, Hi^h ^ 
School 

Session *3: 

March /27"^. 1978 

Kea.n College of New Jersey 

Session 4: • 

April 7, 1978 

Great Gorge, New Jersey 

Session 5: 
April 26, 1978 
Glassboro State Co'lleae 

Session 6: 

May 9, 1978 

State** Department of 
Education 



Session 7; 

May 25, 1978 

New Jersey Occupational 
Resource Center 



Session 8: 
June 5, 1978 
Montclair State College 



Agenda 

Or i en tat ion/ Introduction 

1. Project staff introduction 

2. Gdsl description- and delineation 

3. Overview of procedures/sessions 

4. Advisory'^ Counci l role • ^ 

5. Registration (college) 

6. Participant introductions 

7. Scheduling of events 

8. Available resources 

9. Needs assessment 

Vocational Education Planning in New Jersey - 

1. Key legislation/regulations/pfolicy 

2. State Plan for Vocational Education 

3. Advocacy: Hearings, testimony, position 
statements ^' 

4. The role of professional associations 

5. Professional memberships/activities • 

6 . Resources _ 

Funding Skills/Proposal Writing 

1. National and "state overviews 

2. Federal regulations and publications 
^. ^^oi^rces of funds 

4. -Samples of Successful proposals 

5. Suggestions on, writing proposals 

6. 'The next step: Planning for 78-79 

The Status of Industrial Arts: New Jersey 

and the Nation " n 

1/. A national perspective- 

2. Philosophy and goals: State and national 
approaches 

3. New Jersey industrial Arts, details 

4. Public relations: Community and in-school 

< 

Technology: Today -and Tomorrow 

1. - Industrial Arts' role in developing 

'technological literacy 

2. The future and future studies: 
How doest Industrial Arts fit? 

3. The basic skills thrust: Where does 
Industrial Arts fit? 

4. Adol^C(#nt Study Commission Report 

Thorough "^nJf Efficient Concerns in Industrial 
Arts 

1. State Department of Education 

2. Division of Vocational Education organization 
and roles / 

'3. Education Inprovement Center roles . 

4. The planning process 

5. Goals, objectives, and indicators 

6. Accountability: Who, what, when*, why? 

7. Budget planning: Program oriented budgets 

Special Needs Education and Industrial Arts 

1. New laws and the State Plajri for the 
Education of the Handicapoed 

2. New Jersey iinplenoentations ,. State Plan 
for the Handicapped 

3. Mainstreaming and Industrial Arts diagnostics 

4. Teaching materials and programs 

5. lEPs 

6. Resource information 

Interpersonal Relations: Strengthening Your Skills 

1. Your professional development 

2. Communication works^^op 

3. Leadership: Can you do anything about it? 

4. Stereotyping; Sexual , racial , subject 

5. Motivation: Personal and others 



Consultant 



None 



Mf. James Good - - 
n^resident ElTsct 
American Industrial Arts 
Association 



Dr. John Cummings 
Director, Personnel , 

Development 
Division of VocationaJ 

Education 



Dr. 'Willis Ray 
President 

American Industrial Arts 
Association 



Dr. David Mohan 
Associate Professor 
Kent State University 
Ohio 



Mr. Harold Seltzer 
Deputy Assistant 

Commissioner of Education 
Division of Vocational 

Education 



Dr. Stephen Hritz. 
Associate Professor 
Special Education 
Trenton State College 

Mr. Richard Politi 
Child Study Supervisor 
Burlington County 

Dr. Catherine Norris 
Assistant Professor 
Montclair State, Col lege 
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Formative evaluation was facilitated by the proje<^t|s extended time frame and 
the opportunity for interaction it provided. Durin?"'^every group session^ 
together with the project Advisory Council, participants were provided with 
time to review his/her own progress and questions. Group session agendas 
and/or indKidual projects were revised as necessary in order to ach%pve All 
objectives. . ' * ' 



Management Plan ^ ^ , 

* All major prpject events are depicted in Figure 2.. Key dates are provided . 
as are the relationshipsamong the major elements comprising the ongoing . 

.seminar. As required by New Jersey and Federal f^egulations , -all necessary 
assurances were provided. In addition, all project accounting was conducted 
by Montclair State College's Business Office tn accordance with established 
state procedures. Only the project director was permitted to authorize funds • 
Decisions were reviewed by the project's Advisory Council. A final fiscal 
report is included in the seminar's final report to the Divi'Sion of Vocational 
Education (see Appendix I, Budget Summary). 



Sek Bias/Destfereotyping Provisions ' : 

Participants were specifically solicited and selected to represent both male 
and female professionals in the field. Consultants were selected on the basis 
of recognized credentials and on the Advisory Council's assessment of their ^ 
ability to serve the objectives of the seminar. While attempts were made to 
secure the services of minority and/or female consul tants-to meet the role 
model needs of such participants, the project director succeeded only to the ^ 
extent of contracting a female consultant. However, contrary to stereotyped 
practice, a male secretarial assistant was employed. 

Insti.tuti onal Commi tment/Capabi 1 i ty . 

Provisions of office space, access to resources, basic instructional support 
systems and the budgeting and accounting services were provided by the spon- 
soring institution (Montclair State College). Each cooperating institution 
(Trenton State College, Kean College of New Jersey, Glassboro State College) 
also made their classroom facilities available for meetings as required. 
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Organizational 
meeting 



Coordinatj^g 
tfil^phpne 
. call 



Participant 
flection ', 



Advisory 

Council 

Meeting 



Formative Evaluation 



Session 
' 1 



(Nov. 11) 



(r2j."3) • (Feb. 16) 'Feb. 21 



Session 

2 '. 



Mar. 46 











Advisory 
■* Council ^ 
Meeting 


Session 
• 


Session 


f ^ 

Session 
V 6 



(Mar. 17) Mar. 27 April 7 



Counseling & Contract 
Development 



,1^ 



April 26 



Interim 
Report 



Formative Evaluation 





Advisory 




Council 




Meeting 


(May 1) 



Session 

6 



Session 

7 



I 



Advisory 

Council 

Meeting 




Session 

8 ' 



Final 
Report 



Advisory 

Council 

Meeting 



Addendum 
Report 



(May 1) May 9 • ■ June 1 (June 1) June' 5 ,Sept. 78 



Sept. 79 



Figure 2: Industrial ^rts Leadership Development Seminar^chedule of Events' 
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- SEMINAR CONTENT SUMMARIES 



The .following sections of this report represent summarized transcripts of 
recordings' made during each seminar. While some editing was dojie, care wals . 
paid tg^avoid changing the intent. Adl^itiongl ly the reader should note that 
the first page of the summary for each session contains, at the bottom, 
icjentification as to session consultantfs) , organizer, attendance, and loca^ 
tion. 



Seminar 1: Registration, Orientation and Introduction 

Seminar 2: Vocational Education Legislation and Planning 

Seminar 3: ^Proposal Writing/Funding -Possibilities 

Seminar 4: The Status of Industrial Arts 

Sem'inar 5: Industrial Arts and Technological Literacy 

Seminar 6: Thorough and Efficient Education 

Seminar 7: Industrial Arts and Special Needs Education 

Seminar, 8: Communications and Interpersonal Relations 



r 

Mi€hQ«l y Dyren^urth. Vh.p. 

Deportment of Industnol j6dCcotJon & Technology 
Montcloif Stote Colfege " ' ■ 
Upper Montclotf. Neuu Jersey 07043 
Off»c^ f20]/893- 4165/4161. 



"ffld)w8s®cf(i{) (§®(i!)Oi)e80 



Mr. StonUy (lroJ«uiilil Sup*rvlior 

Industnol Rrts €c)ucotion 

Nciu Jcfscy Deportment of" €c)ucotion 

Mr. Ilonold M. Honiich. CKoirmoA 

Deportment of Industnol €ducotion 
Monmouth Regionol HiQh School' 

Or. f)uii«n Kruppo, CKolrmoM 

Division of tndustrol €ducotlon G'l Technology 
Trenton Stotc College ■ 
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Mr. Aobcrk 'Mogy*iro, Cholrmon 

Deportment of Voc Tech Prochcoi Arts Cdufotion 

Red Sonk Regtonol Hrgh School Distrrct 

P«. VttAC* SAvd*r, ^roUiior 

Deportment of Industnol Studies 

Keon College of Neui Jersey 

P«. CdiHord UlhiU, Cholrmon 

Deportcnent of "Industnol 6ducotton & Technology 

Glossboro Stote College 




Seminar 1: Registration; Orientation and Introduction 

' •* • • • 

1. Course Registration ^ .\ 

2. Overv.iew of Seminar t 

a. Description of goals " 

b. Explanation of selection mechanisms 

c. Outline of key events ^ 

3. Introduction of Advisory Council Members 

4. Participant Introductions 
Administration of Needs Assessment Instrument 
Pretest of Relevant Industrial Arts Knowledge 
Individual, Project Specifications/Discussion 



Orientation. to Industrial Education Prograi^s and Definitions 

a. The generic nature of industrial education 

J, * ' 

b. Alternative names for the inclusive term, industrial education, 
such as occupational education or vocational education 

c. Programs subsumed by the generic term: 
rv.. .Vndusttfal arts 

ii. technical education ' * 

iii. technology for children/elementary school industrial arts\ 



lv. industrial technology 
V. vocational education 



d. Program goals for each subsumed prpgram 

e. The societal need upon which each program's existence is based 



SEMINAR DETAILS 



SESSION LEADER 



DATE : February 2] , I978 



Michael J. DyrenfuVth, Ph.D. \ SITE : Trenton State Col lege 

Project Director 6 Associate Professok- Trenton, New Jersey 

Department of Industrial Education £ rechnology 

Montclair State College J q p ^ART I C I PANTS AND GUESTS *? 32 

rnii-^®'' Montclair, New Jersey 07043 ^ 

cKLC- : = 
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Seminar 2:" Vocational iducat<ion Legislation and Planning 



this present-ation, refer to the follo wing 



4^^^^^ the proper insight into 
''^■^#^cS?dpcuments : ' , • 

/^'^^'''■Si. "Legislative Update," M/S/T ' ' 

b. Qiscussion draft versions of the AVA LA Division's Position Papers 

c. The AIAA's "Blue Book" )^ 

2. Membership in, and active support of, you,r key national associations, 
AIAA and AVA's lA Division, is crucial in today's c^"mate. 

3. The legislative history relevant to Industrial Arts , is lar'gely dependent 
upon, and is a result of, the efforts of the lA Division's (AVA) and 
AIAA's legislative committees, acting in concert to achieve legislative 
goals. T-his began slowly with the 1963 Amendments. At the start there 
were many conflicting messages so Congress omitted Ind'ustrial Arts from 
-the act. Later just prior to the 1968 Amendments, the AVA and the AIAA 
began building their case bu^ again they were not successful. It was ' 
not until the 1972 Amendments that Industrial Arts succeeded in having 
a statement incorporated into the law. It referred to the permissibility 
of funding Industrial Arts if the Commissioner determined, by regulation; 
that it fulfilled one or more purposes of the law. 

4. Our profession then ran into difficulty because our definition of Indu/- 
. trial Arts wasji/eak and imprecise. 

5. From 1972 to 1976 an effectively coordinated AVA-AIAA legisi-atiVe effort 
pursued proper incorporation of Industrial Arts in the impending legi/s- 
lation. lUe result ofvthis cohesive effort was that Industri-al Arts/ ' 
emerged- as the only subject area that was included by definition and/ it 
was the only subject area that had a line item in the basic grant fuhding 
section of PL 94-482 (which provide"5 for 80% of state Vocational Edijcation 
funding). 



\ 



^, SEMINAR DETAILS 

SESSION LEADER 



De 



Robert M. Nogueira, Chairman ' ' , James E. Good; President-Elect, AIAA 

pepartment of Vocational Technical & Supervisor, Vocational Techr^ i ca 1 -Educat ion 

Practical Arts Education Greece Central School Distr ct 

Red Bank Regional High School District North Greece, New York 145/15 

Little Silver, New Jersey 07739 ^ . ; I " 

DATE: . March 16, 1978 ^ ^ SITE: Red Bank^egional High- School 

O RT! CI PANTS AND GUESTS: 31 24 Little Si lver. New Jersey y , 

hKjL^^ , ■■ : ] — 
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Now,- our work with the regulatory commission began, in this.<:ase, 
with the U. S. Office of Education,. The crucial regulations emerged 
October 3^ 1977 ^nd they provided key information and procedures 
necessary for. states to qualify for, and be in compliance with, 
federal vocational funds and requirements. The M/S/T "Legislative 
Update" artipl'a provides a concise summary of these matters. 

Once the regulation effort relaxed, *we began working towards increased 
appropriations so that -Vocational Education could more effectively meet 
the challenges of its mandates. ' .. ' 

Legislative involvement, such as described, needs^to be extended to 
state and grass-roots levels. State leaders ancj (associations must just 
as' effectively work towards systematic incorporations of IndCistrial Arts 
into annual and five-year phases for Vocational Education. ^ 



To accomplish this, you must exercise your pf-erogati ves as provided by 
"aw. ■ . ' ■ - 'M ' 
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a. Have your advisory council review industrial arts 

b. Deliberately provide input to the group formulating the state 
^plan for vocational ed.ucatioti \ 

' c. Analyze the existing plans and its impl^i cations for industrial arts 

d. . If the severity of the problem warrants it, use the due process 
provisions to formally point out and document the difficulties as 
' seefiDy your profession ♦ 

10. Assistance in the task of seeking significant incorporation of Industrial 
Arts into your state plan may be drawn from the definition of Industrial 
Arts as provided in the law (PL 94-482). Note that it refers to "all 
aspects of industry and technology" and that it^lso refers- to learning ^ 
experiences, within a hands-on environment, that assist students: 

a. To make informed and meaningful occupations decisions and/or , 

b. Which prepare them for entering into advanced vocational or technical 
' training programs 

11. In your state efforts, work towards: \^ 

a. The opportunity to finance the mainstream core of our progr^rns 

b. Providing the opportunity to offer inservice training for our teachers 

c. The opportunity of increasing the leadership at state and local levels 

d. The chance of developing innovative curriculum programs^ - 
, e; The upgrading 6f existing curriculum materiajs 

• 1, . 25 . • 




• t 
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Serving effectively* the needs of exceptional children 
g. More support of our efforts against sexual bias and stereotyping 

• . ■ ^. I. iCr • ■ 

■ ' ' ' . c » '• ■ ^ ' 

^ h. Support for the leadership, orgai^fzation , and implementation- of 
• „ * the ;rndustriaT Arts, studerft organization (AIASA) 

Througljoutt these efforts, note that it.is:not federal money that will ^ 
ma1<e br^vbreak our programs? Rather, public support, the local money , 

, is wfrat'we need to .survive. The federal money will get you started, -it 
*in seed jsome initial efforts, but orrly local suppoft will sustain . ^ 

^•youl • 



13. 



14. 
.*15. 



In a similar, m^nrier to, the approach pr^iously outl ined , Industrial 
Arts has made its presence felt, through the auspices of its two 
natioriaTI legislative conrnittees, during the deliberations on ESEA 
.and Career Education. ^ ' * ' 

>> ' J > 

Now, what h^ve-^e told pedple about Industrial ^rts? The following 

wi^ll serve to share 'th^'ese points* with you. ^- 

' ' ■ ■ tf , ■ 

General description pf chair't ft'om AIAA "Blue Book" as provided below: 

RELATIONSHIPS BETWEEN INDUSTRIAL ARTS/ 

. TECHNICAL AND INDUSTRIAL 
VOCATIONAL Bourses IN COMPREHENSIVE 
^ VOCATIONAL EDUCATION 



level: 
Posl. 
secondary 



IZ 



11' 
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I|^I)U5TRIAL 
TRADE 
CqURbES 
Qbifclive;^ 

e<iip|jy 
. men I 



- )ob- 

* A. . 




Vu'<. JtiuoJtl. 
Technical , 
Schuul^iT 


or 


lunior /; 
Colleges U 
Universities 




PRtTECHNICAL 
INDt3STRIAL ARTS 
COUKStS. 
Otfjetlive: 
Preparation fot* more 
advanced or highly 
skilled vocational or 
t^chnllc^l programs* 




TECHNICAL 
COURSES 
Object ivft:' 
GainfMf 
employ- 
ment. 



INDUSTRIAL ARTS 
Objective: Assisting pupils in making informed and 
meanmgful occupational* and educational choices. 

« - 
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Note: Objectlyps shown above refer only to the three 
objectives of the Vocational Education Act. 
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The key features of Industrial Arts are that it is a program that 
provides a systematic, sequential, articulated set of experiences , 
from K-12, geared to the study of American industry. " 



17. Specifically, the K-6 or elementary experiences seek to promote 
awareness and to expose children to the tools, machines, materialsT . 
and processes of American industry. 

18. Middle sghool —or junior high programs— target oh orientation to the 
four major clusters of: manufacturing, construction, transportation, 
and communication. Now it is important to note that comprehensiveness 
of scope is crucial at this level. ' 

19. Exploration becomes tbe focus of the secondary level (circa grades 8, 
9, lOj. This experience is designed to give students the opportunity 
to refine his/her decision making power in terms of which cluster or 
clusters ar/fe-et.mDSjr>nterest for exploration in greater depth or 

~ breadth. \ ' % 

20. The next level, often called prespecialization, enables students, within 
the confines of a comprehensive educational setting, to develop to the 
level and maturity that they are capable of in terms, of their knowledge, 
sktlls, interests and desires related to the four basic technological 
dusters. 

21 . Now the key is to develop such an articu-lated system K-12, and to do so 
in concert with the existing vocational education system.' We must not 
allow ourselves to be relegated to serve as merely a. junior high school 
feeder.to high school vocational programs. 



Jhe Planning Process 



J. 



The state plan must be approved by the U. S. Office of Education before 
any Vocational Education programs in New Jersey receive federal funding. 

This plan is put together by a committee, constituted as per the law 

(PL 94-482). > , ■ . 

, • • . ^ • , ■ . 

The planning committee is generally representative of New Jersey and it 
is open for 'inputs either directly or via the member most representative . 
of your aspect of the profession^ The committee also works with key :j 
people from the Division of Vocational Education. 

Subsequently,. the draft plan is proposed by the planning committee, is 
brought before the public at the mandated publ ic hearings . Comments 
are made, issues raised, problems and-strengths are identified at these 
public hearings. 



O ■ 
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5. Then, the Division revises its plan as appropriate and it requests 
^afJproval of it by: - 

a. The New Jersey Advispry Council on Vocational Education 

b. The New Jersey State Board of Education 

c. The Bureau of Occupational and Adult Educatjon In Washington 

. . a ■ - ., . 

6. ' When approved, the Division disseminates the plan through each county 

career coordinator. 

7. These county coordinators are the Divi son's prime communications 

c vehicle with local districts and such they represent a useful resource 
to you. 
> 

8. With respect to dollars, there are two sections of the law (PL 94-482): 
A basic grants section and one for support services. 

9. Essentially New Jersey divides by formula its,b?isic grant money among 
each of the 21 counties. 

10. Each counly^has a County Coordinating Council for Career Education of 
representative people, appointedTby the New Jersey Commissioner of 
Education, which establishes a matrix of dollars,, programs, and groups 
served that defines how the state vocational education funds' are to be 
expended. 

11. County councils are composed to represent: principafs. Department of 
Labor, compreher^si ve high schools, the vocational education community, 
the business community, and the superintendents. 

12. Support .services dol.lars are available through a competitive proposal 
process. -The RFP (Request for Proposal ) book^outl ines appl ication 
procedures and details. Funds are awarded in the categories of: 

a. Industrial Arts ^ 

b. Sex Equity - 

c. Curriculum Development ' 

d. Personnel Development 

e. Research 

^ ' f* Guidance and Counseling . 

g. Exemplary and innovative programs 

• h. Energy Education - . 
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p Discussion Guided by Robert Nogueira - 

Typically, our profession must provide input to the state planning 
process at every opportunity. Examples' of sucl\^input opportunities 
include, sta^e plan hearings ,. Section 107 (Planning Group) committee 
meetings. Division of Vocational Education position paper projects, 
state guide Avelopment efforts and the like. 

What about thi^ leadership question? Why have things changed for 
Industrial Arts? Look at the career ladders. in our profession. 
Where dpes advancement typically lead? Examples: 

a. Your present assistant commissioner is an Industrial Arts 
graduate of Trenton State College 



b. ^ur deputy assistant commissioner is an Industrial Arts graduate 

of Mi Hers vi lie 

c. The director of the Center for Occupational Educatioln, at Jersey 
City State College, has Industrial Arts robots 

Because we a're based in the schools, the career ladder leads to a 
supervisor's .job, a teacher ilducatidn job^or a vocational education job. 
A lot of good Industrial Arts people make the transition to vocational 
education because s^f a lack of career ladder opportunities within Indus- 
trial Arts. ) . ' . , 

What does Washington. see? The Carter transition team reviewed the 
current situation and, from their perspective, indicated low confidence 
in vocational education. 

Washington, in attempting to solve the nation's problems, invested in the 
"Department of Labor., via PL 95-93, the Youth* Employment Demonstration 
Projects Act (YEDPA). Note the relative scale: while vocational educa- 
, tion worked with approximately 600 million dollars., YEDPA in nine months 
had 1 billion dollars: - ■ ' 

The public school may very well see develop around it, another system 
that serves the children that we have-not been able to accommodate, the 
14-, '15-, and 16-year-old who is out of school and out o'f work. 

• How can Industrial Arts and Y^DPA work together? Copinunity-based career 
- education provides one such" averiue. YEDPA can also support equipment 
in your facility— if you deal with not vocational education, they are 
calling it employabil ity education. They are talking about attitude. 

In Bergen County, eight high schools have established 'complete' labora- 
tories with YEDPA funds. 
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8. Each school district has a, copy of the State Plan for Vocational, 
Education, Mote that this plan mentions thg^ hearings conducted on 
this plan. These represent a useful opportunity for constructive 
input. . * 

9. Our profession, through fts advocacy efforts, establishes its 

. credibility. The more credible we are the more effective will be our 
programs. The reverse linkage is also vital! 
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Seminar 3 r Proposal Writing/Funding Possibilities 



K In proposal writing, one must be prepared to both succeed and faiV. 
Sfeldom does one hit on all submissions. 

2. The length of a. proposal is not crucial provided it is not too long .^ 
Major attention and carefaT "treatment must be focused orfeach evalua- 
tion criterion that will be appjied to the proposal. These will be 
supplied with |he applicatiion package, 

3. -Another key point in proposal writing ns the one of time lines. You 
must consider the time necessary for your board and/or other governing 
authorities to review, revise if necessary, and then approve your pro- 
posal. The taller your bureaucratic structure the longer it will take, 



4. 



When seeking approval, one would typically follpw the normal chain of 
command unless a separate mechanism or standard policy is specifically 
established. 



6. 



The review that your proposal gets is dependent upon the criteria that 
are applied and the extent to which your proposal meets these. Pro- 
posals should also -be keyed to the state plan and the objectives listed 
therein. This point is important because the vocational planners are 
cognizant of their objectives and thfe activities that are keyed to 
them. If you can demonstrate that your proposal helps them meet their 
objectives, as well as meeting , yours you will have strengthened the 
funding probability of your proposal. 

With respect to proposal announcements, practitioners in the field 
cannot wait to have such announcements brought to their attention, the^ 
must search out these items of information from knowledgeable sources 
accessible to them. 



Furthermore, good proposal writejrs learn to write their needs into pro- 
posals submitted for some fundirig programs that at final glance do not 
seem to be related . too directly to the original needs. 



SEMINAR DETAILS 



SESSION LEADER 
Ronald M. Hani sch , Cha i rman 
Department of Industrial Education 
Monmouth Regional High School 
Tioton Falls, New Jersey 0772^ 

DATE ; March. 27, 19/8 
"part icipants and GUESTS: ^1 
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■Dr. Jc^hn. M. Cummings, Director 
Personnel Development ., . 

Division-of Vocatidna^l Education 
New Jersey State Department of Education 
Trenton, ^New Jersey 08625 
SITE : Kean College of Nj^ Jersey ^ 
Union , New Jersey 




S.^We use a process of outside professional readers, not on the Division 
>™staff. 

9. We try not to fund more than one proposal to a person. 

10. We use a checklist to rate each proposal 1-5 on each criterion. 

In addition, the reader has to write a narrative statement as well* . 

' . -^v 

11. We try t9 malce our negotiations and discussions with passible grant 
recipients as constructive and helpful as possible. 

12". Industrial arts is fundable as itself for equipment. ^Additionally, 
it is eligible for support as it interfaces with the other categories 
of support funding, e.g., curriculum development, personnel development^ 
or research. ' ^ . 

13. Projects are monitored by means of a mid-term interim report ?ind by 
project monitor visits. v • 

14. Participant identif icati'on of previous proposal efforts related to Indus- 
trial Arts descriptions and approaches were outlined. 

' \- ■ ■ ■ ^ 

15. Question and answer session on proposals: Nogueira, Dyrenf.urth, and 
Cummings responding. ^ ^ 

16. Proposal RFP and funding source information: . , 

a. Industry funds, see the Foundations Handbook , the Grants Register , 
and the Annual Register of Grant Support whTch are typically 
ava41able at your closest college library or grants person. 

b. Government grants are-^available from a wide range of departments. 
Education practitioners should not fall into the trap of assuming 
their only opportunities come from Health, Education and Welfare. 
The Catalog of Federal Domestic Assistance is the basic topi for • 
such searches. 

c. The New Jersey Bureau of Grants Management offers helpful services 
by indexing key programs and identifying knowledgeable contact per- 
sons with whom one can discuss proposal ideas. 

d. The New Jei^sey State* Department of Education provides a Mini -grant 
program with simplified application procedures geared to teacher- 
practitioners . 
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Proposal Detail's: Discussion lead by Michael Dyrenfurth 

1, Solicitation of grants/funding from non -government (private and ^ 
commercial) organizations .typically involves the sequence of: 

a. Reconnaissance 

b. Identfflcatiorl of TiiTely target 

c. Preliminary exploratory contact . \ 
■ ' d. Proposal development/writing 

e; MaHirig proposal salable/sizzle . 

f. Critiques and revisions 

g. Submission 

h. Waiting 

2. Typical proposal elements include: * 

a. Cover forms ' 

b. Assurances (of compi iance) 

c. An abstract . , 

d. Problem and/oT rationale statement . " 

e. List of objectives ^ 

f. Statement of significance 

g. Review of literature 

h. Description of procedure/operational plan - ' 

i. Identification of major outputs/outcomes 

j. Dissemination mechanisms • , 

k. Evaluation procedures 
1. Budget . - 

^ m. Administrative controls/management plan 
^ t\. Facilities/institutional commitment 




0. Personnel 

p. Support documents 
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Proposal writing can be improved by (ideas adapted from Hill, Grant 
Writing Made Easy ): 

a. Writing in th^ third pepson 

b. Selecting an appropriate catchy title . 

c. Using spacing, underlining, sub^headings to emphasize key points 

d. Use short sentenceis • 

e. Try to limit commas to two per sentence . * 

f. Say one thing at a time 

g. Keep pa^ragraphs short and tightly .organized on related points . 

h. Use quick openers to catch the attention*. ' ' 

i. Avoid having anything in the first two paragraphs/pages that could 
be argued with 

j. Arrange points/arguments/cases iq order of decrea'sing importance 

k/ Accentuate the positive; emphasize opportunities and avoid negatives 

1. ' Avoi<i "iffy" or hopeful statements . < 

m. If you have difficulty getting started^ begin by drafting a 'budget; 
dollars will help you get on track 1 

n. KISS: keep it short and simple 

Problem statements/lead-ins . - 

a. Convince reviewer that the project is important 

b: Accomplish this quickly 

c. Avoid grandiose or general (weasel wording) 

d. Include summarizing statement 

e. Identify and define unusual terms ' 

*• - . ■ • 

f. Demonstrate multiplier effect/spin-off benefits/implications beyond 
local .picture , * * 
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5. Rationale/Review 

a. ^ Select a few significant studies to provide a; foundation 

b. ^-'Identify the project *s contributions to the field 

c. Use current literature and summ^irize it 

d. , Ayoid using too many references and doing too little with each 
e* NEVER state that "no relevant r^^search exists" 

6. Objectives ^ ■ * v 

' a. List specific <5bjectives that are achievable and measurable/ 
observable \ ^ ^ 



b. Relate objectives to problem 



c. Refer directly to all objectives in the procedures and vice versa 

d. Don't be vague . ^ 

7. Procedure ^ \ • 

a. Th^is is usually the most carefully'read section 

b. Use common, operational terifis 

c. identify necessary experiment^*! elements 

i . ^ 

- sample - analysis / " 

- design'' - time Inne / 

- data coTljection outcomes ^ 

8. Personnel / . . ' 

a. Identify each person's competencies specifically ih' respect to. 
the proposed project 

b. Use people's names only with permission 

c. Identificeition (rather than reference to: will bfe identified/hired) 
of principal investigator can enhance the proposal by associating 

an established reputation and capability. with the project 



d. Avoid administration by committee 
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9. Facilities/Resources , j 

a. Identify special -supporting facilities ^ 

b. Itlentify cooperating agencies and document this with letters'of 
endorsement . • • - 

10. Budget ' , , 

a. - Is^an operational statement of 'the project's activit<ies in terms 

or dollars ( „ ^. ■ 

b. Rationales for each major line item should be easily substantiated 
\ c. Include all support staff ► 

d. Include fjiinge benefits (for personnel) 

e. Include indirect and/or overhead costs 



f 



Provide for all special concerns: travel, per diem, renorts. 
follow-ups, consultants, etc. ' 



g. Typically each item of equipment must be specifically justified 
11. Abstract * " \ 

a. A very critical part of the proposal 

. . ' ' 

b. Written after proposal is complete 

c. Use key words as per the RFP and funding agency guidelines 

d. Paraphrase grant project objectives 

e. Have a colleague critique it to determine if the abstract conveys 
the thoughts you wish it to ^ . 
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Seminar 4: The Status Industrial Arts 



1. The purpose of this presentation is to pcesent an overview of the status 
'Of Industrial Arts in this nation. 

2, 



Our condition may 


be described in terms of nine characteristics: 


a . 


The nature of 


the profession itself ' 










b. 


The status 


of 


teachers 


c. 


The status 


of 


programs 


d. 


The status 


of 


supervision, state and local 


e. 


The status 


of 


teacher education 


f. 


The status 


of 


our financial support 


g. 


The status 


of 


student groups ' 


h. 


The status 


of 


state associations S 


i . 


The status 


of 


national associations 



\ 



3. As a profession, we are reaching fairly good status. We are perceived 
as useful and are accepted as fulV partners of the school effort. 

4. Industrial Arts teachers are typically well prepared. They have good 
qualifications. Most Industrial Arts teachers hav^ baccalaureates and 

- many have Master's degrees. Most have useful work experience. Our ' 
teachers, in terms of experience, tend to,vbe of two distinct gfoups: 
a group of young teachers and a group of older teachers--but in the 
middle group we have relatively few. 

5. Our programs are serving increasing numbers of female students. Many 

. junior h\gh schools run classes of 1/3 females. In elementary education 
we are solidifying our role, and of course you know that well because of 
New Jersey's leadership role in that vein.. 
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With regards to. our programs, they are aVso clearly changing in scope. 
They are not as narrow as they used tg be. They are broadening. Manu- 
facturing, construction, transportation, commurvi cation energy, and power 
are increasing in prevalence. 

Instructional materials are afso changing. Industrial Arts teachers have 
vital roles in assisting youngsters to learn to read.. And technical n[iate- 
rials have great motivational powers. 




7. The status of- supervision , especially local -supervision, is declining ' 
in terms of both number and quality. Local supervisory positions are 
being eliminated. State level supervision varies from state to state 
with the range from excellent to none at all represented. We need to 
encourage the strengthening of state- level supervision. 

8. teacher education is well in hand. Overall there are many quality pro- 
grams preparing teachers better than ever before. 

t- 

9. With regard to financial support, Industrial Arts is just beginning to 
get some, other than the normal local and state funds it always received. 
The critical point however, within the financial aspect is that Industrial 
Arts is not going to be in a good position unless ^it can get inside the 
planning process. That means that your .leadership group must- interface ' 
effectively with the state vocational education planning system. / . 



10. Student groups have recently received U. S. Office of Education approval. 
The American Industrial Arts Student Association (ATASA) is now a recog- 
nized vocational youth group just like VICA, DECA and the like. This means 
that AIASA activities can be supported with vocational funds if you design 
your programs to incorporate these activities. AIASA is also now a corpor- 
ate entity. There are over 8,400 members of AIASA in 31 states. There is 
another youth group, called the American Industrial Arts College Student 
Association. This group represents the ones preparing themselves as future 
teachers of Industrial Arts and they represent a real professional promise. 

11. The best association effort is occurring at ]5tate, county and local levels. 
Those are our strongest associations. . - 



12. Our national associations are unfortunately somewhat undersubscribed. We 
have the Industrial Arts Division of the AVA with its 1,500 members and 
the AIAA represents some 7,000 members. In essence, for every 10 Industrial 
Arts teachers only one is an AIAA member. ^ 
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What is the problem of our nation 
serving the needs of the profess i 
nicating clearly. The thing thai 
in our field, each of you must in 
excited ^bout becoming involved, 
our nation. Then, when we begin 
"might begin to build our associat 
is doing for us, but because thro 
you can become a better'^teacher , 



al groups? Apparently they are not; 
on or perhaps they are just not commu-^ 
has to happen is that as a professional 
ternally come to the point of being 
about our contributions to the youth of 
to get excited about the 'profession, we 
ion. Not because of what the association 
ugh associations, through group work^ 
become a better human being I 



The status of our national groups is not strong. In fact the AIAA i§ 
experiencing some financial difficulties. We simply need the help of 
every Industrial Arts professional in thi^ country to support either or 
both our national groups and also to support our state, county and^ocal 
associations as well. Place a substantial proportion of your resources 
into developing your profession. And, I don't, just mean money. Also 
urgently needed is your effort, your time, your ^personal excitement. 

15. The status of our profession is a healthy one and yet, we have a long way 

to gol ; " 




16. Extensive discussion ensued. 
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. Seminar S.'^ .Industrial Arts ar> d Technbl^'aicali>t*iteracy 

^'^^ 7 ^ ^VV":*>>* ■ - - 

.1, Thevfocus of this seminar is technotoflical literady: an "objective for 
; rndustrial Arts^ Additionally, it^'relevance to'the basic skill thrust 
. . -rw,ill .be-ei<p»,lered. ' - ^ . , « 



- . ^ • .- - . .- 

2. A basic assumption fs that we are not dealing with" history , we are dealinq 
with.npwv. ■ ■ ■ . - 

-V •■ ' • 

3. '^Industrial Arts invblves (solicited from participants) : ' 

' ' * . ' ' 
a-' Study of jrrdustry, interpretation of industry . ^ 

b. Career' awareness • 

^ c. Hands-on activity approach ' - 

d, Avocational pursuits 

e. -Exploration of technology 

4. Bonser and Mossman's definition of Industrial Arts: "A study 9f the 
changes made by man in the forms, of materials to increase their value 
and the probT^s of life relating to these changes." (1923) 

5. AVA definition: "A study of our t^chnolog^ including industrial tools, 
materiSls, processes and products, occupations and related problems." 
(1965) ^ . 

6. Dr. Maley: "Those phases *f general education that deal with- industry, 
' its organization, materials, occupations,' products and with the problems 

resulting from the industrial and technological nature of society," 

•/ 

7. Industrial Arts is general education— a very important point since that 
pwvides our link to the basic skills thrust, 

8. What i 5 technology (solicited from group): 
/ a. Applied science, practical purpose 

b. Study of^ficient practice ,^ technical method 

c. Hardware ' , ' ^ 
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the totality of the means employed to provfde the objects necessary 
for 'human sustenance and comfort. 

Techrioiogy is contemporary synthesis. ' $ • 

Of course, the lACP bases technology on the science of efficient action. 



Do we live in a technological society? Most certainly 1 -What fs its 
relationship to the quality of life? Are you positive or negative towards 

it? ^ * , , ^ ' ' ' 

How pervasive is technology: let's examine some terms: 
a 



( . 



Technostructure: Scientists and engineers trying to incre^pistngly 
control the nation*s economy 

b. Technocracy: Management of society by technical experts ' ..v/': 

c. Technological fix: A techna|:6gtai solution to social problems ' 

.''^V . ■ 

d. Quality of life: The charactem^ics that make life desirable. 
Note that we have gone from a needs to a wants based population. 
Now the rest of the less developed nations look at us and begin to 
identify our wants as basic needs. - • 

e. Technological assessment: Systematic planning and forecasting processes 

f. Alternative technology: 

-^>v^ g. Technological options: ^ ' 

h. Low impact technology: °;' 

vie tend to see technology as a separate entity from our sciences. This 
may lead to some difficulties because we need to share with science. 
Scfence and technology are invariably intertwined in our dynaitiic society. 



15. 



16. 



Technology transcends applied science. It goes beyond that. It impacts . 
on th6 social, cultural , the economic, and psychological factors In a. 
society. It is extremely pe|.vasive. 

With reference to Eric Hofer's b^:. I'l'^st ThlMS . Last Things : he states 
that early in the evolution of m^,. that indivi<lual ,is portrayed as someone 
beset upon by the elements, he is'^constantly in a state of frustration, 
trying to adapt to the environmelfit. But Hofer-j^ays, no. When mankind 
evolved, he evolved in leisure and play. • It was an enjoyable existence and 
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as man needed to adapt he adapted by technology. Hofer sees us 
moving back to this point. 

Technology is at the root of man's advancement. It assists mankind 
and its growth experience. How much more basic can you get than an 
understanding of technological literacy and how it relates to mankind? 

What is the current dilemma? Hofer, speaking in a world-wide perspec- 
tive, indicates that it is not in production, btuturather in distribution. 



^19. 



Technology functions to alleviate man's quantit^ative^jroblems however, 
when we, get to qualitative concerns it is another probWi. Although 
the technology exists, it is really how we choose to use\t that; matters, 



20.* Note with respect to leisure that: 

a. Prim^itive man spent approximately 15% of his time'^on leisure 

b. Agricultural man spent approximately 23% of his time on leisure 

c. Industrial man spent appre^pimately 40%^ of his time on leisure 

Technology has creeled- and expanded the opportunity for leisure and 
play, this is a significant factor for education to'consider. 



21. Currently technological literacy is not taugh't but rather one' assimilates 
it. 



22. 



Technology is also invariably tied to value" decistpps;. The interaction of' 
te'chnology and values has a major determining influence on our quality of 
life. 



23. During the past 25 years the USA has spent 200 billion dollars on R and D, 
80% devoted to military, atomic and space efforts. 

Basic research is invaluable to society even if we do not see immediate 
benefits. Not all advances result from applied research. \ Without' sol id ^ 
foundations of fundamental research, applied research will not be fruitful. 
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24. When projections of past/trend of federal budget .(based on the Jast 
decade) td 1986 we-wvll see: | 

9. National security spending up 114%- 

b. General government spending up 211% 

c. Human. resources (HEW) spending up 183% 

d. R and D funding up 2.5% 

Not even keeping even with inflation. 





25. ^The technology-population interface will become a major source of 
problems. ^ ^ ^ 

a. World-wide we are adding 63 million a year 

b. 95% of Europeans live to the age of reproduction 



26. Standard of living = z of production - z losses 

s population 

27. Quality of life = z production - i losses + E services/time + z_ experience/time 

population population population 

28. Where do citizens hear of technology? Where do they study it? Where can 
they go for help? A recent Harris poll shows: 

a. The quality of 'life is thought to be decreasing • ... 

' ■ \ ^ . 

^b. 63% of those polled had a bad experience with an industrial'product * 
during the past year '^^ 

■V ■ 

c. Negative factors mentioned include inflation, unemp1oyme;it / the 
-physical environment, skepticism about' the viability of the current 

economic system 

d. 3 to 1 they felt short-chajiged about product quality, safety, warranty, 
and the manufacturer's ambivalence to the consumer 

29. We now have a national Office of Technological Assessment. Primary areas 
of concern include: ' ^ 

# 

a. " Energy 

b. Food 
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f. World Trade 

30. What then is the bottom line? How does Industrial Arts. fit in? 

' ' \ ■ 

a. Technological literacy is important, but it is not.our whole (only) ' 

contribution. 

' b. industrial Arts could provide a broad definition of technology-- 
• and an opportunity to experience ifs implications'. ^. ' 

»' ' ' . 

c. Industrial Arts could assist in an interdisciplinary effort towards 
awareiiess of technology's impact, positive and negative implications, 
assessment approaches andHhe like. ^ ^ . 

dv Cause students to explore technology's implications for the quality 
of life (man as consumer). 

e. Al^ii St students ^o become aware of the technological implications 
on the career and occupational implications of technological advances*. 

f. We can provide a hands-on experience with technology in terms of 
the tools, machinery i jnaterials and processes of industry. - y ' 

g. ' Industrial Arts could become the educational synthesizers.. fJe could^ 
counteract the fragmentation of^the exiting ^subject areas' 

^31. But, a caution, (^after we do all these thing^^, let'sNnot lose our rich 
% heritage-vth^-^^sTQ^ Let's not lose our identity. But we 

c^an embrace more t&ari what we are currently addressing. 

/"f^. 32. For our students, the ones that long to know and understand their world; 

that question things that you provide; that are concerned with the search 
for data; that demand verification; that respect logic; these students 
need more than traditional Industrial Arts . . . and that "more'- can' 
. begin with technological 1 iteracy. ; . 

* * ' ■ ■ 

33. Hence, relatjj/g_ta.^technolog literacy, the points that are important 
include: ' . . 

a. ■ Technology is a concept, not an artifact - ^; 

b. Our society fs predicated on science and technology in unison, not 
either or . 

c. ^Technology interacts actively with population 
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d. Technology and R and€: Implications for basic research 

e. Technology and change and chance ^ 

f. Technology: Human wants versus Humarj needs 

g. World implications of resources ^elated to technology 

h. Quality of life , 

i. Technolpgical^ literadV and Industrial Arts 
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Seminar 6: Thorough and Efficient Education 

1. Participants viewed a slide/tape series detai1ij>§-a comprehensive 



7. 



8. 



description of New Jersey' 
its activities . 



s Division of Vocational Education and 



Industrial- Arts i^ clearly a part of the overall career education 
development spectrum, as is voq^iti^nal education. 

We need to tell ouK story: just how and why this overall spectrum 
functions. The public needs to know, " ^ 

Students ought to be in a position^ after or as a result of, partici- 
pation jin,such a full spectrum program, of being able to make at least 
a tentative career decision. We have the responsibility of seeing that 
thi^y have a substantial basis for sucli decisions. 



Furthermore, because of the types of decisions, knowledges and attitudes 
involved, our provisions can not just be a paper and pencil, or a "talk 
at" typ? (^f experience. . 



If you refer to Dr. Wenzel's address at the 1976 Industrial Arts Associ- 
ation initiated joint vocational group session at th? NJEA Annual 
Convention, on Vocational Education and Thorough and £fficient Education, 
you will remember his reference to the length of tim^pt takes education 
to change. - , , 

The original amandment to New Jersey's constitution, which said the 
^'state shall provide for all of its citizens, age 5 through 18, a thorough 
and efficient education," wa*s passed in 1875. One hundred and three years 
later, we are struggling to determine how to effect this goal and to 
>dentify, the constituents thereof. • 

We are Tiot sure what T and E is: neither what is thorough nor wha't.is 
efficient.. However, note th^t there can be no thorpligh and efficient 
education, in whatever form it takes, unless you are deeply involved. 
You cannot stand aside and let someone else do the implementing. Your-> 
discipline must be integrated into the overall effort. 
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9i You may recall that the original version of Chapter 212 of the law 
did not even include a single mention of vocational education. This 
problem has since been remedied. 

10. Note the twelve outcome goals for a T and E educational system include: 

a. ^Number 5, aims at student acquisition of job entry skills— and also 
* to acquire the knowledge necessary for further education 

b. Number" 12, seeks to have students learn to enjoy the process of 
learning ' ' 

11. ' Industrial Arts is perhaps in the best position of any school subject 

to help stud«ts.*towards«'the achievement of goal twelve. You can make 
learning enj|yabl>. *^ou can teach students how to acquire the skills • 
necessary for a' lifetime of continuous learning. And, you can most 
certainly teach .them the basics which will allow them to adapt to change. 

12. Our technological future is open for speculation, but Industrial Arts 
is certainly a key to it--particularlyvy/ith its general overview. 

13. Another of the concomitants of T an/ E is the need to provide career 
awareness, guidance and counseling to assist students in making tenta- 
tive decisions. Again, I would suggest that Industrial Arts teachers 

-represent the best kind of counselors in our schools. There is no better 
opportunity to provide guidance and counseling to students than in the 
laboratory where they are actually doing something that they TeeT success--? 
ful about. Laboratory based student-teacher irit^yafction is inherently 
different than office based, across the table, type of counseling. 

ii 

14. Industrial Arts must also take the initiative and take its message to 
the public and to the administrators. You must actively seek involve- 
ment in the school planning process. 

15. These points ar^ all the more crucial to you since you are a high cost 
program. So, make your voices known. Tell people what you are doing. 

/ Tell them what you are capable of doing. And then be sure to share your 
• vast background of experience with your students. 

16. Now,^ wijth respect; to the funding of Industrial Arts towards the goal of 
a thoroQgh and efficient system we have to note thie, real i ties : 

a. ' The available dollars amount to 14 million 

b. Then there are 611 school districts <r 

\ c. 1 ,400,000 students ^ » 

One can see that the available dollars are not going to be the sole panacea. 
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Furthermore, these public school dollars are in danger of being even 
more reduced by the proppsed increased in the proportion of funds set 
aside for post-secondary' education programs. 



18. In the future, you will also begin to see the emergence of some new 
proposals for the reform of secondary school requirements of secondary 
• School requirements in New Jersey. Uhless jpadical new. 'fnfluen^^ come 
to bear, you may be sure that your activit1(es and many of the other kinds 
J of thin^S'^in vocational education will play an important role. Indug^rial 
V Arts is an integral part of it and we are reconinending that it be man- 
dated for all student^s, male and female. , ^ - ^ ' ^ 

19.. With respect to publicity, you must of course establish rapport with 
the reporter. Keep at it and cultivate the education staff writers. ^ 
Be sure to provide them with information, that is not merely normal or 
typical. Try for some public interest articles or unique aspects of. your 
program or its students. 

20. T and E^by virtue of its public dissemination of overall school goals, 
' affords. Industrial Arts professionals a great opportunity to document 

the links between their program goals and those qiKhe over system. 
The more numerous, the more clear, the stronger thfesfe links are, the 
more viable will be that district's Industrial AgHB/j^rdqram. 

21. T and E will also result in the implementation 'of ^Pf'ogram Oriented 
Budgeting (POB). This will then enable us to identify; the exact dollar 
expenditures, both planned and existing, for e^ch ^hprogrm in our 
schools. Such budgeting procedures must be tirpplemdftfed; by law, by 1982. 
Again this represents an area that Industrial '^Arts Wafers must be 
knowledgeable in. . ^ i 

.-cv ■■■ • 

22. Now, will POB ultimately prove to be' affeiitrt^^^ its identi- 
fication of Industrial Arts as the mQStt JxD eHiaA f^^nQy^ahi arpa? This 
eventually is not likely at all. Infiuitr^mym expen- 
sive program area in the school . ^There-aisJ-i^^^ than 

a second year /rench class with two students >in ft.; yJ^^^^^^ POB 

is most likely to prove that Industrial A^ts"^^^ science 
and biology laboratory courses, for exarnplevf A 

23. Another way of looking a^ costs is to Ibok'-at^^^.t^^^^^^ qosts. 
For example. Job Corps at Camp Kilmer, hai'^^n r$inh,^^^^^^ 

of 2 million dollars for some 500 trainees/V,Now» on; 1^^^^^ cost 
this is much larger than the average per pu^^i^^^^^^ 
.of $1 ,706. Or look at CETA or other al terrtat^via-prdgrd^ stu- 
dents for whom school has been an absolute, unaduTtfeWt^d-.fdil^ . 
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24. We have to'start telling people about those alternative costs. We 
have to stop spending $10,000 per year to repai r -Students that the 
school could have, with the addition of a few dollars, adequately 
prepared . 

25. Industrial Arts must also be cognizant, now that it is eligible for 
federal funds, is that PL 94-142 and section 504 call for the accessi 
bility of any and all your programs and courses. 



26. 
27. 



28. 



Of course, to assist you in meeting such needs, this year's funding 
permits you to access disadvantaged and handicapped set-asides. 

It is also useful to note that besides the state and federal vocational 
education sources for Industrial Arts, there is also support to be had 
from Title 6 ^ESEA), for services to the. handicapped (e.g., this year/ 
Title 6 funded about $4 million. on vocational education programs). There 
are Title 1 monies that you may be able to access. The U/ S. Commissioner 
has discretionary money. You need to look at all sources because no one 
source will be able to supply all your needs. ^ 



However, remember that the be5t support is still your own 
Particularly one that is solidly behind you and that puts 
and objectives near the top of their list of priorities. 



school board, 
your programs 



V:29. ^'Tdur besi^'^^^^ to T and E would be the T and E Primer , third edition. 
; The^ EdUcatil3ri--M^ Center would also be the first point of contact 

'^V yWhen field of Industrial Arts/Vocational Education 

_^->v-^:. ^ knowledgeable' consul tants< 



coun^v carefer^Jbi^ represent 

. ^^^^ 



:^?^^^-^>Guided participants subsequently engaged in a de- 



tai led' -f^Wtm^M^Mt state plan's provisions and opportunities for 
-Industrial ' ■ ' 
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• Seminar* 7: Industrial Arts and Special Needs Education 

1. Industrial Arts is going to have increased contact, with tnainstreamefl - 
handicapped youngsters. PL 94-142 will insist on this. 

2. Note the parallels between PL 94-142, Education of All Handicapped 
Children Act, and NeW' Jersey 's own codes (Title 18, chapter 46). 
Our state has played a leadership role in serving special needs 
youngsters. 

3. PL 94-142 is basically a law for the purpose of providing every 
handicapped child in the nation an opportunity for an education whicii 
is equal to any other child's. No more— no less. 

f?:..-:^^^^ Of where the child is, in a private school, in an institution, 

-ij'- in public school, or a parochial school; by this law the child is en- 
titled to an appropriate education. * . ' 7 

5. PL 94-142 is grant legislation. It does not mandate that you must pro- 
vide. It is not civil rights legislation. Rather it indicates that if 
you are willing to provide, it will make funds available. However, 
related legislation forbids discrimination against a person because they 
are handicapped. 

6. The new laws make appropriate educational programs available at no cost 
^ to the parents. Hence, financial exclusion is avoided. 

7. Note that when the CEC talks about a handicapped pupil, they are re- 
ferring to a student with a learning handicap, not necessarily a physical 
handicap. 

8. New Jersey, for the school year 1978-79^ will receive about 20 million 
dollars for the improvement of education for the handicapped. Fifteen 
million of that is earmarked as flow-through funds that go directly to 
local programs. Five million dollars are to be allocated on a competi- 
tive basis . 

9. Now, th^ 15 million dollars are broken down to the average number of handi- 
capped pupils a district serves. Using a grant gf $100 per child, if your ' 
district serves 500 such students you-would receive '$50,000 as a minimum. 



SEMINAR DETAILS 



i 
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Q^Jt: May 25, 1978 q ^TE : New Jersey Occupational Resource Center 

gpj^i(-"mC^IPANT'S^ND,GU 31 ^ Edison, New Jersey 




10. 



11 



12. 



13, 



14. 



\ 

There is a requirement however, that a district receive a minimum of 
$7,500. By this the law is designed to encourage cooperation of smaller 
districts. Joint programs are favorably received. 

All flow-through funding is noncompetitive. This means a district merely 
' has to apply for its share. 

Competitive funding provides an opportunity to support the most promising 
the most innovative, the most effective, or efficient programs on a pro- 
posal basis. 



15, 



16. 



17, 



The state 
to school 



also uses 
districts 



part of the 5 million to provide technical assistance 



) 



There is a requirement that flow-through funding must be used to improve 
the -education of handicapped youngsters. It may hire staff; conduct 
inservice; buy equipment, materials, supplies-, provide for counselors, 
support parent groups, consultants; anything— as long as the objective of 
improving services is met. 

* 

Flow-throuqh funding also carries an additional stipulation with it, 
namely it may not be used to supplement local or other federal programs. 
PL 94-142 monies have to be used in addition to other funds. 

Separate barrier-free legislation calls for new public buildings t(5 meet 
accessibility guidelines appropriate to physically handicapped people. 
It also states that if there is to be renovation or remodeling of existing 
buildings, if such work is in excess of 60^ of the appraised value of the 
building, it must then Incorporate access provisions. If the renovations 
amount to 30-60% of the appraised value, then a proportion of the renpova- 
tion dollars must be spent in meeting these s^tiiDdards. 

at 

In New Jersey, the average per pupil cost is calculated at $1,659. .Weighted 
factors provide additional state monies for each handicapped youngster of 
each type. Now; PL 94-142 supplies the $100 of flow-through funding on top 
of both these amounts. ^ 



18. 



For every category of handicap there is a weighted factor that represents 
a proportion of the average per pupil cost, e.g., educable mentally retarded 
students are factored at 59% of the per pupil cost average in addition to 
the normal funding for those students.' 



Some categories have^ higher 



factoi 
id aT)o^ 



rs, e.g., emotionally disturbed students 
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are factored at 127% over and a^ove the regular entitlement. ,J 

J Now, all of Industrial Arts is going to be impacted jDy the laws which call 
for an lEP (individual educational plan). These must be -developed for each 
classified handicapped child. 

Note the CEC filmstrip on implementing PL 94-142. 





tan ('iTi'k^. Il(g(?^(^®(rf>';lnififf) (^Jc^vvy@|ico)^p)f„-„x.'^rnil''', ff^rf'(")|j«(''.l''. 

21. New Jersey has a State Plan for the Education of the Handicapped. 
Copies may be obtained from Dr. James »Richardson , Director of Special 
Education, in the State Department of Education. 

22. Note that the legislation does not automatical ly mandate mainstreaming, 
rather it mandates appropriate treatment. Appropriate*^ means the least 
-restrictive 'environment as judged by the child study team^. 

23. Gifted and talented students are not considered a part of those re- *^ 
ferred to as handicapped in the federal legislation- T and E regula-* 
tions however require their recognitipn and subsequent provision for. 

24. With respect to* class size, New Jersey law regulates sizei for cate- 
gorized classes: 

^' ' " / ■•• 

' a. EMR maximum size is 15 * * * 

b. NI/ED maximum size is 8. 

c. Mainstreamed class sizes are based upon a local school judgement 

25. How do teachers that are not trained in dealing with spiSgpial needs stu- 
dents obtain the specific input that assists them in providing for such 
students? \ » . 

a. The federal, state and local plans must include an inservice com- 
ponent, not only for special education teachers but for alj_ teachers 



b. Teachers will also be involved as part of the lEP process 



26. Classroom teachers will in fact be evaluafted against student progress 
according to the "I EP. 

27. lEPs require input by parents, teachers, local- child study teams, and by 
.the local school^ administrator. ' . * 

'28.' The lEP is no different than what many good teachers are doing right now. 
Yoii assess the child, you assess the class, you decide y^hat you want to 
do with the child, ^o\x decide where you are going to take the child, you 
assess the child's strengths, your strengths, his weaknesses, your weak- 
*nesses and then you just^proceed as you normally do, by exercising, your 
best professional judgement. 

29. The first part of lEPs involves assessment. Teachers do not play a major 
role here. Basically this is information gathering by the Child Study 
Team (the psychologist^ the social worker, the learning consultant, if 
necessary, a neurologist). This team assesses a child^ they then develop 
a plan. . ^ 




30. The second phase, or decision-making step, begins to involve teachers 

. more extensively. This involves a committee (regulations require four 
persons: a district person, a teacher, the parent, and whenever possible, 
the child). This group reviews the types of programmir>g to be offered 
the youngster. 

31. The next phase involves implementation of the program and his subse- 
quent placement. Both federal and state law call for teachers, who 

• . would come in direct contact with such students, to be InvoTAfed in 
this phase. 

32. The lEP's final phase is its monitoring. Here previous decisions are 
evaluated and modifications recommended as app;^opriate. 

33. In developing lEPs note this general outline: * 

a. Identifying information 

b. Referral information (why has child been referred to the Child 
.Study Team {CST}) 

c. Statement of the findings 

- levels of existing performance 

- how does child learn best 

d. Team conclusion and classification 
.e. Development of Plan 

■ 

- annual goals ^ - - 

- short-term objectives 

- student placement in least restrictive environment f 
f. Evaluative criteria and procedures 

34 i> Note that the T and E process is quite compatible with the systematic 
. approach called for by the law. ^ 

35 Districts must file a local plan for education of the handicapped. A^^ 
copy is kept, available for examination, in your county superintendent s 
office. ' 
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Seminar 8: Communications and Interper s onal Relations 

1. . Gommunication involves the sending cTTT^^recei ving of messages. Sending 

messages is divided into verbal and non-verbal categories. Effective 
communication Itn both areas lends itself to accurately, portraying your 
idea, )3lans, suggestions, thought? and feelings, as well as, being 
able t<^-gather accurate information. 

2. Communication Model (one-to-one communication) 

message ^ 



sender 
speaker 



receiver 
listener ' 



feedback 



'a. The message is the combination of spoken word and non-verbal 
behavior of the sender. 

b. . . Feedback is the verbal or non-verbal indication that the message 

was received. It enables those involved to gauge if the message 

was perceived accurately. y 

/ 

c. Breakdown in communication occurs when the message is changed, losing 
its intended meaning. This can happen either when: 

« 

- the speaker sends out a message that is vague or incongruent 
(misleading or incomplete) 

- the receiver does not perceive the measage as the speaker 
intended 

d. Barriers in effective communicatifin include perception, interpreta- 
tion, lack of interest , bias , etc. 

^-Non -verbal Communication 

a. Messages sent through body language--facial expression, being relaxed 
or tense, posture, stance, dress , position in' a room, nervous ges- 
tures, eye contact, etc. ^ • . 

b. Non-verbal behavior + wof^ds spoken = n^essage 
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Overview of communication skills: to guide effective communication 
procedures. 

a. Essentially communications must be a two-way process. 

b. A' message is sent f rom \pecson A to person B. Then, for communi ca- 
ption to be effective', person B must feither respond to or intera^?t 
WTtikthe message. Typically this results in feedback. ^ . 




two people^are in pVoxirnity, there i« comqiunicatpn. 

^ » • ' ' ' '4 ' ^ 

d. The power o^ance between the communicators also affects the fJrocess. 

\^ ' }} ^ 

e. Commuhi cation is most effective when verbal and non-verbal cu^ are . 
congruent. . ^ « 

f . Typically ^t is the responsibility of the'sender of a message to ^ 
, ^ solicit feedback if the target person does not volunteer it. 

-g. Preparation enables you to deliver clear messages and typically 

generates confidence which allows the sender to focus on the process 
more than the content, thereby enhancing commumcation. 

Questioning provides a valuable means of verifying communications. Par- 
ticularly in advocaiyASituations, it is important that through questioning 
.you deveipp an understanding of the other person's, feelings about your 
position/message. ' , 

Speaking as if you were confident is much more effective thani;|i)if your . ' 
doubts show. ' h 

Non -judgemental communications tend to be more recept^;)/e1y listened to 
than judgemental messages. Judgemental listening blotks your ^ception 
of what your speaker is sending. w 

Particularly in advocacy positions, ownership of ideas/messaae,s must be 
clearly communicated. .Are you speaking or are you representing tl]^e views 
of some larger grofiiip? Do you have the right to spefk |dr the group? 

' • ■ _ . i 

Timing also plays a major role in effect^ive commuhicStion.. Typically , 
receiver receptiveness varies over time aqd obviously it would behoove 
you to chbose the time most likely to encowra^e ,the disired outcome. 

Verbal' Communication: Key aspects ^ - ; 



a. Prepapati on— being prepared to discuss the issues or topic fosters 
confidence. It enables you to place emphasis on that, which requires 



it. 

ho 
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b. Clarity— selection of words is important to portraying an accurate 
message. Clear, ^'concise,- complete statements are essential . 

c. Fluency— a smooth, flowing presentation void of breaks such as "ah,'* 

um, okay,'* etc., promotes an image of confidence and assertiveness . 

d. Dfrections- -c1aritv in delivering directions is essential. Words- 
'should be carefully chosen and should be clear^and copcise. 

Questioninq— messaqes^ou receive are not always cleiir. Ask questions 
to clarify the message) rather than allowing it to remain confusit^g^ 
or vague ' 



f. Confident Words — credij)i1 iW is more readily assigned^to messages pre- 
sented when the speaker uses words, and/or phrases which are assertive. 

g- Non-judgemental Communication- -statements reflecting yout: -personal ^ 
values should be carefully labele'd as suchL. Judgementarstatements 
can be a barrier in communication. N 

Speaking for self^ -^unless elected by a group as their spokesperson, 
claim ownership to personal thoughts afid feelings. , This allows commu- 
nication channels to remain open and unclouded. 

i. Thinking versus Feeling Statements— thinking and feeling are two sepa- 
rate acts, yet are frequently interchanged for one another. Thinking 
statements involve the thought process, fathering information, objec- 
. tiye evaluations--they are of the intellect. Feeling statements des- 
cribe those things commonly referred to as "gut reactions^" subjective 
evaluations --they are of the emotions. *, v 

j- Quality versus Quantity — it is not how much you say, but.rather what 
you say that is essential in effective communication. Content of a 
message may lose impact or meaning or become camouflaged by too many 
words . ^ , t . r 

Listening, a vital aspect of effective communication^ is an active process 
that is enhanced by an open (non?rjudgemental ) attitude. > 



Sorting out and organizing a speaker's message improves fjiessage transfer 
and effectiveness. 

Communication breakdown^pften'j'resul ts from a failure to 'check if the \ ^ 
message sent was^ the message actually received or vice versa. 

Communication may be classified into the categories/modes of: 

a. Asserti veness ^ ' 

b. Aggressiveness ' , » . 



c. Passi veness 



4^ . 



^5. A^sertifeness essential,!!^ involves saying what one means as contrasted 
■ to a passive (non-asseftive) njartWer whefeih i!ne does not say what one 
wan^S because one "cioes' npfh^ve the*right." 



te. Aggressive ^ffehavioB^ is car&ying cyie's ,parsorial views over others' to 

* tjjp extreme. As^a result, aggreseii^eness breeds defensi veness and this 
«i. j*n tur« .drasticallji^ underiijjne* communij|ition. - ^ 

17. AfgressiveheSs tewte to "put .doWn" or minimize o^Jtier people--a charac- 
teristic that assertive .^eliav.i or does ^t share. ~ Assertive behavior is 
/ mutually enhancing.. " , / ' • . 

Ts. Assertive" comSunlcdti on, is essentially an honests^straightforward, spon- 
taneous expression 'of what you ^ink, d^j/ered in a non-offensive manner. 

19. ' Eye contact, particularly direct contact, is nece^^ssary to effective asser- 
tive communication. • ' - , , ■ 



Participant Identification and Selection 



In response to a mailing (see Appendix B) to all New Jersey superintendents, 
the candidateis listed^in Table 1 were nominated as possible participatits 
for the project. Note that for purposes of space economy candidates finally 
selected are excluded from this list. After careful perusal of. resumes, ' 
demographic characteristics, professional stature, and career stage, the ^ 
Advisory Council selected those participants .Listed in the introductory pages 
of this report. Despite the fact that project size restrict.ions precluded 
their participation, due to the selectivity of the nomination procedure, the 
instructors listed in Table 1 represent a rich talent pool. Accordingly the ' . 
list of nominees riot abl^ to be included in the seminar was forwarded to the 
Industrial Arts Education Association of New Jer§ey for their use' in other 
professional activities. 

Table 2 provides a summary of the geographica^l distribution, by county, of 
both nomio^s and participants. Figure 3 illustrates the school location 
(also sem\nar sites) of the thirty-five seminar participants. For dcx^umen- 
tary purposes, a comparison of nominator, participant, and nominee character-, 
istics is provided in Tables 3 and 4. The former demonstrates the success of 
the identification system as may be seen by the nomination of approximately 
4.5 percent of the eligible professionals (statewide) and their diversity and 
representativeness i? shown by Table 4. It may be important to note that of 
the participants 14 percent (5) were women and 17 percent (6) represented - 
minority groups.- While undocumented, it^is likely that the project exceeded 
the state's current ratio of female and minority group industrial arts pro- 
fessionals. , - 

A previous leadership development seminar, conducted as a two-day program 
concurrent with the 1976 Vocational Education Association conference, involved 
30 participants. Tagether wi^th the 35 participants in the Seconjl leadership. 
developmentv<!5eminar, this brings the total impacted leadership cadre to 
approximately 2% of the state's 3,200 industrial arts teachers. As such it 
represents an increase of approximately 1.1%. As such, objective 2 (to work 
towards expanding the leadership .cadre to apprjoximately 3% of the state's 
industrial arts teachers) Js realized, to about half of its, ultimate level. 
Upon completion of the anticipated reauthorized successor project; these 
seminars will have then attained the initial goaT. Ifis expected that such 
^ cadre wilT then have reached a critical mass more suited to continuing effort. 

A review of the participants' resumes reinforces tha selection process in ,that 
they did [indeed- represent a group of involved professionals at. varying stages 
of career development as documented by the 20-50^age range. They attended bette 
than 24 different colleges/universities, many of which were clustered in the . 
New Jersey anj^ Pennsylvania areas but which also included Howard University, 
Central Missouri State University, West .Virginia University, Oswego, Ohio State 
University, ForcMiam University, Northwestern State College (Oklahoma) Central 
Connecticut State Collegerand even the .general Motors Institute. All degree 



Nominees for .lALDP , Participation* 



Name 



School* 



County 



Position 



William Agnoli 
Louis Angebrandt 
WiTliam Banhqlzer 
, •Frank Bates 
Robert Bates ' 
Jim Beachell 
Russell Ben 
Charles Bersch 

' Al f red Bowen 
Richard Boyd . 
Chjarles Burke 
George Butt 
Keith Callery 
Fel icita Camac^o 
Nicholas Cammarano 
Barry Campbell 
Ronald Cas-tfegna 
Patrick Caul field 
Roger Cole 
William Collins 

/Theodore Cosey 
Donal d'Cotgrcave 
Domini ck Cristo 
Norman Crystal 
Marianne Daughen 
Rdbert Deats " 
JHomas De'witt 
Thomas DiapoTito 
Tony Di Pas quale 
Willy Dittmar 
Ronald Do,]lan 
Thomas Domerski 
Clancy Edmonds 
Richard Elsaesses 
Gerard Es pes i to 
Barney Fabbo 
David Faulhaber 
Herbert- Frederick 
Albert Gasior 
M. Georgianni 
Dean Goettsch 
Richard Gotta 
William Green 
Charles Guenther 



Bogota H,S. 

lawrence Twp. H.S/ 

Bergerifield H.S. 

OakcVest H.S. 

Overbrook J. H.S. 

Princeton H.S. , 

Bridgeton H.S. 

Hamilton H.S. (West) 

Warren Hills R. H.S. > 

Vineland H.S. (North) ' 

Matawan R.H.S; 

Sterling H.S. 

Ocean-City I. H.S. 

Webster J. H.S. 

Long Branch H.S; 

Williamstown H.S. 

Montville H.S. 
^Hoboken H.S. 

North Hunterdon R.H.S. 

Pascack Valley H.S. 

Hubbard School * 

Shore R,H.S. 

Kinnelon H.S. 

•Hillside H.S. 

Wildwood H.S. " 

Cinnaminson H.S. 

Pennsauken H.S. 

Jersey Academy 

Dag Hammarskjold J. H.S. 

Montville H.S. 

Joseph H. Brensinger S. 

Northern Valley R.H.S.. 

Belvedere H.S. 

Warren Hills R.H.S. < 
• Maywood I . S 

Franklin E.S. 

Salem H.S. 

Wildwood H.S. 

Pompton Lakes H.S. 

Palmyra H.S, 

Watchung Hills R.HiS. 

Florence Twp. /lem. H.S. 

Franklin M.S. 

Lenape R.H.S, 
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Bergen 
Mercer 
Bergen 
Atlantic 
Camden 
Mercer 
Cape May 
Mercer 
Warren 
Cumberland 
Monmouth 
Camden 
Cape May^ 
Essex 
Monmouth 
Gloucester 
Morris 
Hudson 
Hunterdon 
Bergen 
Union 
Monmouth 
Morris % 
Union 
Cape May 
Burl ington 
Camden 
Sussex 
Middlesex 
Morri s 
Hudson 
^Bergen; 
Warren 
Warren 
Bergen 
Middlesex 
Salem 
Cape May 
Passaic 
Burl ingtoh 
Sommerset 
Burl ington 
Middlesex 
Burl ington 



^Excluding those nominees actually selected 



Chairman 

CIE/IA I 
lA Chairman 
Chairman 

,IA - . ' 

lA (Spec. Ed.) C 

Curriculum Asst. 
lA ' 

Chairman/CIE/Vo. Ed. 

lA/CIE 

lA " 

lA 

lA 

lA/CIE 

Chairman 

lA 

lA Supervisor 

Chairman 

lA 

lA 

lA 

CIE 

Director of lA 
Chairman/Fine Arts 
I A 

lA ^ 
I A 

\\[A Chairman 
lA 

IA/El"emehtary 

lA . 0 

lA 

lA- 

iVice Principal . 
lA . 
JA 

V'^'Prin., Bd. of Ed. 
lA/T & E . 
Chairman 

lA" t 

■ 'j- A ■ 



Alan Hanford 
-Robert Haze Hon * 
, James Hoffman 

Carl Hoi combe 

John Holmes 

Richard Homchek 

Donald Jackson 

WilHam Jackson 

David Karre 
•John Ke] ley , 

Gary Kesslef 

Geprge Kopko 

Robert Kraus 

Robert Kuipers 

Michael/ Lauten 

Frank LaVigna 

Laura Lewis 

Jane Liedtke 

Biirt Logenbach 
> Nicholaj Lukinov 

David Mai seed 

Leonard Mandelbaum 

Joseph Marrone 

Bernard McClennand • 

Norman Meyer 

Edward Mitchell 

Joseph Mondoni 

Grant Morgan 

John Moses 
. Earl Murphy 

Neil Olufsen 

Cornelia Orentlicher 

Gerald Papariello 

William Pappas 

Fred Pasquini 

Craig Peters 

Lou "Piccirillo 

Robert Poole 

Pasquale Ratta 

Patrick Restaino 

[ Frank Rica 

Robert Rossow 

Rosary Ryan 

Roger Schneider 

William Schraer 

-Roger Setser 
Ken Smith 

Edward Stawicki 



Lower Alloways Creek Twp. 
Plainfield H.S, 
Shore Regional U.S. 
■Hamilton H.S. (West) 
Pennsauken H.S. 
Ewing H.S. 

Rutherford H.S. • • 

Maxson M.S. 

Kinnelon H.S. 

Benjamin 'Franklin J.H:S. 

Millville Mem. H.S. 

Schalick HiS. 

Bergenf ield H.S. % 

Glen Rock H.S. 

Scotch Plains-Fanwood H.S, 

Kennedy H.S. 

Lenape R.H.S. 

Hightstown H.S. 

Cranford H.S. 
^ William Annin J. H.S. 

Burlington Twp. H.S. 

#12 Paterson 

Jamesburg H.S. 

Carteret H.S. 

Glen Rock J.S.H.S. 

Thompson J. H.S. 

Monmouth R.H.S. 

Parsipanny H.S. 

Red Bank R.H.S. 

Trenton Central H.S. 

East Brunswick H.S.^ 

Benjamin Franklin J.H.S. ^ 

Piscataway H.S. 

Williams town H.S. 

Teaneck H.S. 

Piscataway H.S. 
- Hillside H.S. 

Rancocas Valley R.H.S. 

Wayne ^oa|d of Ed. 

West Milfdfd Twp. H-S. 

Summit S.H.S. 

Elizabeth S.H.S. 

Absegami H.S. 
• Red Bank R.H.S. 

Northern Valley R.H.S. 

Millville H.S. 

Matawan ,R.H.S. 

Ridgefield Memorial H.S. 



Salem 


lA/Bd. of Ed. 


Union 


lA 


Monmouth 


Chairman/Mid. States 


Mercer ~ " 


lA Chairman 


Camden 


Chairman 


Mercer 


lA 


Bergen 


lA 


Union 


lA 


Morris 


CIE 


Bergen 


lA 


Cumberland 


lA 


Salem 


lA 


Bergen 


lA 


Bergen 


lA 


Union ; 


Chairman 


Passaic 


lA 


Burlington 


lA 


Mercer 


lA . 


Union 


Chairman, Art 


Sommerset 


lA 


Burlington 


Chairman/Mid. States 


Passaic 


lA 


Middlesex 


lA . ^ 


Middlesex 


iA Chairman 


Bergen 


Chairman/Career Ed. 


Monmouth 


IA 


Monmouth 


lA/CIE 


Morris 


Chairman 


Monmouth 


IA 


Mercer 


Principal/VE 


Middlesex 


Chairman 


Bergen 


IA 


Middlesex 


Supervisor 


Gloucester 


Chairman 


Bergen 


lA/CIE 


' Middlesex 


IA 


Union 


IA 


Burlington 


IA Chairman 


Passaic 


Career Ed. 


Passaic 


IA 


Union 


Chairman 


Union 


Chairman 


Atlantic 


IA ' 


Monmouth 


IA . 


Bergen 


IA 


Cumberland 


IA 


Monmouth 


CIE 


Bergen 


lA/AV , - 



60 

46 



bcnool 



uounty Position 



James Stock 
^Charles Suter. 
Tom Talbot 
Dennis Tanner, Jr. 
F*. David Tedesq© 
Walter Trqike 
DonaJd Van Blake 
Fr^ Vezzosi 
Daniel Walter 
Kenneth Wark 
Carl Winterhalter 
Daniel' Wright ' 
ArthMf/Yike 
Frank -Yost 



Waldwick H.S. 


Berqen 


Chairman/NJEA 


Chatham H.S. 


Morris ^ 


lA/VE'Coord./CIE 


High Point H.S. 


Sussex 


lA 


Vineland H.SI (North) 


Cumberland 


Chai»Ni»an/CIE/VE 


Pascack Valley H.S. 


Bergen 


lA ChaVman 


Pascack Hills H.S. 


Bergen 


Chairman^ 


Hubbard School 


Union 


I A Chairman 


Thompson J. HIS. 


Monmouth 


lA Coordinator 


Abseqami H.S." 


Atlantic 


lA 


Chatham H.S. 


Morris 


lA 


Verona H.S. 


Essex 


Chairman V 


MrUvme Memorial H.S. 


Cumberland 


Chairman 


Sterling H.S. ' 


Camden 


lA 


Phillipsburg,H.Sc_^ - v 


Warren 


lA / 



Total^ number of nominees - ' / \ 

Number of nominees selectigd ^(pafticj pants) ; 



142 
35 



Table 2 



County Distribution Summary of Nominees 



County Nominees Participants 



Atlantic 






6 




3 


Bergen 






20 




2 


Burl ington 






7 , 






Camden 






6 




2 


Cape May 






4 






Cumberland 






5 






Essex 






5 




3 


Gloucester 






4 




2 


Hudson 






4 




2 


Hunterdon 






2 ; 




1 


Marcer 






1 2 




5 


Middlesex 






9 ' 




1 


Monmouth 






16 




6 


Morris 






9 




2 


Ocean 






2 




2 


Passaic 






6 




1 


Salem 






4 




1 • 


Sommerset . 






3 




1 


Sussex ' 






' * 3 






Union 






n 




1 


Warren 






4 






Total 


— — 

<■ a 




— 

142 




35 
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A. 



Department of Industrial Arts 
Trenton State Colleqe 
Trenton 

Department of Vocational , Technical and 

Practical Arts Education 
Red Bank Hi gh. School- 
Little Silver " 

Industrial Studies Department 

Kean College of New. Jersey ' - 

Union 

Vocational Education Association of New Jersey 
. Anni^al Conference 

. Great Gorge Conference Center, MacAfee 



Topic: Registration, Orientitiph-' e<n.ci:Prb<9lrafl|>: 
Overview , '/r'-^-^wV:''^-V' • • v-'-'"'.-" 

Topic: Key Legisleltil^n*; iVpcat^^ Education 
Planning CycTe/'.: ;;: ,: . ; . ; 



Topic: Funding Mecharii^jnS/.^ 

Topic: The Stat^JS- V 'Inlius;^'^^ and NJ 



Oepart^nt_of industrial Education and Tech.olo.y Topic: 

* ■ Topic- DiVVsibn 'Ofi'Vo^atfonal W It$' 
amp1l.tati'onl*'for**Iq^^^ • 



Glassboro State Colleqe 
Glassboro 

Division of Vocational Education 
State Department of Education 
Trenton 

New Jersey Occupational Resdirce Center 
Division of Vocational Education 
Edison 



Depart-nent of Industrial ' Education and TeChn^og; ;<Top^c: - : ■ 

Montclair State Colleqe , ™ ■■ ■. 

Upper Montclair ■ - ■ « ' 'l' --'ly- ''■ ]''■■■:■, .' \ / . 



m 



1 , • Marie At)bey ' 

Moritcl air : State .^ol lege 

2. Richard Allen 

Red Bank Regional High School 

3, ' Stanley Baston 

Ocean Township High School 

4/ Eugene Compton ' 
Abse^ami High School 

5. Michael Dakak 
Parsippany High Schodl 

6. Walter Govic ' • , 
Emerson High School , ; 

7. - Nelson Gray ^ 

Reynolds Middle School , 

8. Louis Guarino 

West Kinn^ Jr\ High School # 

9. Neil Holster ' . ' . 
West Mil ford High School 

10. Peter Kelly 

Voorhees High School 

)1 . Joseph Kobylarz 

Garfield High School 

12. John Lutz 

Pitman High School . 



13. 
14. 
15. 



DMcMa.itnn' ^V /'^tlV • Hardld Schmid ^ 

\Eo^q Branch Senior Hic^hVSchvpr 
u^iT^iAm M;»rDlp : :.2'5 .■ 'Jo>in;Stem 

•PelEvTlle Memorial Hi:gh :Sc.hpo:V;'-. ' . ■ B High School 



"-Ralph Mazzuca 
^' il^r. ^W^.'^H. Horton High'. School- ; 

16. John Morris ; 

Whjtney M. Young P. 5.. fl5 ; , - 

17'', ^ Robert Mortpa . 
Hatch Middle- School. 

^18. Paul Newcpmb , ■ . . v , 
Monmouth Regional, High Schools 

J9. Francis Ol.enTCr ^ V ' 

Northern Highlajids/Regional. y 
High School " ; ' - 

.20. Laura Patfey' ■ 

..V Glassboro State .CoTleqQ - : : 

Davi d Peirrs' . . ^ ;' v-- - . 
Trenton Statia College . 

22. . Jay Piercy , ' . 

West Side 'School Complex 

23. Steve Rosbert • 

'. Haddonfi'eld High Sch^JoV 



' 26 Barbara String : 
' : : Jorxlan Road School 

;(271- Allen Sutton 

. V Neptune High School 

26, Betrbara Sutton 
. : .--Trenton State. College - 

•29c Horace Thorne 

■ Henry- Hudson Regional High School 

30;' (Sail Ullman 

V Hanover Avenue High School 

31 .' Robert Whitlock 
/. Princeton Day School .-^x^- 

Elbert Winston 
Kein College of New Jersey 

Jim Wolfersberger - » 
Brick Township High School, 



3.2. 
'33. 
'34. 
35. 



Richard Wurst 

A. Grice Midd.le School ' 

■ . 

John Ziemba 

Toms River High School North 



Nominator and Participant Characteristics 


Number of 
Nonjinators 


Numbenof 

Position of Nominator ^ Nominees^ 


Number of 
Participants * 

— 


•26 / 


Superintendent 


' 44 


5 • 


26 A 


Principal /Vice Principal^..- . 37 ' 


■ ., 4. , 


5 


Department Chairperson ^ 12 




3 


County Career Coordinator 7 




5 


Vocational Director 9 


."4 • 


7 


Project A(ivisory Council 17 




6 


Other 


11 


6 


5 


Self 


. ' 5 


1 


83 


Totals . 


142' 


35 


— ■■ — : ""T— 

i 




Table 4 


y 

, ■ 4 




Nominee and Participant Characteristics 


/ 


• — - — ^- r r~ 

Characteristic - 


Nominees 


Participants 


Male * ' . 




' 1 34 


30 


Female 




8 


5 


Minority 




Undetermined 


6 


Age Range 




20 - 62 


■21- 50 


Average of Age Range 


35 . 


34 


Position Held 






CoordinatorAupervisor 


7 ■' ^ 


3 


Chairperson 


39 ■ 


7 


^ I. A. Teacher 


82 


19 


Student 




5 


5 . 


^Other 
V 


« 


9 


1 



~6T 

50 



Many participants entered education only after prior involvement with another 
career such as the military, engineering, construction and manufactulring 
fields. J^articipants teach at all levels '(K-12') and at least five have, been 
employed as adjunct college professors. Due to the careful consideration of 
geographical factors, participants represented high density inner city environ- 
ments as well as rural and suburban areas i A small number have demorrstrated 
^involvement with special needs students and programs but more are expressing 
interest therein. Also interesting is the involvement many of the thairperson^/ 
supervisors have' had--and are continuing--in fine^arts, home economics, and 
other practical arts areas. ^ 

Participant leadership is evidejiced by a. significant number of indicators 
including: Epsilon Pi tau membership; two were previously named New Jersey 
Industrial Arts Teacher of the Year; two have been listed among the outstanding 
Secondary Educators of America; many have been involved in the leadership of 
local education associations; Plymouth Troubleshooting Contest involv^ent; 
consulting appointments to State department projects; convention pr0^amvpresen- 
tations (national, state and local); Middle States Association team, menrt)e.r^^^ 
and publications in such journals as Industrial Education , Three' participants 
have conducted nationwide research, one each in the areas of industrial arts 
class size and regulations; state curriculum' guides; and sex destereotyping. 
' Participant involvement is also discernable by their high American Industrial ' 
Arts Associatfon and Industrial Ar.ts Education Association of New Jersey ratio, 
almost '100 peroent, and their support of other associations (e.g., American. - 
Foundrymens Society, National Association for Career Education^ American Voca- 
tional Association). / • 

A review of the highlights of the professional activities that the participants 
have engaged "in further substantiates their inclusion in a leadership project. 
These -activities included involvement With CETA/Manpower programs, participation 
in the development. of New Jersey's Guide for Industrial Arts , lACP implementation 
and workshop staffing, 'alternate energy demonstration projects, coordination of " 
cooperative education experiences, involvement with correctional institutions, 
offering of adult and evening courses, implementinq^pf architectural career days 
and contests, and varied community service projectsv 

Participant and Staff Time Commitments 

A total of thirty-five participants completed the project. Their involvement 
and dedication was , evidenced by the high attendance level of 91 percent' through- 
out the eight seminar sessions. Also served was a total of thirty-two guests 
who attended various sessions in addition to the^ seven Advisory Council members; 
and the eight constiltants. OveVall the Division of Vocational Education's invest- 
ment resulted in 939 manhours t)f. interaction , presentation, and planning. 
Omitted from this total are the number of manhours, estimated at a minimum of 
157, spent by the Advisory Council and the project director in support of this • 
seminar, the normal ^administrative time required. Detailed data pertaining to * 
these figures are presented. i-n Table 6. . ^ 



Participant and Project Staff Time Contnitment 



35 participants completed the project ^^T"^ ^ ^ 

8 of these participants registered one day late ^ l* -'-- 

2 of the original, registrants withdrew - : 

2 persons attended as best their schedule permitted, but dijl not r;egi3iter*' / 

8' sessions were scheduled throughout theip project 

■ • , ' 1 • . ' • ' ■ 

34 ' individual session absences were recorded by the 35 participants. - 

} However, 9 of these occurred during a .•blizzard;..hence they were excused! 
. ' ..The effective /lumber of absences was 25- (8.9%).,' ^ 
.91% attendance of parti cipajits was achieved ^ ■ : 

'\' • ■ «, ^ , 

,3i5' . a cumulative total of guests att-ended the ses;sions at various times 

6 Advisory Council meetings were held {n/IU 2/3, 2/16, 3/17, 4/26, 6/1), •, 
a.t Atlantic City, Tpenton, Hightstown, U/iio.n, Glassboro, and New Brunswick 
respectively. A total of 93 manhoUrs was invested- (not inclusive of trave>). 



Need s Assessment - 

'. " ■' , .* ' • ■ 

At the beginning of th^ project participants were asked to complete a needs 
assessment^ instrument {s6e Appendix E). Responses were requested' in termsc,of 
both st^e and personal needs. TaWe 6 summarizes the results as reported. 
Participants also identified the stngle most important/crucial problem/need/ J 
concern facing their industrial arts program add their two most important per- 
sonal objectives for the professional development project. The two listings 
are ifhovided in Table 7. V 

As with any needs assessment results, their validity depends upon the extent : 
of the participants' knowledge regarding the surveyed, area. Generally, it . 
seems this criterion. was approached but some results suggest dissonance be- 
tween the participants' perceptions and those of the project's Advisory Council. 
For example, the latter, as well as the profession, would tend .to assign a 
higher rank to the state needs that were ranked lowest by this" Mrtici pants . « 
However, measurement theory provides one factor that might mitigate the conclu-- 
sion of some participant naivete with respect to the cutting edge of our pro- 
fession. Because there exists no absolute Scale as to degree of needs, one 
cannot determine if the ranking represents merelya relative, positioning of 
needs that>re all very important or if in fact a low reported need means that 
there exists little" or no concern in that area. With respect to these two -^^^ 
alternatives, the project director and Advisory Council have, concluded that 'xhe 
first interpretation is most likely the correct one. 
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. ^ > Needs Assessment Summary 










. ' .**»... 

Personal Needs of Participants (decreasinq importance): 




* . »' 


•Rank 






By Weighted Response 


By Frequency 

. i 


- - • ' 1 ^ [ 

1, Hqw to write proposals 


1 . 




2. Knowledge of T & E procedures 


Z 


2.5 


3. Sources of funding/grants 


3 


5.5 


4. General lA/VE informati^bn- 




4 


5. Dealing with special needs 
students 


5 


2»5 


6. Status of I A . 




5.5 . 


^Participant Perceptions as to the Needs of New Jersey (decreasing impor- 
tance) 




• * Rank 






By Weighted Response 


-By Frequency 


1. lA and Career Education 


1 • 


1 ' 


2. Sources^'&f funding/grants 


2 


2 


3. EIC activities and resources 


3.5 . 


3 


4. Status pf lA 


3.5 




5. General I A/VE information j 


. 5 




6. Dealing with special, needs 




4.5 


7. lA and technological literacy 




4.5 . 

* >• 



Participants ascribed the lowest levels of state importances tp^tnote that 
items are listed in order of increasing importance) 

■ ' '■ '. ' ' ' .^^^ ■ — ' 

1 . CETA program ' ' ' 

2. knowledge of state/federal departments/divisions of education 

3. Destereotypirig (racially and sexually) 

4. County Vocational Education funding ^ 

5. . Stat^^vocational planning^cycle 

6. Knowledge of what state and nationalr associations are doing 



Persorial UDjectives and KroDi ems- 



Participant identification' of th« most important/crucial problem/need/ 
concern facing their school industrial arts programs 

I. pealing wi th/handlin<|^ pj^operly , special needs students in lA 
courses. ; ' 

- 2. A lack of a unified,, articulated, consistent system-Wfide lA program. 

3. Deyelopinq and implementing a safety program..' ' ^ 

4. Development of and 'obtaininq support for improved lA facilities. 
5: Inadequate supply, repair, equiprpent budgets. 

6. Information as to where budget dollars come from.. 

7. A need to better integrate 'lA and Career Education. - 

8. To. do a better job of career preparation. 

9. 'To develop public understanding of goals and programs of 'lA. 
10. To justify lA proqrams jn T & E planning. . • ' 

II. Convincing administrators of the legitimacy of lA.^ 

12. ' Toprbvide technological literacy through lA. 

13. lA's role in basic skills. V 

14. To involve more students in lA, to make lA available to all requesting 
it, to bring lA to more elementary schools. 

15. Coping with decreasing student quality, non-reading, etc. - 

16. ' Improving our courses, competing- for collegd-bound students. 

17. Class si^es. 

18. Lack of female lA students, K-12. ' - - 

19. Make college courses more relevant to industry/ r 

20. Vocational schools. 

21. ^"Professionally perfect" means of screening industrial educators., ; 

22. Reeducating students in communications skills. ^M, ® 
23!^ Trends in our profession. \ . 
24. Time to teach what"^ think should be taught. ' i< ^' 



Table 7— Continued 



Participant identification of the two most important, outcomes to be 
personally cachieved through the seminar 



1. 


1 : . . 

V 

Proposal writing, funding procedures. 


2. 


Budgeting and funding methods. 


3. 


To learn the ro>le of a leader 


4. 


To improve as a teacher. 


5. 


To learn what is going on in lA/VE in New Jersey. 


6. 


To update knowledge dof lA. - ^ 


7. 


To identify and understand key lav^s and regulations. 


8. 


1o learn the local; county and state administration procedures. 


9. 


To interact with colleagues, share ideas. 


10. 


To be more responsible/to needs of students, to learn to integrate 
special needs students^. 


11. 


To learn more and get involved in state and local associations. 


12. 


To learn T & E procedures. • ' ' ^ 


13. 


To learn abpuf using state facilities. 


14. 


To learn planning processes and develop a K-12 lA program. 


15. 


To update lA/VE philosophy. 


16. 


To learn how to present ideas and programs orally. 


17. 


To e){pand the cadre of lA leaders. 



The Advisory^ Council and the projeqt director were encouraged by the needs 
assessment results. The needs ranked highest by the participants had all 
been previously built into the seminars--thus verifying the planning group's 
perceptions regarding the profession's needs. As is usually the case when ^ 
dealing with an active group of professionals , their interests range beyond 
that which can be dealt with in^hormal time frames. This project was no 
exception for the participants and the project staff identified the fol lowing 
list of topics tnat simply could not te .treated, or pursued to the e)o^ent 
required, within the eight seminars conduct^ by the project. The 'omi t|:edy 
deemphasized topics included: .industrial arrs and CETA/YEDPA linkages, stu- 
dent clubs, carefer education, bilingual programs, metrification;. state sSfety 
regulations. New Jersey Advisory .Council roles with respect to. industrial art 
the New Jersey .Industrial Arts data problem, funding industrial arts through 
the county matrix, public relations techniques, and school department adminis- 
tratiGn/orggini^ation. It should be noted that while specific seminars were 
not devoted to the preceding topics , they were included and explored as they 
became, germane to the discu^'sion at hand. ' ^ 



55, 



Advi sory CAunc i 1 Act>i vi ty ^ ^ . . » 

Throughout the project, the Advisory Countil served as 'a guiding influence; 
a sounding board; and as such .it provided a cotvtiruiing and representative 
set of inputs. Constituted to invol^ an active industrial arts/vocatioaal 
edu'cation supervisor; a faculty member from each of New Jersey fpur college's 
' that offer industrial ^rts programs; the New Jersey Departmerrt of Education's 
supervisor for industrial arts; and the president of the_^lndtjstrial Arjis Edu- 
g.ation Association of New Jersey; ^this group was, instrumental right from the • 
beginning. " ■ ^ * '''' ' • 

A total of six formal meetiTigs were held during the October through Jihie 
project period.' Various locations "(1 isted in Table 5)' ar*ound the state seryed.:. 
as meeting sites and their schedule is incorpor^ed* into Figtire 2. Addition- 
ally; all Council members willingly responded t^the director and participant • 
telephone calls whenever the need arose. Because of their heavy commitment 
to other state activities, all Advisory "Council .members were not able to attend 
all Council meetings. Overall, the members did however contribute eo<tensively- 
and continuously. Furthermore, aS'ide from smal 1- reimbursetnents for some ex-^' , 
penses", it must be noted that they served not for rerauperatipn but for. the • 
betterment of the profession. Their dedication and effort was a major^ctor^ 
in the project's success. ' ■ , 

• ' , V . ''"^ 

Advisory Council activity included a wide variety of inputs, reactionSd^to, 
and suggestions for, action. Initially the identification and selection of 
participants became a major focus o'f effort. Overall detailing the project 
procedures, test and nee^s assessment item specification, and consul ti«nt iden- 
•tification also were early activities that theCouncil became involved with. 
In addition, based on areas of. personal strength and/or interest; each member 
accepted the responsibility of organizing ^nd leading a seminar. Schecitflmg 
suggestions and document/handout/resource identi-f ication weife ful-ther areas 
of Advisory Council input. „ 



Participant Project Activity ,, . 

' *• " 

- To enable this course to meet contact— credit hour guidelines, participants 
were requested to identify ^ special project relevant to their local needs. \- 

- These projects represented an individualized component requiring independent 
study and effort. After being provided with a catalytic set of topics/possi- 
bilities (see Appendix J) the participants proposed, using a project^roposal 
form— also provided in Appendix J--and subsequently developed the widfe range 
of significant projects, shown in Table 8. Clearly many ^(14) participants 
seized the opportunity to solicit support for their programs through funding 
proposals. A broad ^cd^e of interests arid approaches is certainly evidenced 
by the listed project topics. It is-also to the participants' credW tMt 
these funding proposals as we.ll as the projects of a difflfept nature all demon 

■ strated great reTevance to the needs identified by the 'n^ds assessment instru- 
ment. €^ ' ^ 

70 ^ - 
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.Projects Submitted by Participant as an^Mntegral Component 



ot the Industrial Art* Le^ers|ip?:PevelopTOnt Project ^ 



Participant 



Project Submitted 



.Marie Abbey 
Richard Allen 

Stanley Baston 
Eugene Compton 

Michalfel D^-kak 
Walter Gov<» 



Nelson Gray 

Louis Guarino 

Neil Holster. 
Peter Kelly 

Joseph Kobylarz 



"TQchno1ogy--CuJture CourH^Outline. " 

^"Audio-visual "Media for In^duittrial Arts Technixal 
tirawing." „.Proposal|^ubmttted io the iNew Jersey ^ 
Division ofl Vocatloftal Education (DVE) in response 
to their IndustriaJ Arts Request for Proposal (RFP). 

"Safety Education Program, for the Ocean Township ^ 
Industrial Arts and VbcationaT- Education Department . " 

"Plastics traft^. lodustri^s Program for Students with"" 
Communi^JBIrticipatiojii " Proposal submitted to the 
DVE ill; response to l^eir Industrial Arts RFP. 



"Feasibility Study of AIA^ in New Jersey^' /in ^ 
process , " * ^ _ ; 

"Resources ^<>r*^Careers Center P/*oposa1 submitted <^ 
to the DVE in resppnse to their Sxemplary—Jinnovative 
Curriculum Developmosrft ,*,andi:|ifocatfbnal Guidance and 
Counseling RFPs. ? ® * 



nd 



"Metr^fi cation ' Progre^gi. '^'^ Proposal%ubmifted to the 
Deparxment of EducatTT&ngfJs (Df^ Mini -Grant P^ram. 

"Guide for Establishing ^nd Maintaining an Industrial 
ArtSiClyb'^^ij J#ior or Senior tfigh School^ - ^■ 

" ' , 

"Instrumentation— -Small Appliance .Repair." Course 
ciirHculLffri proposal . ^ i$ 

"Alternate Energy Cent^." 



"Elimination of Sejc Stereotyping ih an Industrial /ffet 
Program." Proposal submitted to'the DV^E in response 
to tbeir sex bias RFP. 

"Drafting Facilities Update." Proposal submitted to 
the DVE in response to their Industrial Arts RFP. 



Participant 



Project Submitted 



Jbhn Lutz 



James Mai son 



Willi dm Ma^Eiple 
Ralph Mazzuca V 

John Morris , 



Robert Morton 
Paul Newcomb 

T 

J. . 

% 

Francis Ole^er 



"Lauras Patey 

•ft 

David Peins 



ercy 

4 



Stephen Rosbert 



"Cooperative Participation in the South -Jersey 
Sdideht Craftsmen's Fair.-" A' prpposal submi|:ted 
to the DVE in response to their personnel devel- 
opment RFP. 

V 

"Extra Expenditures Corvstdered 'in Budgeting fer a 
^Voluntary Quinmester Extended School Year/' A' 
V-esearch paper. 

"A Safety Proqram- for Pennsville Townsfiip Schools.",-:;?^ 

' "Correlating Science and thjB Industrial Arts'Pro-. 
grams." A 'course curriculum pri)posal , 

' "Improvement of Teacher Concepts of Industrial Arts 
Withjn the Basic School." Proposed inservice t;ea- 
cher workshops. . ' 



"Model Rocketry, 
unit. 



Initial draft of a dDurse resource 



"Video Textbook. (TV Software)^''" A proposal submit te(3jv 
to the DVE in response to their curriculum development 
RFP. ' ' /'I 

/'Drafting Equipment Update." A proposal submitted to 
the DVE in response to their industrial Arts RFP. 



and 



"Consumer Automotives , '' A proposal submitted to the 
pVE in response , to their Industrial Arts RFP. 

"Commurfi cations Technology.".: A course propo'^al . 

"Industrii 
slide pre! 
process) . 



'IndustriaV/lrts in New Jersey." A public relations 
slide presentation prepared ^ith Barbara Sutton (in.. 



"Better Understanding of Industry and Land Development 
A proposal submitt^ to ttfe DVE in response to their 
Industrial Arts RFP. ' 

i it f . , « 

"Public Information Program for Haddonfield Memorial 
high School's Industrial Arts D&partment." 



Table 8-^ContinCied 



Participant 

""7^^ — ^ — ~ 
Harald Sdimid 



Proje&t SObmitted 



"Initiation of Metrics and Expansion of PTasttcS' in 
High School' Intjustrial Arts Programs ." proposal 
submitted to th^^DYE in' response to 'liheir ^ Industrial 
Arts, an(f'^5^x bias RFP^. ' - ^ ; 

''Tieach\ii^ Pacl^^ Unit apd Student Workr 

,.bty^,K|/: fteclfanlcaV braviings^-Developments . " 

"r^'Bridging the Gap Between the Academic Realm and 
the Voca^^ional Choices in Somers Point." A proposed 



John StStr 



. Blirbarla 
• String* 



fiafrri s - 



Allen Sutton 
Barbara, Sutton 

Horace Thorne 

Gail mi man 
Robert Whitlock 
Elbert Winston 



teacher/student inservice project. 

(Project in process) ^ 

"Industrial Arts in New Jersey." A public relations 
slide presentation prepared with David Peins, (in 
process) . 

"Sa^ty Program for the Industrial Arts Department: 
Henry Hudson Regional School District." 



* "Indus 
"Esta 



isjMa^^i 
iWjWfng 



rts— Special Needs Educa^tion Rationale." 
an Architecture Career Day. " 



"Safety Regulations for the Industrial Studies Depart 
ment at Kean College of New Jersey." A proposal 
submitted to the Department of Education's Mini -Grant 
program. 



James Wolfersberger 
Richard Wurst 



'4 

(Project in process) 



John Ziemba 



"A Funding Proposal for Implementing an Industrial^ 
«;Arts Club at Grice Middle School."'' 

"Safety Guide for Toms River High School (North) 
/Industrial Arts Program." 



Pre/Post-Test Analysis j 

As part of the seminar experience, participants were asked to tindergo pre- 
and post-testing of knowledge, comprehension and applicatioas relevant to 
the leadership^role in industrial arts. Comprehensive paper and pencil tests 
were generated by the project director. Advisory Council input ser\^ed to 
guide this process, ^rticularly ifl--th€ case of the post-test. The instru- 
ments, provided as appendices D and_£, were administered to participants . 
during the first and last semin^r^ Because of time limitations, 

<the participants were allow^^U) finish the post-test outside of class, but 
they weire asked not to- c6nsuU referepces. Due to the excellent rapRprt 
established during these seminars, it is believed that instructions were 
adhered to. ^ ^ , " ' 

Overall group tes.?: results were mast encouraging. Figure 4 presents group 
performance profilers for pre- and post-tests, 'Gains are documented in each ^ 
seminar topic area. DetaiJs of student pei^formance are priovided by Table 9 
(individual) and Table 10 (group). ' * « 

'the greatest gains, between pre- aod post;J^sting, were observed for seminars 
dealing' with the topics of technologies^! teracy (36%) , program rationale 
(34%), vocational education planning cycles (29%), and sex eq^uity (52%). 
Not unexpectedly these were also the topics with the lowest participant pre- 
test scores. Since the rankjng of post-test scores differed considerably 
from those of the pre-testis , one is encouraged to believe that the seminar 
series di.d in fact affect the participants^ . Furtljermore, as shown by the 
profiles in Figure 4, this change was in the desired direction. 

Participant Evaluation of Project ' 

During the last seminar, a participant seminar evaluation instrument was 
distributed. After explanations were provided, participants were asked to 
complete the instrument thoughtfully and subsequently return it by mail. 
Thirty were received and analyzed. A detailed summary of the re5*Jlts is 
prov^ided in Appendix K. Highlights of these findings includptan^overwht^lming 
endorsement af the usefulneis^, both to existing and anticipated professional' 
roles, of the seminars. In fact, only a total of three (of a pos^.ible ?40 
responses) individual "not useful" ratings-were ascribed to the^ seminars . 

Clearly this high assessment could be attributed, to the seminar focus on 
providing information' and skil Is useful -to practjtipners. This conclusion 
is supported by the participants' ranking of the- seminar topics of proposal 
writing, vocational education planning, and special needs education, as the 
most usefulT Careful selection of project consultants ms rew^irded by this 
feedback, .and also by the participants'' rating of consultants. On a four 
point scale, al 1 ^consultants were rated between 3.38 and ^^.61 (4.00 being 
highj. -The effectiveness of the project director and the Advisory Council 
"were similarly ranked with comparable ratings (3.75j. Perhaps the most 
telling indicator of the project's overall success in the participants* eyes 
is revealed by their response of 3.79 (4.00 high) to the question, "Would you 
taKe another course that was taught this way?" ' . 

, - . ■., . ■ ; U ' 
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Figure 4:' Pre- «arvd Post-Test Performance Profiles 
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Table '9—Continued 
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, Table 10 

Overall ParticifTant Berformance 
by Topic Subscore'and Ratings 
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With respect to the extent to which the project^4ttained its original 
objectives, the participants reported the objectives referring to:' *■ 
yocat-ional education planning-, legislation, status of industrial arts, 
information resources, and professional interaction as being attained 
best. Minority relations, sex equity; and needs assessment procedure 
related objectives were ranked as achieved , to the lowest degree (2.46- 
2:72' with 2 representing moderate attainm^nl). . ^ 

The project's negative feedback amounted to, in the author's interpre-' - 
tation, comments that best fit the descriptor of "feedback that was less '^1^ 
positive than the^rest." Essentially such participant comment focused 
on travel, scheduling, an(i time-based decisions.^ All comments were ini- 
tially dealt if/ith during Advisory Council meetings and most involved 
"trade-off" decisions where a dichotomous choice x:ould not be made. 
Examples^ thereof included the siting of seminars Avith respect to north/ 
south location; the length of seminars versus tKe amount of discussion; and 
the afnount of information versus the scope of the seminar. 

The aforementioned comments, notwithstanding, the sefwnar series can on^.^ 
be described as successful. Participants' comments'on thq. "open response 
portion of the' instrument document this judgement. These remarks ranged 
from desire for repeat seminars , favorable evaluations , continuations , and 
appreciation. Provided to give the reader some insight into participant 
feelings, and thereby end this^^eporting of participant project evaluation, 
the reader should note tfliese freely given remarlcs 

"This was the kind of course needed if we are'to improve., the 
image of industrial arts at state and national jfevels . " 

"This project has been the most ^relevant and professionally 
enriching graduate experience I have ever had.^^* . 

Budget/Management Analysis . 

^tailed information pertaining to the Nummary of this project's fina'rrcial 
aspects may be obtained by consulting MIS; document #07D002'as filed for 
Project SEP G005 by Dean MichaeVPugl isi^df Montclair State'College. Two 
budget categories were underspend, according the budget approved by the 
Division of Vocational Education, and one was overspent. These unfore- 
seeable ^requirements were somewhat counterbalancing in nature and their 
small magnitude ($286, $114, $118) represents carefql attention by both 
project director and project monitor. Overall, the project resulted in 
expenses that totaled $54 less than the awarded budget; 

Generally, all pa^rties involved. in the administrative process were more .than 
^helpful. One significant problem did clearly emerge/ This difficulty re- 
ferred to results from the apparent incompatibility between the budgetary 
procedures of the. State Department of Education and those of the State Depart 
ment of Higher Education. These involve a combination of deadlines and polic 
that simply creates its own difficulties. Considerable credit is due to 
Montclair Stat& .College's Dean Puglisi for creating a situation wherein the 

^ -65 ^ ^ 



administrative needs of this project were met. Fortunately, it seems that 
such matters as the lag in receiving awarded funds are currently being 
addressed arid it is reasonable 'to Anticipate the evolution of mechanisms 
which do not necessitate such extensive direct administrator intervention. 




- CONCLUSIONS AND. RECOMMENDATIONS — ^ 



Perhaps the ^hest concluding remark would be to refer the reader to Appendix 
K.. There a group of dedicatepl professionals provided- their thoughtful in- 
sights as to this series of seminars. Without fear of contradiction, one 
can clearly conclude that the exper^ience lived 'up to the title of the funding 
source: Protessipnal Development! Participant evaluations, gain scores, 
and the^similarities between the needs assessment profiles and the Seminar 
.topiyGS^ll document the conclusion that, the participant^ shared a learntng 
experience that targeted on the needs of the profession in New Jersey. " 

As project director, this author was most gratified by the dedication of all 
involved— participants, consultants, and the Advisory Council alike. While 
it.wauld be presumptuous to attribute the vocational coimiunity's incre'asing \ 
spirit of cooperation solely or even largely to this project/ neverth.eless 
it did play a vital part in assisting the industrial arts profession to recog- 
nize the realities of a full spectrum vocational education delivery system.. 
Throughout thjs project, industrial arts— vocational . education interactions 
were explored and constructively addressed. The ei;j|s,uing understandings were . 
largely due to the* extensive interaction of college-school -'State Division ^ 
of Vocational Education professionals as enabled by this project. ' Continued 
access to current information and such face-to-face interaction and in-depth 
probing is vitally necessary if New Jersey's industrial^ arts/vocational -educa--, 
tion profession is to maintain and increase the services rendered to its charges 
' * « ■ ■ 

Another desirable result from this projec^t was the opportunity for ongoing 
interaction among: participants, teachers and students, professors, and 
Vocational Division personnel. Combined with the stratifi<:;atiQn of project 
participants, this diversity was even further augroented by the inclusion of 
consultants tl^at provided a national association/|||pfe^sion perspective. This 
seminar s^ies^proyided the r^ehicle for a melding df these influences into a 
growing vya\p^^'&^^^^^ commitment. The project's value is best observed 

in the fOtiM^ .actions of i^s ^participants and in the morpen^um of the profession 
as its lea(|M^§h4^ begins to. rea^ the proportions of critical mass necessary to 
meet the .ctia] leK^s of inculcating technological literacy in New Jersey. 
- ~ • ^ • ^ ■ ■ • i • 

Participant enthusiasm as:;Ve'll as the crucial nee^s of Nelv Jersey's youth both 
call for further action. Drawing from the experience of this projectrp one caH 
cj|*^tainly recognize the call -for future experiences 0/ ^ jsimilar nature. In 
flet, ^Tt would seem thad; an^^nhual- seminar would provide a highly desirable / 
rejuvenation/advancemer^v^for m and, with over 3,200 professionals in the 
field, it wou.1d seem to be needed merely to accoirmodate updating/brieffng 
needs of turnover and inflow cAs'es, Even rtore immediate is the need to^repeat 
this type t)f intensive professional 'experience specifically for the .group of 
supervisors that are currently charged with the responsibility of lea^ding our ' 
profession through the jungle -of administrative regulations,, financial incur- 
sions, ^nd the ever increasing demands of our technological society-. Another, 
topic ^st suited to the attentions of yet a further 'seminar series would be the^ 



e •■ - ■ . 

■':'<■ '. - , ■ . ■ ~ ■ „ ; . » 

. delivery of full . speGtrum vocational education to the i^th -of our urban 
. cores.. EVen»beydind such extensive treatments of overall professional ' 
development, this project substantiated the continuing .neerf^. for intensive 
one-day workshops nhat deal With single focus issues/events/needsvin depth. 
Safety and/or any of its subtopics, T. and E instrumentation, i'rtdifstrial arts — 
liasic education linkages, industrial arts— YEDPA interactions, and county 
matrix incorporation are all representative of issues/needs that could be 
p'^'Oductively addressed by wel 1* supported and executed one-day workshops. 

Regardless of the specific roads taken towards th6 future, its mandate is 
"Clear: the industrial arts profession must take action and confront its 
• ' challenged— purposefully, directly and with all the dedication it can muster. 
Throughout this continuing effort. New Jersey's industrial arts professioaals. 
- have the r'eassurance of knowing that their colleagues in other states and the 
members Hf the American Industrial Arts Association and the Industrial. Arts 
Division of th^ American Vocational Association are sharing this task. -Togetn 
with, their counterparts in Vocational Divisions of the State Education" Depart- 
ments, all are engaged in evolving a delivery system o1» increased quality and 
performance capability. To the extent that the participants and this project 
. contributed to ?uch an enhanced system, to that extent can we take pride in 
our .efforts -''and no morel" 
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Appendix A 
Industrial Arts Standard and Substandard 
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Total ■ - 




New Renewed 
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1973r1?74 
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. 393 


«» 


n974-1975 


57 50 
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1975-1976 


23 ■105' 
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458 
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•7!* 


9 








/ ^ 






* 






0 


< 


>> 





^Abstracted from the Ijlew Jersey State Department of Education, Division 
of RP and E/Field Services, Teacher Education and Academic Credential! 
■ Section's reports entitled: Summary of Authorizatic^n ; 1974, 1975^ 1! 

19.77. ' .• ;. . ^ 7~ ~- 7- ^ 
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Appendix B 
Partici jDants^^f^^^ Material s''' 



T. Solicitation letter to sgperintend^nts and county career coordinators 

2. SolicThj^ion letter te^Education Improvement Cenfer directors 

3. NomauHIB'-^rm 

're^':also requested of Candidates ' 

- ^ • ' ■ • fi 

art/c>pant Data Form* 



atem 5 was completed oifly by nominees subsequently selected to participate* 
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January W, 1978 



TO: , All" New Jersey superintendents, and county career coordinator^^ 



FROM: Michael J. Dyr'enfurth, Ph.D. 
iAl?»PT'Oi rector 




RE.-^ Nominations for Industrial Arts Leadership Development Seminars 

^ m^' - ■ " . ' . . 

Your help is^gently requested in recommending one or two outstanding 
industrial ar^ educators in your district. These nominees will form 
a statewide pool ,^m which 35 candidates will be selected to partici- 
^ pate irv^a series W seminar/workshops (approximately one per*month, 
Tet>ruary-June). Made posstble by a professional development grant from 
New Jersey's Division of-^ocationa1 Education, these seminars will fea- 
- ture ^^ou^tstandinq national an?l stajte experts on a variety of topics 
cruciaT to ^the development of -lA's capabil ity in the state*s vocational 
education delivery system. 

-Nominees may include outstanding- lA teachers, department chairpeT:5ons , 5> 
and/or supervisors. , Where appropriate ; minority and/dr candidates with 1 
limited English capability may be advanced and in fact are encouraged 
(the project features special provisions to enhance their success^). 

It is anticipated that the /seminar will -carry three 'graduate credits 
and that tuitjonj^'n be waived for the participants- Ifey togics may 
^be found on the ewblbsed nomina^tion form. Highlights include: Industrial 
Arts and the Thorou^fh and Efficient Mechanism; special needs education; 
proposal and grant v/riting; and vocational planning in New Jersey. Project 
..planning and execution \s a joint effort 'of the .advi'Sory council.! isted be- 
low in conjunction with the Industrial Arts Education Associatidn for New . 
Jersey. " , ' 



/ 

4 



consider the time *you^ expend in advancing these nominations as an 
nent in. your faculty's professional .development , and I am certain 



Please 

investment _ . - . . . , 

that ^eir increased capabilities will positively' contribute to the quaVity 
6f lA programs and student a(^hievement in your districf. 

Thank you. for you*^ cooperation: ' ^ * 



MichQol J. Dyronrurlh, Ph.D. , 

V Deportment lndusifi6l.€ducption 6» Technolog^V 
' Montcloif Stotc College ' *■ * 
Upper Montcloif. Neiu Jersey 07043 * « 

' (20);B93 -4165/4161 
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Indu^itrioi Rrts €cK><otion 

Ncuj Jcfsev Deportment of-' €du<ohon 

1 Mr, rioneld M. Hen(.i<K Chelrmen 

Dcporimeni of IndusUio^ €du<otion 
Monmoolh ftegionol M»gh School 

Dr. ftMi«*ll Hrupfpe, CHoirm^A 

Division of Industnol fduconon & TefhnoloQv 
Tfcnton Stote College 
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C 

On^ 



^Mr. flob«ct Megu«iro. Cheirmen 

*0epOftqrtent of Vo< Tech Proct'col R'ts Cduc^tiOf? 
ftdd 8'onK flegionVtl HigK" S<^>ooi Distf ct 
Dr«^y;Qii<«^ Snyder, Ptotmiibt. 
Obpo^iment of Industnol Studies 
Keon College of Neui Jefses>. 
Dr. i^dttierd-lUhit*. Cheirmen 
^ Deportment of IntJustnol €du<otion & Tcchhologv 
Glossboro Stote College 
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January 11 , 1978 



TO: All EIC Directors ^v, '• 
•FROM: Michael J. Dyreoffe 




RE: IndtJStrial Arts feadership Development Project 



The enclosed information 16 being sent to your information and • 
^action. Requested is yout^* support in encouraging appropriate 
actYfco on the part\of youic district superintendents, coordinators, 
supervisprs and staff.. SpecificalV please: — 

1. Encourage all superintendents (perhaps. at your round 
table) to select the best possible candidates. \ 

2. Provide the project with needed visibility by alerting . 
your staff to objectives and events so that they in 
turn can inform the project director and/or the advjsory 

^council as to relevant activities occurring under their: 

sponsorship. / . ' ' .. . ' / ' 

' ' ■ .■ . 

3., Have your staffs alert lA professionals as to the exis- 
tence of the project. 

Thank you for your cooperation in this matter, and please do not 
hesitate to contact us should you desire any additional information. 



Enclosure 



Mkhoel J, Dvr«ftNrth, Ph.D. 

Dcpoftmcn( of Inciustriol €du(notion & Technology 
MontdOK Slotc College 
Upper Montclo»r. Neuj Jersey 07043 • 
Office: (201)895-4165^ 

ERXC— ^ — 



Mr. StenUy OfOj»uiilil. Suptfvhof 

Tndu^tnol 9\t\s €ducotion 
ticuj Jersey Dcpoftmcni of €ducahon 
^' V Mr. AoAQld M. HqaUcK. ChoirmoA 

' pipQftmcnl of Inclustfiol €ducoHon ^ ' 
^ >W • Monmouth ftegipnol High School 
nutfU Kruppb. ChoirmoA 
Div>s«on of In^ustfiol edycohon & Technology 
Trent on iltotci Collcge^j 



Mr. fiob* rl Moguviro, CholrmoA 

Deportment of Voc Tech-Pfocticol Rfts €ducot»on 
fled Bonk flegio^yil High School Distuci 

VoAC* SAVd*r, ^rof*ssor 
Deportment of Industnbl Studies 
Keon College of Neuj- Jersey •» ^ » 

Dr. Cdword UlhUt. ChoirmoA 
Deportment of IndustfioJ €ducol'On &'*Tcchnologv 
Glossboro Stote College 
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NOMINATION FORM 

(please submit by Janaary 23) 



Cllfididdte 1 



Name 



+iome Ph6ne 
1^ 



School Addpess 



\bchoo1 



i ■ 

School Phojie ^ 



Position with system/school-^ 



Candidate 2 



Name 



^ * Home Ph6ne 



School Address 



A SGinool pli^one 





* 












-— ? 


— ^ # 


— ^ ^ ^ 




Position witK system/school 








Name 


■ ' . - •/ , 

an(i position. of nominator. 


ft 






* ■ • 








V • 












-T— — — — 










-Telephone 




sis an equal opportunity project- « • • 


. women, 


mi nor i t i es , 


and/or-canrfidates wi,^h^ 



limited English capabi 1 ity are encouraged. i 

Please mail the completed form to the ProjcSt Oirector at the aiddres^s below. 



Mitihottl J. Dyrenrurth, Ph.D. 

DepoVtmcrir V ViC^jstnol €clu<Qt»6p 6» Technology 
Montcloif Stotc College 

Upper Montdaif. Neuu Jersey 070.43 • » 

Office 201;893-4165V4161 ^ ^ . ■ , 

ERLC— — - ^- ' . • 



I7> 



Mr. llob*rt 'Nog«*lro, Choitmon 

Dcpoflmcni of v\?< Tctf> Pfocixoi. Orts €di.'tcilion.'^ 
ftod'^QonU ftcg«6n\ High St^t^t* 0<st'K{ 

Dcporlmcni of hduV-woi Stuc'^ov ' 
Kcon College of NciA Jciscv 



Mr. StOAl*U Oroj*iM«ki. Sup*rvliOr 

UuJuStnol f\^S (;(IlJ(Clt(l>M 

' Ncuj Jk'M'v Dcpor'«ncnr of tdu^Ot«on 

Mr. ftoAOld M. HOAiich; CKoirmort 

(W>( t mr nt of Ir^clustnol €cJu(Ol ion 
MonrftoT^th ft<:()i(in(^l Hr{)h ^ 

Dr.'Auiitfll Kruppo, Cholrm«f»/ «>*. tfliword IUh)U-^V 

|)iv<Mrin <^f l»>tJuM(iol ((Jucntiof* 6# Trchnokxiv Dcpor'lmcni of lndir>tMaKfc)u< ot'on & Technology 

,1, .'jiTMn' Stnt<; CdllrO^* ~ , GloS^bo^O StOlC CoMcqr 
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PARTICIPANT DATA FORM 



Name: 

Address 



School^: 
Address 



— :^ — : ' tr— 


Zip: 










L ^ 








Zip: 















3 







Telephone 6 AC 



Posi t ion: 
Subjects Taught 
Direct Supervisor 



Years Te^iching Experience: ■ , ^ -V 

Years Industry Experience: ; \ . 

Memberships: AIAA lAEA-NJ NAVESNP ^ ^: County lA Associ^atiphV-- : ; 




' telephone S AC 



( _^AVA' _VEA-NJ 
Other: 



NACE 



NJEA 



AFT/APt-CIO 



PERSONAL DATA (your response is optional, but it would help u^'ji^fcoQduct an^analys^s) ^^■-■-^ 



Male 
Fema 1 e 



Ethnic Background:. 

Age: i 



Col leges; Attended/Degrees Achieved 




List the professional achievements ybu-Vare most' prourf- of ! ff^^ 



i 



Deportment. pf Jocfustficii €ducat,ion 6i Technology 
Montclqif Stot:e College . • . 
"tpJppef Montdoif. Nciu Jersey 07P43 ' , ' 
' Office; (201)895-4165/4161 ^: V 

ERI C \' 



Mr. StoAl«y OroJ«iMtltl. Sup«r«fior 

WcJuSt^'Ol Cducolion 
x^Cuu Up.'^cv Dcpo^fmcnt of ecjfecolion 
Mr AoAoM IK. HoAljch, ChoUmoA 

.7 DcpO'tnicnt of IndusUiol ^€du<olion 
AiYinmoutt^ ftcg'onol Hiqh 'S<hool 

Dr. Ilutt«ll KrMppo. g(olrmoA 

Oiviyior* of tnduslnoL iWfi<otion & Technology 
Trcnion Stotc CoUe^ ^ ■ 



M^ Ao^rt HoQUvlrd. Cholrnuki 

Deportment of VocTcch ProctKot Rrt^ €ducot^ori*/ 
Red 8onk flegiooc\l,.High School Distuct 
Ort VoAC* iSAVdvr, Prol^tor 

Deportment of Industnol Studies |pr . 

Kaon College^ of Neuj . Jersey 

Dr. Cdufortf Ulhlt*. CholrmoA < 

Deportment .01 Ipdustnol Cducotioo & Technology 
GloSibofo Srote College " . , .» 




■ ■■ . ' . ' : MONTCLAI R STATE , {JOLLEGE • 

.'UPPER MONTCLAiR,,, NEW JERSEY 
■ ' IMDUSTRIAL. EDUCATION AND TECHNOLOGY . . 

, ..SCHOp.L. OF PROFESSIONAL ARTS AND SCIENCES / *^ "*: 

. . ' •' >' ' ■'„:"..,■• . . ; .,' ■ ■ ' ' . ■ , " ' ■ . , ■ ■ 

COURStE TJTLE,. CATALOGUE DESCRIPT ION ^ ' ' f • . 



0839 - 0599 industrial 'A Development Seminar 3 s. Hrsi ^ \ • 

Desig.hed to develop "^nd a^'ahce. 1 ead^rs.hi p ski 1.1 s , this i nv i tat ional serol\n«r^ ^' 
i^^i^ s-electi^d^ industrial' ar.ts; profesSsjonals wi 11 tour. N, J. Enabled by a grant 
'*^r!orn^^^K^^ DivVsidn yoQational Edgcatlon, , the seminar ^ Irttrpduce ^^rr 

ticlparvts tip' n^w ahd pme^gi ng tssuei^, i'h IAj .augment 1 6aider ship ski l>s in 'com-^ ^ 
munic^tipn and i nteirpeVson^ £lrenas;;' sens it izife. each teacher to 5ex, racfa*^*. ^ 
and pro.f6ssijonia^ stereotyping and -iiTitrQ'duce des^ereo typing approaches. ^ ^ 

Prere'qulsi lesV Nom»in^tioi\ by^uper i nterideilts/pr incf pal s/supervS s^ and tne^ 

'•^^roj^l^t*^ advisoiy c6uricjM^/o:n the jDasis of; e leader.-*^' 

' *^ ship ^^'nd poto'^tlal * V BacHet'or|s 4 > 

AIMS OF COURSE.: v 'f . V. . . , ' ' T N ^ 

To expand 41ie cadne ^of >v?el 1 - i rvfprjned lea^^ to ac^t as advocates for? 

tghe indus^trial arts,'profes^ion. 

\ ••. • v4 , . .'^ .'^ ^. ■ . , 

■;. v.i • y. '^: ' " ;. 

. SPECIFIC^ aBJEC3;iVES bp TH E^ COURSE 



A; To develop ^>cadre ot leaders that will serve* as aii expari)d6d nucleus fof 
♦ thQi industr^-J a/ts prdfessionVs thrust intp the;t950's. ■ Jp^ 

;B.; ^0 idenyJpS' ^'pd.tehtial'-nfewcomers to the 'te^dershi p group i n an effort to . 
\. ^expand IW^pfieS^nt si ze to a minimum pf. 3^ of the total industrial arts 
\ teacher '^q|?ul at ion . . jj^'^^ 

To develop, a^'l^ij^^^^' fbr, infusing women, minority group members|j|^nd 

cadre of leadjersT^ ^ 



persons wi th rSBr ted Engl is^h^^ into the 

' " , . * ' ^ " ^ '\ 

D* To\'develop a mpchan^^^m^^whereby the ./leader/partici pan are given an*^pp6r- 
^' tUni^ty to communicate i^egular ly , both among themselves and with oth^ key 
/: /groups (e.g. state department persohnefl , industry arid communi ty representa 

V tlve^ 3nd the like). - ' 

• ■ . ^ ,. . ' • ■ A;-,: . ^ ,. • ■ 

E. To increase the ompetenifi^i eSv of those identified arid Selected in the aireas 

. Pf: ; ^ V^V- . : ^ / ^ r 

■ * 1. The i r knowledge of the Vtkte's vocational education' planning cycle. 
r 2. Thei r^ krtowledge of the status of influstrial arts arid vocational educa- 
^ ^ tion iri, Hew. Jersey. *" " , w . 

3. Their knowledge of federal laws and regulations relevant to industrial 
^ . „ cirts and^vocat ional education* in New Jerse^y. , \ 

** Their knoirtjfledge of the evaluation and accountability mechani sms i ncor-* 

porated into vocational education and T & E. * ^ 

* , Their abij/ity to. deal. with minorl ties and' wi th persons of li-mited 

Engifsh speaking abi 1 i ty. J 
'6. Their abjlit'y tGf'discerrt sex-bias/stereotypl ng^aand; to deyelop' plans of 
action to eliminate i tV ' I 
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7/' Their ability to, dfev^^^^^^^^ ranging from needs 

'; • assessment .fhrp.uj^^^^ measu^y^, to formal* and 
info rriaVi^^^^^ 

■> :.. : . ' a. : &eve loping arid djisetftl^^^ profeWional Information 

\v;. \ ■thrdugh''a varT^tyv^^^^^^^^^ ■,. „' ; ■ 

' / , 9. ■ •ihterp^sonal ski lls^^^^^ ' r 
\. ^ . iO. ~ Idehtifying.ahd kssey5|nJ[:rresouti<^s necessary to achieve the afore- 

^ / mentioned objectives i ;y •, ' 

' iV. . 'EONTE^ ANp'^Cbf^E OF THE ^^1! ^,^ - L ' 

';..r* Ptvojedii^taff 1^^^^ ■'^ 

'♦''-v \ ; iZ* Participant ,in<<M 

: Adv<»-5ory 'C^rijSi r$©lei.'>^ I: 

^ • r • : ^ Overvl^ 

, 'sB. jVj^at^^i^^^^^ in New Jersey 

\ '-J?! v 5^^^^^ policy. 

*^V^r -r;^'^i^ Statsp* plan '^f^'^v^ education 

\ '^^i^-'C'^v a. So>hat7 * . • . * 

^ \ <c/l^^ state plans. ' 

:fi:^xt^^^^: \dent\fiJca^ion In plan. - 

^^d\Md^^^ testimony, position statements; 

l^^, ^'hp/ r^le associations. 
: j^* , 5;. ^ Profess ion a m^^ • 

.A* V \ M . |)g^ role ill' developing technological 1 i teracy. 

pj^py^-^^i^ future , studies: How does lAfit? ; 

''^■:-r'^^ ';>\-:i' The basic ^ki lis thrust^*: Where does lAflt? V ' 

D.;^ Svatus^ of s lA: New Jersey and the Nation 

• 1. Nationa^V Perspective. " 
' 'Z^bPhiicgfeophy and Qoels: S tate. and national approaches. 
^^3 /^Details of I A* s status in N.J. 

,PuJt>lfc relations: Community and in-school. 
\% - 5*' ' industry's role. ' ) 

'li Fur^ding Skills/Proposal Writing 

W ^ ^ .j; National and state overviews. 
^ " > a. What laws? ' 

b. What deadlines? * . , 

, :. ..^^''cf • * c. Resource people. ^ * . * ' 

* / ' ■ 2. Federal reguiptions and publ ications. ^ ' 

' ,3. Samples of successfjul proposals. 

i*. Suggestions and i^n'ts^: flow to write the^ proposal. 
. *'5. The next step: Planning for 78-79. 
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F.' 'Mhorough.and Effipient Concerns Pertinent to lA. 

- ^ (•.State Department of * Education and/ar 'the Division of Voca*- 
tional Education rol es . 

' • 2. , Th^' planning process. 

3. Goals, objectives and Tndicators, - lif 

^4. Budget planning: Program or^erfted budget (POB) . 



.5. EIC Roles. 

(>. Accountability: Who, what, when and why, onsite monitoring. ^ 

Interpersonal Relations: Strengthening your Skills 

K Your professional development. 

2. Career ladders for lA educators. 

3. Leadership: Can you do anything about it? 

4. Sex stereotyping. 

5. lA stereotyping. - » 

6. Motivation: P.ersonal and other. 

Special Needs Education and Industrial Arts 

1 . New laws. 

2 . Compensa tory educa t i on : Needs and probl ems . 

3. Data coj lection. 
Status in N.J. . 

5. Public relations - community and in school. 

6. ' Teaching materials - sources - samples, 

♦ 

Open Session - Save for Last 

1. I A rol e i n. career education. 

2. Present programs. 

3. Validated title IV with proj\ects. 
k. Use of.CETA funds. 
5. State plan. 



PROCEDURES, TECHNIQUES AND METHODS 



The seminar's delivery system will consist of a minimum of eight sess iftns^.hel d 
thr|)ughout the state at sft^s both appropriate to the topic as well a^tp insure* 
geographic coverage. Key facilities such as the State Department of PWjcatjf>n, 
the N.J. Occupational Resource Center, State College lA Departments, selectedi^ 
EIC's and outstanding public schools will be chosen as seminar sftes. 4j^.: 

. ' • ■ J • . 4-:-. ' ■ V 

. • l/istrucTi^al techni-ques wi 1 1 .run the gamut of "normal college technique* ' / 
:l ^rangi/ig lrori)/ lecture through demonstration to group processes 'fostering ' /" - 
^'-S'-,. personal.. 9 rbwth. " Pantrcular note shctild 'given to th4 project ' s exten- 
SjbiB. u5e-of expei-rccnsul;tants/guesrt 'lecturers wi th'nat ionwide reputation 
5g€7\tativelV.planned are Willi s Ray (President/ American Industrial Arts 
>^*7\si5ociatrortd> L, Alan Phelps (National' Consul tant. and Author, lA for 



■^pecial Met ds population), Robert M. Nogueria (National LegislatSve Committee 
^hairjnan/ for the lA Division of the American Vocational A«^bc iat ion) , Paul •, 
tpevpre iphief National Advocate for Technology Education), Jame^ 'E- Good 
'^(Ch'ai rn^n, I.A Division Pol icy^ Committee) .. ' ' ' 



ERIC > V ^ ,f 



■^'^eminarswin range frqm 3-7 hours in length depending updn 'the needs Identified 
: during the orientation sessl9n's- needs "assessment activity. Some tentotl veness 
'/is required here because exact scheduling depends on the avaljabllity of thg 
-proiect's consultant* (these high demand people are subject to some last minute 
-changes) and to som"? extent that of the participants. In any case a minimum , 
offethirty hours of specif Ic" assignments, tailored t° '"e^t ^^^l;/^''^'^'?';':^ ,^ 
personal professional needs (as Identified by the pretest) w.ll be additionally 
V assigned on ^aht^tractual basis similar to the exi s t i ng M ndependent ^tudy arrange 
m6nt! Typrc-aT examples of such act I v i t i es could Include: Presenting testimony 
;a-t-forcnal vocational Education Plan hciyings, Researching key Issues, Develop- 
'•-• Vi^'posi'tion pape,r4^, compi 1 l.ng/ana^yzing professional' statistic? etc. 

These thirty hours of contracted activity in comb i patron wl th the thirty hours 
' of formal, whole grotp seminars <as well as the pre-pa,ration that the latter - » 
will necessarily entail) will clearly m^et establ i shed col ege cred I t hour gu de 
lines. Additionally.^the project director will be availa^e for an hour before 
and after each sess loft/ (al so by appointment) to prov I de , th^ gu I dance , f eedbacK , 
. and direction necessary td'achieve the ob ject i ves ' of .each participant's contract. 



VI. INSTRUCT I ON^fit MATERIALS 



Professional Journals, reprints,^ selected portions of text, consuVtant ^ , 
supplied materia^ls. • ^ 

VII. BASIC REqUIREMENTS FOR COMPLETION OF COURSE 

Regular attendance, preparation for each session's topl.c, actlve:.par ticipation, 

and a major proiect as contr;>ri-ed towards personal goals M 

V.lll. BIBLIOGPvAPHY 

N,J, State Plan J^or Vocational Education, Trenton , N. J . : Division qf Voca- 
tional Education, 1977. . 

N,J: Annual Description of Vocational Education .Activl ties , Trenton, N.J-t v 
Divis|pn of Vocational Education, 1975"77.-' 

>^ . . ^- ' ^ 

• PL 9^-^82 E^c ation Ammendment^ of 1976 * * , 

PL 9A-IA2 Eduaiffion of the Handicapped . ' . 

Federal Register , Sections interpreting above laws. ^ , , 

, ^ . ' • ..JO \ 

Selected American lndustria*l Arts Association publication^, testimony. posi-|, 
' tion papers and the like.- ' ' ^ ' 

Selected American Vocational Association documents as .above. ^ 

Industrial Arts Education Association 6f N.J. Position Statement? & Formal 
Testimony Presented by. Dyreijf urth , Hanisch and Nogueria. ' 

I .■ . ' ' - ■ .-.^ :^ 

• ■ ■ . ; ■ I Q o ' - " " 

^X. BASIC -TgXT > . \ • * 



None. Each participant wi 1 1 compile a binder of all materials, 
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. ' ' * Appendix D 

Seminar Pretest Instrument 

Industrial Arts Leadership 

Development Seminar, Spring 1978 

. " , ^ ' ^ ' name 



Please nott|iMChat thi s ' i nst rument will be used onl y for purposes of taildring 
the f o1 lowHp seminars to your needs and to your present level of understand- 
ing of the Industrial arts Scene in New Jersey. This assessment will not 
affect your grade!* . 



Answer e^ch quest iory b'^rief ly j Do not dwel 1 on any single item. For those 
questions where you ^^draw a bl ank/* simply insert DN.Cfor dbp*t know). 

Be sure .to place your name at the top of this page. 

1. The 'term industrial education typically subsumes the programs of (wame 
• at 1 ^ast four) : 

2. Match the following associations to their benefits: 

^ ■ ^ 

M/S/T a. American Vocational Association (AVA)-^ 

AV Journal b. National Association of Industrial and 

Technical Teacher Educators (NAITTt),, 

^ Journal of Industrial " ' 

Teacher Education c. Industrial Arts E,ducation Association of 

Teacher Education Directory New Jersey OAEA^J) 



^'^^ . * d. Vocatfonal Educat ion Asso^iiat ion of 

State lA Newsletter New Jersey (VEA-^J). ' 



State Vocational Newsletter e. American Industrial Arts Association 

(AIAA) _ 

f . NJ Depa rtment of Educat i on 



Interact * 



3. Identify the three new, (passed within the last two years) i tems of legislation 
^(federal) with major potential for impact on industrial arts. 

A. Should you have a major disagreement with the State Pl&n for Vocational 

_ Education, where can you 'have your comments entered irito the record publ i cl y? 

* ' ' V ■ * , ' ■ 

. . What is the major implication, of the new federa| education of the handicapped 
law, for ^industrial arts? . \ ' ' 

' ■ * - '. u . 

6. What is an l EP"?.. • , ' •' ? 

per^centage pf federal vqcational education moriey, as re^Sv.ed bly New 
Jersey«j rjs 'to^^^i^fexjpended i'n the -educat ft^ of the handicapped? 



8. . Ident 1 fy f i ve classifications (types) of handicapped chi Idren : 

g. Name three typical prograrns, in the vocational/industrial arena,, designed 
to 5erve„ New Jersey's handicapped students: ^ 

10. What is the name of the group responsible to, assess the special needs of 



school -age youngsters? , ^ 

' ' r' ■ ' •■ , ^ ^ : ' • ■ ■. ,' ■ •'. \. 

'11. h(ame three fundirrg sources for industrial arts programs^: 
J2.. Name your county's career education coordinator: 

13. WhatNs ix ma i n< i tems/sect i ons shoul d generally^be included in all proposals? 

... ' \ ' ^ ^ ■ ' ' *' ^ 

1**. What are the main differences between the RFP process and the county, cou rse 
funding process? 

; ^ < , , 

15. For years the AVTS were funded-'tHfough federal and state monies. How can 
industrial arts qualify for .this sam^ money? 

y6. Wherp can .you find the speci.fjc requirements for the T 5 E process? 



17. Does the T 6 E process mandate the offering of industrial arts in the 
vjunior high schools? ^ - • ^ 

i yes ., no ^ 



18. Can tifc. T '6 E law be used to exclude f ema 1 es. f rom industrial art's? 



J. yes? • no 



19. ^alfi' the T 6 E process be used to strengthen industrial arts programs in 
the local schools? How? ^ ' , * ' , ' ^ 

^ yes . , ' . • . no 



20. Where can' technical assistance be foun5[ for working with the T 6 E process? 

2K What is Title 9 of the Education Amendments of 1972 concerned wtth? Circle 
the correct choice. : * ^ ' ' • 

Handicapped'^ Disadvantaged Sex bias, etc., Minorities 



22. Does* Industrial arts -have a-roVe in employment orientation programs for the' 
handtcapped? - ^ - ' . * 

V / . ■ ■ . 

•' yes . ' ■ no * ' ! . 

23. Does the l977-r978 NJ State Plan for Vocat lonal -^rducat ion include an alia- . ' 
r cation of funds for industnial arts education? / ' 

; yes ' , \ • • no 

2^. Under the new legislation, dofes industrial arts have a role Irr^the vocational 
fan^ily that includes personnel training, research, career expl orat Ion , ,and 
currixul'um development?. ' ^ 

yes * ^ no ^ 

25. Under the NJ State Plan. for Vocational Education, can a comprehensive high 
school receive funding for a vocational, program that meets the vocational 
mi nutes-per-week and teacher certification requirements? 

' • yes - no " ' ^ 



26. - Who can you telephone to get specific information safety regulations, 

RFP deadlines, sources of program *hel p , etc.? 

27. How is Industrial' arts threatened by .t*he "back to 'basics'* and/or compensatory 
education thrust? ' ' "■ 

28. Whith .of the following CQmm«i t tees is ^the pn'^BcshaVgfed wi tfa^^iK r'espon^ i bi 11 ty ^ 
for drafting the State Plan for Vocat i ona 1 • Educat i orTf-^^^^r / - ' \ 

. 1202 Commission - ^, 

I. ■ ■ ■* 



NJ Advisory Council on Vocational Education • 4;. 

' ' > , . ' ■ if 

State 'Board for Educat ion ^ ' . \ , 

State Boar'd fo r -Vocat i ona 1 EdLcaTfion * p 



. ' u Ad Hoc Comml ttee^for tjie State PI an of |^cat iona^P^ EducSt ion (.107 conjmittee) 



_^ Vocational Educat rpn, Assoc^at i on * 



"Divisipn 6f Vbca/tjonal Education . " ' • ^\ 



^9. >Name ?ive major curriculum/resource ^dnter%. in^New Jers^^ and list the 
loca^tion (town) fo,|^^ach: ^ - . 

What associ at Hbns are the tWo majpSr national v^dbs for i ndust r i aKarts? 



^1 
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' ' • ^ Appendix D, 

• , ^ 'Seminar fretest Instrument 

'Industrial Arts Leadership. ' v , 

Devefopment Seminar, Spring 1978 name 



Please note Wtw this i -v. tn)riy.Ml{.v'i 1 1 l)c us4ul (jn) y for pur[;os(rs of tailorinri 
ihe fu! Iriv/inn peuMwinor^ lo yt.ur nu'C(I> .ind. to your pr<.':sent !»\vcl uf uodcrstorul- 
ingt^of the indgsirial rtt !^ .rfiic !n JcMs.y^' ThKs asr.osr.iiKMU will not 
affect your qrnJel . ^ ' . 

Answer t<ich qurM ion '^'^i^i^riyj , Do riipl 'dwcvl 1 on -nny s i no 1 e ilnnii Fk^r those 
quest ion v.i.ci'C'^ you ''Trrct^J^.V 'b 1 cinl.V simply . insert ()N (.for don* i' know) . 

Be j^urc- to .pi a.cc ypur nnni'? <U the top of this pagew -^^ - , • . 



,Tho term ikidust?ial odur.at. ion " typ1 cal 1 y s^ibsumes the programs -of (n-ame - 
'tit least four): ' a ^ ' . - , 



Match tlie followinci associations to t-heir benefits: 



.o 



M/S/T' [' ' a. .American Vocational Associatioifi (AVA) 

AV Journal . , -•^•v . . - 

Journal of h^dustrial b. Na t i ona 1 Astioc i a t ion of • I ndu? t r ial and 

Teacher llducation Technical Teacher Ed^catch"S ' (NAITTE.) 

^ Teacher Fducotio'n ' • • - , • ' . 

directory (lA) , ^ ^j.. fndustr ial Art^Educ^tiori Association ^ 

State lA Nc-wsloLier ' '.of New Jersey ('lAEA^rNJj . ^ - # 

, State Vocal iruiol ^ ^ . ^ ' ^ ."^ ' 

Newsletter ^, "d. ^Vocational Edi/ca t ion Asboc i a t ion of . 
Interact ' . " New Jersey '(vEA-NJ)^'' 

e. American Jndustrial Arts' Assoplat-ion(A'IAA) 

' , ' ^ sf. NJ Dep^artment of Education 

3. Identify the ■ three: n6w (p.a^ed wi thi n the Jast two years), i t'ijms of 

1 egi^'sKition (f edera 1 ) with/major potential for impact'on^ i ndustr.ial a-rts. 

. k. Should yoOhaye a major d iTsagreement ^v/i th the State Plan for Vocational- 

V EducatiQn, where can ybiu have your cornmcnt^ entercfd i.nto the Vfi^rd "pub.1 i cly? 

What, is .the major iNip 1 i Cci (, i gn, of the new feder,i)l gducatiun of the hatid i - 
* capped- law, f or ' i ndur. I f i a 1 arti? \. ^ ^ . * ^ ,v , 



6. ■ VWlrft- is cm jCP?.- 



■7. What peTcentage of feder/^nl vocati dnal educal: iori"* money , as received by New 
- Jersey/' i 5' to be expendfid in the education of the .hand i cpppcd? ' > 



B. i'donllfy. fivd'clnssi firot ions (types) of handichpp6cl children: 



9r Ncmic throe typ/cnl (H'ociroins In Lho voco t i ona ] / i ndus t r i n ] orena, designed 
to. servo Ne\vv'Jcrs(»y * s hcin'Ji.c;ippe_d*5Uidentr>: 



10. ' What is the name, of the ciroup responsible Lo onsess the special needs 

.of school age youncir.tcrs? ' ■ ^. ■' . 

11. Name three funding sources for in(4us trial arts programs: . , 

12. Name your county's career educa t i on coord i natdr : 

13. What six main items/sections should ge^rally be included irt all proposals? 



1^. What are' (he main differences between the RFP process and the county 
. course funding pro^cess? 



15. For years the AVts were funded through federaT d^d state monies. How. can 
Industrial arts qlialify for this same money? 



16. W(iere can you find the specific requirements for the T 6 E process? 

17. Does the T 6 E process mandafe the offering of industrial arts in 
the jjjnior high schools? 

yes J no ' 

\Ql Can the T 6 E law be used to exclude females from industrial arts? 

yes ^ no ^ 

I9« Can the T 6 E process be used to strengthen industrial arts programs 
In . the local schools? How * ' , 

ye'"> I .no 

20. Where can technical assistance be found for working with the T 6 E proce?6s? 

21. What Is title, 9 of the Education -Ammendments of 1972 concerned with? 
Circle the correc|t choice. v 

Y-rJ^r^' Handicapped Disadvantaged Sex bia$ etc. Minorities 

^ . I 80 f7. 



Does i iKliiMr-i CJ 1, tij- i ht;ve o r(»lc in c.Kij) 1 (»yiiif/ii l or t en I I i on iroqrcuns 
for ilu IkinJ i cJppL tl? 



yes 



j|loc>;rion oi furuls f i nclii.-; t r i tj 1 ..ils fdiic.j 1. i on ? 



yes 



no 



Under l!v? ne\.' I vci i 1 . • i i on , floes industrijl oris her. ^: a rol in ijie • 
vorotion«j| fcinily ih,u includes personnel traininr rescar , career, 
explorolion, and eiir r i cli 1 uin devc i opn,icn L? 



yes 



no 



Under the NJ Str.te F'Mn for Vocationdl Education, 
high schr^ol receive furiding for a vocational progr 
vpcationdl fii i nn tc s-p( ■ r-v^eek and teacher ccrtifical 



:n a *c - .r^ehens i ve 
lhi?r rs the 
J fnents' 



yes 



no 



Who can you telephone to get specific information on 
RFP de'ul lines, source- > of program help, etc? 



! or 



How is industrlc'.l threatened by tlie "back to br.sic^ 

compensatory education thrust? 



Which of the following committees is the on> ihargea . 
Sibil ity for drafting the State P'lan for Vocational Siq^z^c 

1202 commission ^ ' . 

NJ Advisory Council on Vocational Education 

State Board for Education 

State Board for Vocational Education 

Ad Hoc commi I Lee ^for the State Plan of Vocations 

(107 committee) 

Vocational Education Association 

Division of Vocational Education 



on? 



Nai le five major cur r j cu I uni/resource centers New Je ev 
locat ion ( to\/n) for cnch; 



s^he 



What J'. sf>c i a t I on', .jr*- tfu* two major national voice*, for ind. 
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^ "l^ppcndlx^E 

Meeds Assessment Instrument 

IndustrUt Arts Leade^sh p 

Development Seminar, >^r ng 1978 name 

NEEDS ASSESSMENT 



I. ^ Ci'i'n'rn A\ '.cli-'l^ mill ih-.^ ti'W mo'.l : ti)|-|Of t i t riti^V t oi*^ i cs 

' ■] Hi'"- i.K)". I »"* l'Uil/( rue I /ur(j- ni ,i't.].! i' • i ck) (Ik* loasl) 
•• y< ' y<'iM- iiiclusiri.il ,\r[\ ifon. 1 coliur.ii B, rcpv 

y jr .nki:..i 'ui ic^por t (o whj I yi^u TCuiv sfioulJ bi^*' the 

o.i»r\- pt In , ly hf Si >--Ui- of fUuv Jers^.y. P e.t.e ch* not use 



B 



f nu) ) <':Mjn ■ ae Needs 



Knowledge about t : stdte's vocational 

^ planning cycle 

Knovvlerqe of wh^ t issoc at ions arc doing 

Sources "^un*- ^../c-ants 



A*; f-iow;to w pr^rr^s^ s ^ 

■ i.^ _ General I A - VE f'o m^jiion, s^ources, niaierials 

County vor ionc enseal i on fund i ng • 

7na trices ov .-^.wj-^-:. , , /. 

CETA proc 

' , Status o' n and the nation 

Update on -'VE : losophy and objectives 

Public re... nns "irc.'js and methods 

- lA'i? link L.J tec .^q i ca 1 literacy and 

ba^s i c skills 

• lA and "futures" i -dy • ' 

Knovyledge of T 5 t :'ocedures 

^ lA, ancl CF\r*'cr edi. ion • 

_fi_ <■ EIC ac. tivilics a* -^rjurci-'S 

Prorirani of ^ --n t '-^H 'jc \ i nq 

Kf)r>v/1 ( fl'ic <.r M u : ' f o(k ra 1 ckpur ti ti ii i 

^ d i V i '> i on^. of educ ' 

\«.'« * • 

Bas-ic logislatior . respect to IA,'VE, 

. and special educci 

. Knowledge of way*: . !,.ling with special 

educ^t;ion sttyJent' I A 

Dcs tereotypi ng (rc I y/sexua II yj 

82. 9^ 



1? your ov/n /ords.^ spoeify the siriqlc most imporran: /'ruclal; pr6b /oi.i/neod^cbnc^ 
iining your ^ch(^al^ indiistrfoK arts program; _ : * ' 



F--- fOu perse . specify the twr ^lo" r important outcpmes you wish 

"o .-ichieve t^- «. i ihese seminors. , What dr you want to get out 



i 
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- Appendix F 

, Documents Distributed to Participants 



' "Committees; Making or Breaking Bills." NJEA Reporter , Ti^enton, 
New Jersey. February— 1978. > ^ 

______ "New Jersey Education Association Data Sheet." NJEA Review. 

Trenton, .New Jersey. Undated. 

"Steps in the Process of Applying for CETA Funds -from a Prime 

Sponsor." iiandqut d.fstributed at Pennsylvartia Vocational Association 
(P.V.A.) Summer Conference. June 1977. 
'* » 

: . "Writing for Publication in Industrial Education-'' Industrial^ 



' Education . Stamford, Connecticut. Undated 

American Industrial Arts Association. ""AIAA Convention Data Reprint." 
Washington, ^.C. Spring, 1978 

American Industrial Arts Association. ""AIAA Membership Application"." 
Washington, D.C. November 1977. ^ ' 



American Industrial Arts Association. "Industrial Arts: A Means of Preparing 
Youth to Understand and Contribute to our Industrial-Technological 
Society.? Washington, D.C. January 1976. 

American Voca£ional Association. "AVA Membership Application." Washington 

D.C. Undated. • ' . ' * 

Ballard, Joseph and Zettel ,. Jef f erey J. "Fiscal Arrangements of Public 
Law 94-142." Exceptional Children . February 1978.- ^ ^ " ' 

Braaten, Larry. "Summary R & d Vocational Education Discretionary Programs;" 
From -presentation given at the American Vocational Association Annual 
Convention, Atlantic Cit/, New Jersey. December 3, 1977. 

Braun,. Robert J. "Vocational Aid Plan Prompts Opposition." Star-Ledger, 
Newark, New Jersey. May l', 1978. 

Brodinsky, Ben. "1977 kajor Education Events;" NJEA Review; Vol. 51, Nb.'e. 
Trenton, New Jersey: New Jersey Education Association. February 1978 . 

Brooking, Walter J. "A Look at the New Vocational Education Legislation." 
Technical Education News^. Stamford, Connecticut. March 1977. 



Burke, Fred G. "A Directory of Federal Programs,." Trenton, New Jersey: i^w 
Jersey Department of Education. 1977. 

Ceg^lka, Patricia T. and Phillips, Misha W. "Individualized Education 
Programing at the Secondary Level." Teaching Exceptio nal^ Children. 
Spring, 1978. " ^ 

Clark, Donald. L. (ed.) "-Position Papers Related to Current Issues in 

Industrial Arts Education." Series commissioned by the Industrial Arts 
Division of the American Vocational Association. Washington, D.C. 
December 1977. — 
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Dyrenfurth, Michael. "Conunents -ig tfte Preliminary Drafif of the 1975?- 

1979 State Plan for Vocational t*<J;<|^icix)n . Testimony at Formal State 
•Plan Hearing. Marltan, New fers^y. JcrrLl 26, 1978. , " 

Dyrenfurth, Michael J. "Proposa, -«xic> rw tes^urces." Industrial Arts Leader-, 
ship Development Project, Iteaj Lwe;- ; of Industrial Education & Technox;.ocy 
Montclaiir State uo liege- Dgpart "foiitcia^. New Jersey. March 24. 1978. 

Eddy, Wiliiam and Hull, Marc^E. ^nstrucrdtnn^ Materials." Industrial Edu- 
cation^^ Stamford, Canxiectic.it. '^^^/tm»Er 1911 . 




Click, r. Davad. "What Maxes a Jrr :rSi .onal . " Journ al of^^silon Pi Tau. 
Bowling Green, Ohio. Jndatied 

Good, James E, ''The Role cf Indus Arn in Federal legislation: Impli-^ ' 
cations for the Classroom "^^lll^^- ^niottf^ a'ddress, Ohio Industrial ' , 
Arts Conference. Dayton, Oh^^^prch : 197B, 

Hanisch, Ronald M. "References ioc ±he Spe-rial Needs Learners and Handi- ; 

• capped Individuals." UnpuDl. s^ed bibliography. Oakhurst, New Jersey 
^ May 17, 1977. 



sazi, Susan and .York, Hbberr. •^^le^jverj S^aps to Good Teaching." Teaching ' 
Exceptional Children . Sprxn^ ^ >7ei.. ' '. ^ 

•c. 

Hill, Owen J., Hull, Marc E,, and >>arr;^n, Linda H. Individualized , Educ^fcit^ 
Programs." Industrial Educat^ i Gr*5envich, Connecticut. December 19>^7'. ^ 



Industrial Arts Division of tht 
Arts Teacher. Department of Inc 
State University. Universi. 



Industrial Arts Education Associc 
Pride and Responsibility of ou 
Industrial Arts Education. 



Industrial Arts Education Asso 
T & E." Ocean, New Jersey. 

Industrial Television Associa 
Fact Sheet. Undated. . 



Jakubowski-Spector , Patricia. ' 
Aggressive Behavaor . " Char 
L. Emmons. "Your Perfect R:. 
Obis£o , Calif orn:^ . Impact 




vocational Association . Industrial 
Arts Education, The Pennsylvania 
. ^ February 1978. 



•r ."lew Jersey. "An Appeal to the > 
•^^elm-Participating Colleagues ina^' 
Nevw Jersey. Spring 1978. _ 

m CI New Jersey. "Industrial Arts and ^ 
ig 1976. - " 

:eep Abreast of Federal Legislation." 



JLnparison of Non-Assertive, Assertive, anc 
r .^pted from Robert E. Albetti and Michael 
- A Guide to Assertive Behavior." San Luis 




Lutz, Ronald. "Teach:^ng the Spe.cia Needs Learner in Industrial Education." 
Michigan Industri,al Education ..-^rciety Journal . Convention Issue 1977. 

Lux, Donald G. "Youth's Need for Te-mnological Literacy." From a presentation 
at the American Industrial Art^ ^ssociatioa Conference . Atlanta, Georgia. 
February 1978. 
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I 

; , ^ McNulty, Thomas ?. "Sequence of Vocational and Occupation*! Training Programs 
for Students with Special Needs." Trinton, N.J. Div'isica of Vocational 
^fer^'^'S Educaition. Undated. 

'V. 3^11- Sr. "American Industrial Arts Associaticr. tS77-78 President's 

Report." Awr_can Industrial Arts Association. Washin£/t=i, d.C. March 1978. 

aohan> David, "^etehnolog" Today" Implications for Ir)dustr^ Ar^." From/'a 
presenta-ic- at t^ - -i^erican Industrial »Arts As^cia-ti- -ri Conference. 
Atlanta, vieorgia. .-fcizuary 1978. i 

national Cen-er -or Kt -.^a^.^h i'A Vocational Education. Cenrsrgram . The Ohio 
State Unrver iir lolambus, Ohio. March 1978. 

mv> Jersey Acrvrsary ' anc_l on Vocati6^1 Education . j>AnnuaI Report of the 

New Jersey to^-^y council on Vocational Education . 8th edition. xTInto^ 
New Jersey, j^rrzea^er _977. 

', . o 

New Jersey Departz^- of Education. "Organization Chart." Interact. Vol. 4, 
No. 1. Trentc-' . _<4ew Jsrsey. September 1977, pp. 16-17 

/ 

New Jersey Depari3Bent of Education. "T'S E Timeline." Interact . Vol. 3, No. 
Trenton, New Jersey. April 1977, pp.^l2-13\ 

. New Jersey Depar^nt of Education. "Updated- T & E Law." I: ^eract. Vol. 4, 
Trenton, New Jersey. Sept^ember 1977, pp. ~ 

- New. Jersey Division of Vocational Education. ^County Career Educatidn Coord. 
^ nators Adcress List." Trenton, New Jetsey. Fall, 1977. 

New Jersey Division of Vocational Education. "Funded Industrial Arts Propo 
1977-78." "::renton. New Jersey. October 12^11977. 

Mew Jersey Divs-sion of Vocational Education. "Guidelines fcr Completeing 
Applicatic;:.: fpr Federal Vocational Education Funds (Pi 94-482) for 
Fiscal Yea.. 1979." Trneton, New Jersey. Undated. 

flew Jersey Division of Vocational Education. ^Helping Educsrionally Dis- 
advantaged Students Through Vocational . Education . " Tpenton, New Jersey 
Undated. 

■ :.. New Jersey Divi 13 rorv of Vocational Education. "Highlights of, the Vocational 

, . Education S-sction (Title II) -of the Education Amendments of 1976 (PL 94- 
482)." Trento.'., New Jersey. Undated. 

New Jersey Divis_5r. of Voca^tional Education. "How to Submit a Proposal for 
PL 94-142:, Pr: ---ram Improvement, Supportive Services, and Special 
Categories." .:«w j£rsey Department of Education. Trenton, New Jersey 
Undated. " . 

New Jersey Divisi:-n of Vocational Eaucation. "Organi^atj.on Chart." Trenton • 
New Jersey. ;,_ir, 1977. ' 

New Jersey Divisicn of Vocational Education. "Position Paper on Industrial 
Arts Educat.-r in New Jersey." Trenton, New Jersey. June 1974. 
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New Jarsey Education Assoe-i^A- .Lon. "High Scrrool Graduation Requirements." 
Trenton, New Jersey, F«=ruary 1978.. . , 

Ne*' Jesrsey Education Assck.-. ,^^ton. "More on ?L 94-142." ^JEA Review . Trenton, 

New Jersey. 

Ne^ Jersey Education Assc:r^tion. "NJEA Cc-^ference Looks at the Except ion^Jr-" 

ZhjLld." NJEA Review . -!rr«nton. New Jer^^ey. May 1976. 

New Jersey Education Asscr; on. "NJEA LegislativeflPrograin. " Trenton, 

New Jersey. 1978. 

New Jersey Education Assc-' ation. "NJEA Serves You Better Every Day." 
Trenton, New Jersey. Ocrrober 1977. 

New Jersey Education Association. "The New Federal Law on Education of 
Handicapped Childrer (Tl 94-^142)." An advisory briefing for leaders 
of NJEA affiliates. ^Trenton, New Jersei' . June 1977. 

New Jersey Education Assocxarion. "When Y-^ Write About a Bill." Trenton, 
New Jersey. Undated. . " ' 

New Jersey Education Association. "Where We Are Now in T & E." NJEA Review . 
Trenton, New Jersey. May 1978. 

New Jersey Occupational Resource Center. "Career and Vocational-Technical 

Education for the Handicapped Student." A selected list of Journal articles. 
Division of Vocational Education. Trerton, I»Jew Jersey. March 1978. 

New Jersey Occupational Resource Center. "Edison Workshop Schedule'." 
Division of Vocational Education. Tre.^.ton, New Jersey. Fall, 1977. 

New Jersey Occupational Resource Centet. "legislation and Career and 

Vocational-Technical Education- Selected &.R,I.C. PQcuments." Division 
of Vocational Education. Trenton, New Jersey, February 1978. 

N^w Jersey Occupational Resource Center. "Legisl«ation and Career and Voca- 
tional-Technical" Education - Selected Journal Ajr.ticles." Division of 
Vocational Education. Trenton, New Jersey.' ^*ebruary 1978. 

New Jersey Occupational Resource Center "Special Educati'igfii Collection, " 
Division of Vocational Education. Trenton, New Jersey. Undated. 

New Jersey^ Occupational Resource Center. "Writing I^esearch -Funding Proposals: 
" " A Selected E.R.I.C. Bibliography." Division of Vocational Education. 
Trenton, New Jersey. C3ctober 1977. ' ^ 

Nogueira, Robert. "Comments Regarding the Preliminary Draft of the 1978-1979 
State Plan for Vocational Education." Testimony at Formal State Plan 
Hearing. Marlton, New Jersey. April 26, 1978. 

Norris, Catherine. "MaJce Your Point: An Industrial Arts Role Playing Exercise." 
Presentation Handout at- lALDP Seminar. Montclair State College. Upper 
Montclair, New Jersey. June 5, 1978. 
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:ris^^j:a^am^ne . "Overview of Commijinicaticn* Skills. Presentation Handout 
.-^artlALDP jeml;iar. Montclair State College. Upper Montclair, New Jersey. 
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North* CarolicE^ Division of Vocational Education. "Programs for the Disad^ " 
vantages/Handicapped." Raleigh, North Carolina. Undated.' 

Northeastern :<fi.riwork for CUrriciLlum Coordination in Vocational and Technical 
Education Information HauneutV Trenton, New 'Jersey. ^Undated! 

' Novick, Bernaz::!, and Sullivan, Robert, "Proposal Writing Worktx>ok;' A Guide 
to Conveiter:g Ideas into Proposals," Unpublished manual, Woodbridge, 
New Jerse , ' ^ 

41 . ' - ^ . ■ • 

Oakley, Gary special Education Workshop Titles and Qates," Department of 

Vocaticrns^ 3:ducation, Trenton State College. Tirenton, New Jersey. Spring, 
1978. - - • - . ^ 

Of f ice < Of E:-.^c£ zion. "Organization Chart." 'H-E.W. Washington, D.C. October 
1976. • • ■ 

Ryor, John. "Integrating the handicapped . " ' Today * s Education . Washington, 
D.C. Fa^l, 1977. - 

Sirvis, Bc^nsara. "Developing lEPs for Physically Handicapped Students: 

A Transaisciplinary Viewpcint." ^ Teaching Exceptional Childre n. Spring, 
1978. l 

State of New Jersey. Administrative Code. Title 6. 

"State of the Srate." NJEAReview, Voi, 51, No. 6. New Jersey Education 
Association. Trentor^ M y^ Jersey. February ' 1978 . 

"The Professor Who Brings/ Home, th^^ac on . " Fortune. Vol. CV, No. 1. 
January 1977 . : - ^ 

Tindall, Lloyd W. "Education fa4: All Handicapped Persons: A Mandate for the ' 
New Year." American Vocational Journal . Washington, D.C. January 1978. 

Vocational Education Association* of New Jersey. Convention Announcement. 
-Montclair State College. Upper Montclair, New Jersey, Spring, 1978, 

Walker, Charles. "A Critical Look at PL 94-142." NJEA Review, Trenton, New 
- Jersey, September 1977. 

Walsh, Sharon. "Fact Sheet: Summar'y of ;PL 94-142 Regulation ( federal Register. 
August 23, 1977)." Handout distributed at New Jersey Vocational Teacher 
Education Conference. New Brunswick, New Jersey. April 1978, 

Walsh, Sharon, "Sample Individualized Education Program (lEP) , " iJepartment of 
Special Services. Fairfax County Public School^, Fairfax, Virginia. 
Spring, 1978. 

Wenzel, William. "State Leadership for Vocational ^ducatiot^^. " New Jersey • 
Division of Vocational Education, Trenton^ New Jersey.' February 1977. 



Appendix G 
Seminar Posttest Instrument 



Industrial Arts Leadership 

Development Seminar, Spring 1978:^ name 
POSTTBiST 



In all cases select the ,hest of the listed alternatives, regardless of whether 
it represents an absolute truth or correct statement. «^ 

In those cases where you may feel that multiple answers would best answer a 
question you may do so. 

Answer eac4i question briefly! Do not dwell on any single item. For those 
quest ions] where, you "draw a blank", simply insert DN (for don't know). 

Be sure /to plape your ifame at the top of the page. 

/ v. " — ^ 

1. The term industrial education typically subsumes the programs of (name 
' at least four) : 



2. Match t^e following associations to their benefits: 



H/S/T . a. American Vocational Association (AVA) 

^AV Journal 

Journal of Industrial b. National Association of Industrial and 

. Teacher Education Technical Teacher Educators (NAITTE) 

Teacher Educat ion ^ & 

Directory (LA) c. Industrial Arts Education Association 

^State lA Newsletter of New Jersey (lAEA-NJ) 

. ^State Vocational 

, ^Newsletter • d. Vocational Education Association of 
Interact ' New Jersey (VEA-MJ) 

e. American Industrial Arts Association (AIAA) 

» ■ , 

f. MJ Department of Education 

3* Name your county*s career' education coordinator: 

--Who can you telephone to get specific information on safety regulations, 
' RFP deadlines, sources of program help, etc.? 

5. Name- five major curriculum/resource centers in New Jersey and list the 
location (town) for e'ach: ' ' . 

6. What associations are the two maior national voices for industrial arts? 

7. Name three funding sources for industrial arts prt>grams: 

8. What six iiain items/sect iofis should generally be included in all proposals? , 

9. . What were the main differences between the RFP process and the county 

course funding process? ^ 

*' . • .. • • ■ 
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10. >i£itch the names to the position: 



R ichard Callan 
S tanley Grajewski 
W illiam Wenzel 
T homas McNulty 

^E)onald Rathbun 

J ain^s Good , v 

Willis Ray . 

G ene Bottoms 
R udolph Girandola 
C liarles Rosen 
H arold Seltzer 

pianne Schreyer 

J oseph Kelly 
J ohn Cummings 
M arvin Habas 
William Smith 
G eorge 01 sen 
R ussell Kruppa 

Edward Whit^ 

^Glenn Thatcher 

N orman Goldman 
^Edd Fitzgerald 



a. 

b. 

c. 

d. 

e. 
f. 
6- 

h. 
i. 

j- 
k. 
1. 
m. 
n. 



s. 
t. 



V. 



w. 



Chairman of Kean Collegers Industrial 
Science Department 

Executive Director of the American * 

Vqcatiqnal Association 

President of the American Industrial 

Arts Association ^ 

Chairman of the MJ Advisor}' Council 

on Vocational Education 

NJ Director for lA 

NJEA Director of the Instruction Divi^^ion 
NJ Division of Vocational Education 
Professional Development Director 
NJ Supervisor for lA 

Chairman of lE&T at Glassboro State College 
State Director for Vocational Education 
Director of the Bureau of Special Programs 
Deputy Assistant Commissioner for vr 
N.J. Specialist for Career Education 
Director of Bureau Occupational and 
Career Research Development 
Executive Director of the American 
lA Association 

Chairman of Trenton State College's 

Industrial Arts Department 

President Elect of the American 

Industrial Arts Association 

Executive Director of the N.J. Advisory 

Council on Vocational Education 

Director, Federal Grants Management 

Chairman of the Department of Industrial 

Education and Technology at Monfcjair 

State College ' _ 

President, Industrial Arts Education 

Association of New Jersey 

Director of Facilities & Safety for the 

Division of Vocational Education 

Not Defined 



11. Under the new legislation, does industrial arts have a role in the 

vocational family that includes personnel training, research, career 
exploration, and curriculum development? 



12. 



^ yes no 

"Proposal Paralysis'* is best overcome by: 



a. Going ahead anyway 

b. Further research and background effort 

c. , Involving colleague with some successful grants exp.erience 

d. Requesting assistance from a private grantsmanship agency 
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13. Local recieipt of Vocational R.F.P, funds is contingent upon lob^l matching 
of dollars. 

a«. ,true ^ . • 

b. false ; ^ 

c. While not true, matching is frequently an asset in proposal evaluation 

d. This varies depending on the R.F.P. category . ' 

1^. Rank order the likehood of lA program/activity funding from the following 
sources (use 1 and 2 for the roost likely, LP for low probability) : 
Vocatipna^l Education Support Services 

Vocational Education Basic Grant (County Matrix) . 

. Career Education Incentive Act 

_^ Education of the Handicapped Act 
ESEA ■ 1^ ' ' 

ISiflWAccording to the R.F.P. book, In the lA category Vocational funds were 
permissible for: , ^ 

a. , Teacher salaries 

b. Supplies ' * 

c. ' Equipment 

d. Workshop time 

e. Curriculum Development 

16. Vocational proposals are typically judged: jj . 

a. By a system of independent readers ^^.J^SSBtk. 

b. By their ranking as to the degree to which they ^^^^ess.^^j^^^^n Meeds 
a. By the opinion of the N^.J. Director of ,V. £• 

* d. By "political pull" > J 

e. By the clarity of their exf>osition 



f . By their conformity to the criteria specified in th^ I^^'^^'SK^wp® 



17. Iden.tify what the following councils/organizations/association Acrdhji 

represent 'by selecting appropriate terms from the list in parenthesis and 
writing them on the line beside each acronym: 

r ( American, Arts, Association, College, Council, Division, Education, 
Educators, Elementary* Industrial, National, Officer, Research, 
School, State, Student, Teacher, Technical, Vocational ) 

A.IAA: American Industrial Arts Asstsciation . 



ACESIA: 
ACIAS: 



ACIASAO: 
ACIATE:^ 
AIACSA:_ 



AVA-IAD:_ 
AVERAr 



lAEA-N.J. 



18;, pategorize the- fol lowing stater^ents as trOe or false: 



• True False 



' . ' ♦ ■ "■ 

^ , " • » 

There are 30,000 to 100,000 students in N,J,'s Industrial 
Arts laboratorii^s (K-12). 

NatiQiVwlde' lA* enrolls apprpximately 6-8 million students (K-12). 

AVA's lA -division;' wembership compares to AIAA membership 
In the tat io of 1500:8000. 

Our profession's *Jlcadership generally advocates the continued 
existence of both' the AVA's lA division and the AIAA. 
Professional Association membership dtjes typically exceed 
the cost of .sefvi'cing members by around 50%. 
lA needs fewer Kigh profile advqcates to counteract 
existing confusion as to our' purposes. 

The AW services and represei^A lA in addition to Home Economics, 
Agricultural Education, T&l, Business & Office Educ, and the like. 
The objectiives of JA>as presented in the AIAA's "Blue Book" 
Represent xinly one perso^n's view since no national consensus 
ia available. 

The AIAA currentlyWis experiencing a critical budget pps'iti^in. 



%hete are;'apFA:oximatef}i^^ IA. teachers in New Jersey. 



^ ' The AIAA's presidency rbtates randomly among representatives 

• , of Classroom teachers. Supervisors, ETlementiary Education 
■'\ Specialists, and Teacher Educators . 

To better serve its mepibership, the AIAA organization includes 

, ^ . ' councils, one eaich for: Supervisors (ACIAS), Elementary Education 

(ACESIA),, Teacher Education (ACIATE), and State Associations 
(ACIASAO). ^ ^ ' 

i ' ^ / AIAA is instrumental in supporting the emergence of tiTfe American 

Industrial, Arts Student Association, 

IA programs are best organized as "feeder" programs for 

vocational skill training programs. 

IA programs, by, virtue of their objectives, tiave little ot uo 

significance for Adult/Posti^econdary programs. 
The lAEA-NJ is affiliated with the NJEA. 

I'he LAiiA-KJ £a directly atfiiicitod v.iiu i iid AVa it\ im i^ii.^* 
]^ The lAiiA NJ la affiliated wivii ti*^ vla i<\ 

lAfclA IK\ la ait^cLly tl f f L 1 1 I o .1 ulKU U.4 a 1 Aa 

comi.cnaatory education thtast^ 



20. In order to remain educationally viable and societally significant, lA 
-timst address itself to impacting directly on the technological 

literacy of our population: 
a, true 
1). false 

ft 

21. Identify the major indicators that call for increased technological .jj 
literacy iti our society: 

a. increasing rate of change of technology 

b. increasing comm^vitv of society and its problems 

c. increasing reliance on value based solutions regarding ^ 

technological alternatives 

d. decreasing quality of life 

22. Can the T & C law be used to exclude females from industrial arts? 
: . yes no 

23. Where can you find the* specific requirements for the T & E proxiess? 

24. , Can the T ^ B process be used to strengthen industrial arts programs 

in the local schools? Jlow? ^ 

yes no 



25, Does the T & h; ^itocess mandate the offering of iiulustrial arts in 
the junior high schools? ^ 

yea ____ 

Where can technical assistance be touu.i Lot woikio^ with the T fit b processt* 



a. Honitors injividiial pupi 1 p^to^* t ^ ^ i..»,ui.ju aystem ^ * 

b. Describes syBt&m goals in relationship to .iatio4kal goals 

c. Monitors system ^oal attainment in terms of monthly state ^ i ...ju 

d. Describes the relationship between systeai goals and the i^dica. urs 

used to judge progress toward^ tiie goala 
c . Monitors coarse goals in terms ot st «ident aci^ i e > cuko. . i 
state-wide te^ts 

sy ^^i^tJLca i 1 y addiess one o. iul*. uf » he d * si r a ct ' a/..ommwfi i i y ' iiSt Lf 
educational goals. 

a\ Tr.ie ^ 

b.\ Fals^ 



29. Program oriented budget planning as envisioned will; 

a. Document the lin)c between flollars and state programs 

b. ^ Document the link between budget caps and programs 

c. Docuipeiit each programra objectives* and annually assign "0" 

dollars unless proven sucessful' the previous year 

d. Document the link between each system's resources and the prpgrams 
4» it chooses to implement 

e. All of the above ^ ^ 

30. One*s program rationale would typically be stronger if it addresses more 
than one of the district 's/communitiy's educational goals. 

a. True . , 

b. False , 

31. Which of the following committees is the one charged with responsibility 
for drafting the State Plan for Vocational Education? ^ 

1202 commission 



^ HJ Advisory Council ^on Vocational Education 
^ ~~ State Board for Education . ^; 

• State Board for Vocational Education 

Ad Hoc c6nmiittee for the State Plan of Vocational /Education 

(107 committee) . . > 
Vocational Education Association 
^ Division of Vocational Education 

32. Under the NJ State Plan for Vocational Education, can a comprehensive 
high school receive funding for a vocational progt-am that meets the 
vocational rainutes-per-week and teacher cert if^at ion reqviirements? 

V e a no 



33. Does the l^/7-l97t^ ti) State Plan for VucaLiuual t^ucaLion inuluJe 
allocation of funds for Industrial arts education? 

yes 

g 

2U . t\jL yoaiJ* llici AVl^ woLu Luuded thioir^ii i.<.,iuial ^i^i. a. ^ fio. 

can industrial dit^ qualify for this same mone^^ ? 



l ie 1 £y 



legi^slation vfeder^l) xli\ maj>»r pote. tiai foi imp..ct on 



publ ic 1 y / 



WMat is the title 9 of the Educational Ammendments of 1972 concerned with? 
Circle the correct choice. 



Handicapped 



Disadvantaj;jed '3cx bins etc, 



Minorites 



Match the characteristics listed in column B to the titles listed in column A, 
Note that you may matchmore than one column a item to any column A law... 
But, no column B item may be used more than oncefo 



Column A : >Iajor^laws 
Education Ammendments of 1976 
Education of the Handicapped 

Comprehensive Employment and 
Training Act 

Education Ammendments of 1972 

Rehabilitation Act 

Career Edjcatipn^ Incentive Act 



Column B : Characteristics/Features 

' . * » 

A. Includes lA def init ion ' 

B. Title 9 . requires equal treatnent . 
regardless of gentler 

C. Provides 20% cf I^ederal VE dollars 
- for support services 

D. Requires lEP for certain students 

E. 'Allows funding of some lA with VE 
. dollars when included in state plan 

F. Provides for Department of labor 
^ Youth Programs which must be 

articulated with public schools 
G« Describes appeal procedures allowed 
by disputants involved in educating 
special students • t 

■ H. PL 94-432 

' I. ?h 9^-330 
J. PL 95-207 
K. PU 93-112 
L. PL 94-142 

M. Reters to pla<-ou»«;iut oc studcm'^* 

the"least restrictive environment' ' 

H<.at>ond, by idem i Ly iu^^ as eiLiitit true or false, to the statements pertaining 
to Federal Vocational Ejuc^^tion L^.w as cm rent ly in exioiia:ice 

Truti h'aiac 



5 year i^ei i d 

Al 1 OWS uLalca ii.^ w^ii » i. i ^ i II 

a 5 year plan for vucati .na* eiuc*,tion 



, Ltiin 



planning for Vh i an^ state 



What avenuc(s) is/are available to interested parties who wish to * 
provide input tpwards the initial formulation- of the state's* Vocational . 
Education Plan? 

a. Le^er to th§t Assistant Commissioner for Vocational Education 

b. Direct Submission to the Ad Hoc Planning Comtpittee 

c. Input to th^ appropriate program specialist in the Division of . 
Vocational Education, with request, to forward as .needed 
Contact with/Lette^r to individual bn the section ; 

committee that represents your major area of prof f essional involvement 
e. All of the above 

Select the best description of the relationship -between federal laws and 
the Federal Register, 

a. The Federal Register outlines opinions divergent to federal laws 

b. The Federal Register only outlines anticipated federal laws 

; J c. The Federal Register typically elaborates, amplifies and further 
specifies the requirements of the . federal law 
d/: The Federal Register simply provides federal law in an accessible 
format 

ei, • Thfe jgederal Register details the discussion and issues behind the 
implementation of federal law 

. i. ' A' ' _ 

Clarify the difference between federal authorization and federal 
appropriation of funds with respect to any law. 



Identify the component(s) not necessarily requiLoJ t\>i an lEPi 

a. Statement of goals (annual) 

b. Summary of Diagnosis results 

c. Short Term objectives 

d. Funding mechanism for special programs 

e. Specification of services to be provided ^nd duration 

f. Specification of Evaluation Criteria 

L 

Maiast reaming is the oj^^ly acceptable iiioi i uciiotitil DL*-4icgy ucooi ji,.^^ 
to the Education of the Handicapped Act, ^ 

a - True 

b. False 



Xlie Education ol the ildndiccipp.ca . l «. ^ ^ « i . .1. . . 
classified students be involved ax tUe develu a.eiit of an ih 

a. True 

b. False 



b<arr ior-f 1 ee cttaudaio^ xy,.»i4 * • * • » * 

a. The height of fL/oi: aL .ndifvg a.ac. ine j 

b. Inaccessible washitie^/clean--Ut> facili^ iea 

c. Detours iti reaching specific idbutatcry 

d. Safety equipment positioned ^cLmanenLly for 

e. Special equipment A'loor sLu.Js Lo enaLl hd..l». 1 at. 

regular uiachinea 



uuui i« an ItHer 



^ / 



The three tnajor documents describing t}>e plans for the Education 
of N«J«*s Special Needs students are: 

a. N.J. Advisory Council on Vocational Education Report 

b. State Plan for Education of the Handicapped 

c. Governor's Report on Special Ed'ucation 

d. State ,Plan fdr Vocational Education 

e. Vocational Rehabilitation Plan tor N.J. 

f. N.J. Plan for Career Education ' / . 

, g. N.J. Manpower Services \ielivery PXan 

* 

49. Identify the person(s) not typically included in the standing membership 
of New Jersey's Child Study Teams. r ' ^ 

a. Learning dissabilities teacher coi^aultant 

b. Social Worker * . ^ 

c. Psychologist , i 

d. School Nurse ' 

e. Teacher of. the Handicapped 'V 

f. Teacher of Placement Area >* 

50. Industrial Arts/Vocational Education Teachers ha\^e the legal right to 
be informed as to which of theit- students are classified as having * 
special needs and tf) have access to their records: 

a. True ^ 

b. False 

f.. • '\ ^ 

51. Over the years, knowledge of student special needs classifications have 
typically' proven of little value to lA teachers: 

a. True 

b. False 

52. What is the major implication^ of the uow t'edeLuJi educaLioii ot iiic 
handicapped law, for industrial arts? 



5i Wiiat perceuLdge of fedei«i v.>oati >.,^i ion uu>mv.; , A.eccii 

uy New Jersey, is to be expended in the education of the hani * cap ped? 



Idet^ i-ity lIsv. >.itti»oiLiv-uiis/i*^ Vi^j,4ia/ .1 i iicai>iv-a i-i.Ai Ire. 



55. I hi ^ . , i. i 

.i„ signed t sec \ «i ^ 



Does industrial arts have a role in employment orientation programs 
for the handicapped.7 



yes 



no 



IdenttEy the three most important communication characteristics one 
muSr-be cognijant of to increase one'p effectiveness before such 
groups as schpol boards: 

a. Body langu^ge^ 

b. Assert ivefness 

c. Message clarity 

d. Timing 

e. Message content 

f . Political standing 



Communications may be classified as: 
a. "TJpward and' Downward 
Horizontal ^ 
Spec ia 1 ist to spec ia 1 ist 
Specialist to lay person and »ice versa 



b. 
c. 
d. 
e. 



All of the Above 



Match the definitions in Column B to the tertus in Column A. 



Column A : Terms 
Advocacy 



Column B : Definitions 

a. Based on appropriate, direct, aeil: 
and other enhancing, emotionally 
honest communication. 



uaoed Oik aaperior, angei aa<^ 
resentment provoking, other 
depsec iat ing communication 



Oil cpuuuuuicat ion thai 
one'j pv^sition in contention with 
oLlicir causes and tlkat incieases t 
visibility DC onc*s Cuvise or 
pru £ed a i on 

une'^ o .n tc lin^ti, 5el t depreci.. 
dl>oi)^eti.. cwa mutii Cat ion 



k 1 V. uL is... 



Li, 



U 1 , <Li 

h Ft. Is 



Identify two of the three major findings with respect to effective 
listening. 



The State of New Jersey formally uses the term Vocational Education to: 

a. Refer to Industrial/Vocational training programs. .1 

b. Ref^r to post^secondary occupational traihing programs. 

c. Re/er to ^ny programs addressing one or more of the objectives 

in PL 9^-482. x 

d. Refer to traditional occupat ionally oriented programs 

providing entry level skills. 

e. Refer to GETA programs offered by public agencies. 

Select the alternative that Dest describes the relationship betwee 
and Vocational Education Ob;=ictives (as in PL 94-482); 

a. lA and VE objectives zre incompatible. 

b. lA objectives are more restrictive than VE objectives. 

c. VE objectives provide only for job entry level training 

whereas lA objectives transcend this. 
Some lA objectives contribute to some VE objeeiiv^, but i-. 
typically, pursues a broader scope of objectives than VK. 
e. vh objectives pertain to the same grade levels as do LA objectives. 

laduoiiiai A^irf for L tie elementary grades is esaentially ideuLiual to 
lechnology for ohildren (T4C). 

a. Tru. ^ 



Appendix H 



Project Evaluation Instrument (by. Participants) 



Indust*rial Arts Leadership 
Development Seminar, . -ino 1973 



name 



Tlease provide yo 
weaknesses of the 
evaluation of the 
slderatlon as we 




j^B^aii: l^aluat 



ion of the Prolect 



es^ and direct Input as to the strengths and 
e seminar. Your candor will facilitate our 
ct and It vrlll undoubtedly be piven ^reat con- 
future professional development projects. 



Because of the weight given to these results olease devote such Mme 
a6 Is reijulred to Insure a careful and accurate report of your feollngsl 



1. 



Indicate the extent to which each of the listed seminars was . 
useful to you In your EXISTING professional role. Use the code 
VU = very useful, U = useful. SU = slightly useful, NU = not 
useful. 



VU U r>U NU. 



Specify your existing position ! 

Seminar 2: Vocational education legislation/planning 

5cmltiax" Proposal wrl tlnt</f undlrig 

;i5cmlnar lA Today A Tomoriowi Stt^Lu^ In u) Sc U:da 

bcmlutti :?j lA & Technolog;y» ba^io c Ju.,a ti . . 

Dcuil o i T K Impi 1 cttlK... !'oi 1 A . 
:scmltitti iS^-c. iai cducttDw.. and ia.., 

:>cmiuor 0 » 'inLcrpc* sonal ioi*tlo.... 

Inaio^L. Lhc CAlefiL to vilA.A. ..aci. ..i u 1) 8t . J :.cmli,r., .vi . ] 
be usefui to you in your moi>. Ilk ly ^tl^Zl?M,li^ nuurc ro/c, 
role. [}t^ ti.e scinie code as auove. 

oui 1 i ) . i' ^ ,. 1 . , 1 I i , . 1 . . . i . . , 



1 A i'^d .A ) ^ I i * u 



Identify at least the rhree most useful sessions of the- entire, 
seminar by Indicating their rank In order of decreasing: usefulness. 
Place a 1 before the most useful session, then a 2, etc. 

Rank Session ■ ^-^ 

2. Vocational education legislation/planning (Good/Noguelra) 

3. Proposal writing/funding (Cummlngs/Hanlscri) . ' 

4. lA Today & Tomorrow i Status In NJ & USA (Ray/Snyder) 

_ 5- lA & Technology I Basic education (Mohan/White) 

6. / T & E Implications Tor lA (Seltzer, Gra'j^^skl) 

?• Special Education and lA ( Hrl tz/Plnoll/Krupp^) 

. 8. ' Interpersonal relations (Norrls/Dyrenfurth) 

The seminar series provided many documents, articles, reprints. 
With respect to this strategy i 

A. What Is your reaction to this approach? ^ 

B. laentlfy the most' useful documents .di a tri but » ' 

C. Identify the least uacful ao^i^menio di scr) i.^i c.i * 



k.j wha L extent dxa the eidy) .>oi, ^...uiiv,ji . . . . t n i ^ to 
pr^Ject^o success/ faflure'^ " . 



v/i.^l ^.liOU^a the Cum Do SI , i u. «i 

such a prof ssional develop i en k.oJ ut. 



4 .1 . t I i I ; K , .4*.. 4 i / K , ^ DC- . ... 

coHislder.d .,s co sultants i , .i^e i 

dl rec 1 1 ons • 



9. Insert the appropi^rate rating for each 

consultant on each criterion ( row) • Us6 
tne codei SA = strong:ly agree, A a agree, 
D a disagree, SD a. strongly disagree/^ 



o 
o 

o. 



a. 

b. 

c. 
d. 



Developed a comfortable. Intellectual 
climate 

Was Interested In one's problems and 
questions ^ 

Was well Informed 

Utilized appropriate Instructional 
strategies 

Presented Interesting and useful 
Information 



CO 

c 



o 



c 

cd 
x: 
o 

:iE: 



N 

•H 
0) 
CO 



o 



4-> 



OS 

s: 
a 

0) • 
CO 



Comments 



10. Insert the appropriate rating for the 
project director , Michael Dyrenfurth, . 
on each of the criteria (rows). Use 
the code I S; = strongly agree, A 
agree, D = disagree, SD = strongly 
disagree 



a. Organized the seminar wdl 

t>. Was Ifitereatcvi la oxic' £i pr o t i em :>/ a t L 1 oii . 
c. Wttii wcil inror...ed. . . . . . [ 

handcLa. • . . • 



D 



^ I .... i i». . 1 > i . a t 

b Mort; Vfc. 1 u iil t 
c. Wort ato.it ti . 



12. With respect to the tlralng/schedxillng of the sessions, what was 
• your reaction to the meeting times *and dates? Comment on 
prefQri^edo alternatives, other 'scheduling concerns, and give 
the reasons for your positions. 



13. What is yoyr rfeaction to rotating meeting . sites? Comment on 
the locations, possible alternatives, etc. 



14. With respect to your overall assessment of the ^ 
project , please indicate your rating on each 
criterion: Use the -codej SA = strongly agree, 
. A = agre^, D = 'disagree, SD = strongly disagree SA A D . SD 

a. More coursers should be taught this way.... 

^ b. The course was interesting.,.. 

c. Nc)t,much was gained by taking this course 

/• ^ , , ■ • 

d. There was not enough participation for this type 

of a course 

e. -The needs of the participants were not considered ^ 

f . The course -material was too 'difficult 

g. The course was poorly orffanlzed 

h. I woi^ld prefer a different method of Instruction 

1. T!ie pace ol" the oourae was loo &luw 

J. I would Itxk. L4iiv>ther oouriad tht^L was tdUtiiit tiii :i 
way 



of l..stru. tl o.. , as^^lgnmeni s, me Li^^g , ci a iinia ts , 2ont).. . ^ 3 . . \ 
handouts, etc, ) 



oi* t . c i.a t i ....... i \ i i, i . I I ) 



EKLC 



18. / The afemlnar sought to achieve the bbjectlves listed 
|;beloW. Please Indicate the degree to which each ' , ' 
objective was achieved. Use the codei VH = very 

hlghi H ss high, M = moderate, L « low VH H M L 

a. To develop a cadre of leaders that will serve as 
an expanded nucleus for the industrial arts 
profession's thrust Into the 1980' s. . 

b. To^ Identify potential newcomers to the leadership' 
proup of the iVidustrlal arts profession. ......... 

c. To develop a mechanism for Infuslnp women, minorl,ty . 
group members, and persons with limited engllsh 
capability Into the cadre of leaders. i 

d. To develop a mechanism^ whereby the leader/partici- 
pants are given an opportunity to communicate 
regularly, both among themselves and with other 
key people , 

e. To Increase the competencies of the participants In- 
the areas of : 

1. ^ Their knowledge of the state's vocational 
education planning cycle...... 

2. Their knowledge of the status of industrial 
arts and vocational education in NJ.& USA. 

3. Their knowledge of federal laws and regula- 
tions relevant to lA and VE 

Their knowledge or Lhc evaluation aw J «ocouuL 
ability mechanisms incorporated luto VE 
as a result of T & E 

> ii.,.ir ability t.^ xelate wi Lh mlnorl Ll ^..i 

with persons of limited c^n^llsh cap..bn i ^ 

^ it.,.ii ability tu ai^oeru and v^ouuLeji oc.a i.l ^ ^ 
a^id stereotyping..... 

/ n..;ir ability to dc:Vclo^ c Val U« t. 1 ... j ^y.^L.j.A\a 

fioin needrf ass^ssmen ( ' throu*i;K outco.iie 
measures ^ 

f essl o..al 1 nf or ua 1 1 o:i uh . oii^^h a variety 
of media. 

I a L . I 1 i 1 , ^ J C ;i D 1 .1 I i ill,, 

ua tl :n ..e..e isticy . . , 




resu??^H in ?w "^^^^ conducted at the start of the seminar 
ii!??iof summary of group rankings listed In the 

initial col^um^.- (Note that 1 « highest needf 7 = lowest) 

Please indicate your CURRENT .rankln^:^ of these need.? In 
the column headed currenti . - needs In 

A. Your perception as to PERSONAL NEEDS • INITIAL 

1. How to write proposals 1 

^.2. Knowledge of T & E procedure...... 2 

<5 ' 

3. Sources of funding/grants... 3. * 

4. General I VVE Information,.. ....4 * 

5. Prov^lng for special education 5 

6. Status "of lA.^,. .... /• 

'" » 

• - f 

B. Xour perception as to STATE WIDE NEEDS 

1. lA & Career education 1 

2. Sources of funding/grants ^ 

3. EIC activities & resources 3 

4. Status of lA 

5. General lA/VE Information ^ 

6. Providing for special educator. 0 

?. lA i Techuioloeloeil literacy ^ 



Wo..iJ you wOvj, Ut,ou >...uipi cLl 01. Ll 

following need, (ali relative!, l.w r , ... . 

seminar)^ us belug Mr^. ent/lmport.nt 10 the .ra Llc. ^? d 
arts m New Jersey. If sb.' IdentUy th. .terns so^ ef l' 
order of decreasing inportauce. ••ei.ci.c 

CETA/Yt.Di>A program a i ( i u i i ) . 

Update on LA/VE Philosophy :x:.d bl-L lu ' 

Knowledge of st«te and feLral oiler ueit 



~ S^^i^'^ relations iJeas and mcL. od.-. 
_ Destercotj^plng, racial ly a.,d svxuaa, 
lA and "Future pLudy" 

2^ County vocational eduv... i .....n,, 

Progra... oriented Ludgetl.-.K, 

State v«,catlonal education 1 , 

_ Basic legislation In U, V,„. and 1 .. 1 

— KnowUdge of stat^ a. d aatl:,t.l .^.i, ^i^ti 



22. ffi»t.would you have liked* to l^arn from this seminar—bit didn't? 




^3* .Do' ypu ffeel this course should be handled again In the same manner? 
1/ not, reooMinend^' What .would Improve the - 



PLJSa'SE PROVIDE' any -other 



MAY -WISH TO MAKE. 




Appendix I 
Project .Budget Summary 



PROJECT?* TITLE Industrial Arts Leadership Develo pment Seminar 

' , . ~" p • ' • 

LEGAL.NAME OF APPLICANT DISTRICT OR INSTITUTION ' 



Montcl air estate College 



PROJECT DIRECTOR Michael J. Dyrenfurth 



ADDRESS Industrial Education and Technology. ■ 



Montclair State College. Upper Montclair. NJ - 07043 

TELEPHONE NUMBER 
Beginning Date 10/ 1/77 
Duration 



(201) 893-4165/4161, 
(area code) '~ ^ 



Mo. bay Yr. 



Ending Date ' 6/30/78 . 



Mo. Day Yr. 



eight months 
days,, weeks , .months 



ERIC 



Grant Funds Expended 



Expended 



124 



107 



Approved 



Salaries 




$2,369.50 


$2,304.00, 


Travel 




, 578.02 


• 792.00 


Supplies ^ 




S28.24 


/ 936.00 • 


Other Salaries 




. 1, -367. 87 


1,282.00 


Total . ^ 




$5,243'.62! 


$5,314.00 



* ■ '■ Appendix J ' 

- " Sample projects/ Ideas and Prbpbsal Form 

1. Organizing a network of AIASA clubs in New Jersey 

2. Developing an Industrial Arts supervisor's forum/conferente 

3. Developing a position pajjer on lA Teacher Certification 

4. Implementing plan for New Jersey lA week 

5. Systematizing ^^^pl^^ Newsletter and-developing theifie issues 

6. Establishing computerized index of New Jersey's lA teachers 

7. Developing implementation plan for sa^fety guidelines 

8. Developing evaluation/revision conference for safety guidelines 

9. Developing/implementing an awards prograiti in New Jersey 



10 



Develoj/ing an lA position statement for adoption by NJEA's Vocatinnal 
Education Committee - - 

11. Organizing an activity session for-NJEA's November conference 

12. Detailing scope and sequence section of State- Guide 

13. Developing a programmed guide for developing lEP's for SN students 

14. Developing an inservice workshop .for lA teachers -facing SN students ' 

15. Developing- a position paper outl ining lA's contributions to basic 
education " ' 

16. Cohductini^^ inventory of lA facilities in New Jersey 

17. Analyzing courses/programs, etc. offered in lA in New -Jersey 
18.. Developing an! imF^>lm6^ting an AIAA membership- campaign, 

19. Developing a labor'atory nnniagement guide for lA teachers 

20. Compiling lA evaluation statements from NASTEC, Middle States, NCATE, etc, 

21. Developing public relations package for lA ■ 

'22. Developing advocacy positions appropriate to the Hhvi Jersey Advisory 
Council. on Vocational Education, the career, education thrust, and 
the Special Needs Division of the Department of Education 



108 



Developing proposals in response to the vocational education RFPs 
in the ar*eas of: energy, destereotyping, handicapped/disadvantaged, 
research, exemplary, curriculum, lA programs, and personnel develop- 
ment 

• . ;^ ♦ « 
Analyzing New Jersey's supply a^nd demand for lA teaqherS; 

Developing 'rationale' for lA's contribution/rale wi.th respect to 
technological literaicy . 

r . ■ . . • ■ 

Developing T and E guidelines for lA » ^ 
Revisina/updatinq your school's lA program 

Developing rationale for requirino/^A as-^part of the New Jersey • 
school graduation requirements - ^ 

Developing lA-CETA/YEDPA linkages \' , • ^ 

Compiling leadership resource package ^ ; . 
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no 



PROJECT PROPOSAL FORM 



Name 



Telephone 



Project Title 



Objective . 



End Product 



Attach a one paragraph descrrpt Ion of each of theVoIlowjng as appropriate: 

• a. Content ouM (ne ^ 
. ' •j- s b.v Key resources to be used 

9v/%^^^^^ to be followed"^ *r 




due on- oK before June 5, 1978 

submitted to the Project Director 
to b(e submitted I n typewr i tten form 



APPROVALS 



project director 



advisory councM 



MI<ho«l ^ Dvr«firurtK Ph.D. 

Deportment of Indystnol €ducotfon ,6t Technology 
Montcloir Stote College 
Upper Montcloir. New Jersey 07043 
Of^e (201)89.3-4165/4161 



*ERiC. 



Mr. StanUy OroJ«Miilil. Swp«rviior 

lnduV»ol Rft$ €du<otion 

Neui )er«eg Depo/^meni of €du<otion 

Mr. MoAOltf M. MoAiich, Cholrincin 

Oepoftrnent o\ lndustf»ol €cKKO(ion 
Mo/>m©(9fh Ae^iorHQrMiQh S<fK>oJ 

Or flwu«ll Nrwpptt. Choirmon 

O'vtMOrt lf>dosjf>oi CdiKotion & Tethnology 



Mr. llob«rl Mo^wciro. Choirmon .j: i 

Deportment of Vot Teth P;ort«oi Arts Cc/i/rtirftrvi 
fled 8onk flegionol High S<hooi Otstuct 
Dr. VoAc« SAyd«r. ^ror«ttof 
Deportment of Industrioi %Uj<>^c\^ , 
Heon. ColleQe of Ncui Jersey ' 
' Dr. Cduford Uthlu. Choirmon 
Deportmept of Indusfoi 6c/u<i-»tion & Tc/Hnoioov 
Glossboro Store College. ^ ' 



J 



J 



Appendix K 



^ DETAILED SUMMARY OF 

_. < PARTICIPANT. EVALUATIONS 
OF THE ' 

INDUSTRIAL ARTS LEADERSHIP DEVELOPMENT PROJECT 



Submitted by 
Michael J. Dyrenfurth 
October 1978 




DETAILED SUMMARY 
PARTICIPANT EVALUATION OF THE PROJECT 



1/ and 2. Indicate the extent to which each of the listed 
seminars was useful to you in your EXISTING 


Extent to which seminar Was 
useful to participants': 


and Anticipated professional roles. (Code VU = 
^very useful, U = useful, SU = slightly useful, 
NU = not useful). . , 


Existing 
Position 


Anticipated 
Position 


■ p- 

VU U SU NU 


VU U SU NU 


Seminar 1: Orientation and Registration / 


not evaluated 


not evaluated 


Seminar 2: ^ Vocational Education Legislation/Planning 


IT 14 .2 1 


17 5 2 


— ^ Seminar 3: Proposal Writing/Funding 


24 4 ' - - 


22 4 - - 


^pminar A* TA TnHpv anH Tnmmnrnw' ^'fal'ii^j in Ntl A USA 


15 11 3 - 


13 '8 A J - 

V 


^ . Seminar 5: lA and Technology: Basic Education 


11 14 3 - 


11 9 2 - 


Seminar'6: T & E Implications for lA 


10 13 4 1 


14 11 - - 


Seminar 7: Special Education and lA 


U 9 4 - 


16-7 2 - 


Seminar 8: Interpersonal Relations 


8 10 10 1 

■ 


-11 9 6 - 








V. and 2^^;^^pecify your existing and anticipated 

position: ' 


Professional role of respondents 


Existing 


Anticipated 


Student ' - ^ , - 


2 (5) 


/i _ 


' ' . ' ' ■ { 
Teacher ^ 


12 (19) 


5 




7 (87)-- 


3 


Supervisor 


3 (37) 


9 


Professor 


- (- ) 


2 


Not Indicated 


4 (1 ) 


7 


Total Respondents 


28 (35) 


'26 


Parentheses indicate actual number of participants iti each category • 




>' . . ^ • 
Note that evaluations allowed participants considerable flexibility in 


responding; 



hencie, riot all totals equal 35. 
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3. Identify at^lfiasrthe three most useful sessions of the entire seminar by indi- 
cating^ t^iair rank in order of decreasing usefulnes*!. 



a* 

. S^inar: 


Indicated frequency of rank 
of usefulness; 

Most Useful Least Useful 


- N 
Responding 


E of 

weights 
of ranics 


Average 
weightec 
score 


iRank of 
1 useful - 
Jness 




2 1 3 


\^ 


5 6 


1 7 


8 




. 1 : Orientation & 
Reoistration 






Noi 


t E\ 


/all 


jat( 


3d 






Not Evalua 


ted 




2: Vocational 
Edtication 
Legislation/ 
Planning 


4 


4 


8 


2 


1 


3 


- 


- 


22 


67 


3.046 , 


1 ^ 


3^: Proposal 
Writing/ 
Funding 


16 


6 


1 




1 


- 






24 


36 


1.500 


1 . 


4: lA Today & 
Tomorrow: 
Status in NJ & 
USA 




4 


2 


2 


8 


1 


1 




20 ' 


77 


3 850 • 


u 


5: I A 4 Technology: 
6a,sic Education 


5 


4^ 


a' 


2' 




4^ 


2 




21 . 


73 y 


3.476 


4.5 


6: T & E Implications: 
. ' ♦for lA 


3 . 

'J- ■ 


3 


6 


3 


3 


2 


1 




21 


73 

t ■ ' ■ 


3,476 n 


31 — 

4.5 • . 


7:^ Special Education 
and lA 


3 


4 


4 


4 




2 


2 




19 

> 


* 65 


3.421 


3 


-8: Interpersonal, 
Relations 


2 


2 


2 


2 






6 




17 


.81 


4.765 


7 



4. The seminar sen es provided. many documents, ar^ reprints.. With 

respect to this strategy: ' 



A. What is your reaction to this' approach? 
Responses 

: Extremely useful /excel lent 

Becomes 9oo(i reference, retained for reference 
.GIdod, pertinent and worthwhile 

Liked it, tangible information, keeps one, 
current 

Didn't get to read it all , but retained /all for 
reference * ^ 

Too much paperwork, volume . " 

. It^Kould be desirable to work with each handout 

Cumbersomie but somewhat effective 



Frequency 

14 
9 

7 ' 



B. Identify the most useful doc umelits distributed: 
Responses 

Proposal writing guides, "funding documents 

Laws, T & E goals and ol?jectives', NJAC- Title 6 

Special Needs Evaluation handouts, PL 94-142 -v 

Participant roster. State Directory of lA Teachers 

. vSwle association (AIAA,' AVA, IAEA-NJ) publ icatit)rts 

Certification requirements, technological literacy 
handouts, state organization chart, NJACVE Annual 
Report . ' V 



2 
2 
2 

1 ' X 

Frequency 

26 
8 

^ 4 
3 

3 ■ 



1 each 



Identify the least useful documents distributed:, ^ 

Responses Frequency 

ATI documents were useful ' 4 

NJEA f Tilers/releases 3 

HEW organization chart (due to quality) 2 

Cartoons, newspaper articles, T & E handout, 
AVA- IAD draft position paper, teacher directory, 
interpersonal relations handouts 1 each 



( 
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To what extent did the advisory council contribute to the project's 
success/failure?^ , 

Responses ' . : : . Frequency 

^ ' ' • ,. . 

Positive contrii)utions tt) planning, organization . 
•and smooth condact of seminars . ' 8 

Excellent contributions _ 7 

>■►>•. 

Good assisttance in discussions, providing input, 
conducting seminars, synthesizing sessions 6 

Provided useful "background/^informat ion , 4 

Assisted individual participants ^ ' 2 

Cannot judge ' T "2 

What should be the composition of an advisory council for such a 
professional development project? 

Responses . , . ' * ■ » 

Essentially the overwhelmirtg respdnse of participants was that the 
composition of the^dvisory council was appropriate and in fact, 
exceptional ly» effective. Clearly, however, participant input - 
suggested the addition of classroom teachers to the council and that 
these preferably be selected from each level of the public schools as 
well as to represent urban and suburban-areas. Individual comments 
included suggestions for minority representation and for inclusion of 
such genieral administrator?;, as schqpl board members and 'prinpipals. 
Representation, from industry was also suggeisted. Overall, 45&, should > 
be noted thfet the participants strongly endorsed the across -the-board v 
representation of the present advisory council. Interestingly enough, 
their responses to this evaluation item also included a number of 
references as to the purpose of such an advisory council. Such refer- 
ences included the encouragement and support of the professional devel- 
opment projects, active involvement in the conduct of each seminar, and 
the compilation of a summary of the overall project. 
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7. Identify by name and/or position some people- who shpuld'be considered as 
consultants for future projects along similar directions: • 



Nam^ 



Russell W. Carpenter 



Eugene Compton 



Position 



pounty Career Coordinator 

■ ■ •, . t 

County Superintendent of 
Schools, Hudson \ 



Department "Chairman \ 



v.. 



Dr. Francesco Cbrdasco ; Professor^, Montclair 

; State College , 



Dr. John Cummings 



New Jersey State 
Departrtient Qf Vocational 
'Education 



Institute for Sex De- Douglass College 
segregation - _ 

Dr. Donald Maley 



Dr. Sam Micklus, 
Dr. Stan Ruggles 



Teacher Educator, 
University of Maryland 

Teacher Educator, 
Glassboro State College 

Teacher Educator, 
Trenton-State Col 1 ege 



Dr. Kendall Starkweather Teacher Educator, 

' ' University of Maryland, 

AIAA Legislative.^Committee 



Ralph Steeb 
Dr. Witham 



I. A. Director •Florida 

Superiritehdent^f Schools 
Philipsburg 



Topic/Expertise 
AsS'istance available to I 
Program for the Gifted 



Bilfngual vocational 
^training 

State leadership 

Sex equity 
Innovative programs 
Gifted and talented 



Instructional models for 
curriculum. develbpment 

Legislation 



State? leadership ' 

. ■■■■■ ^ 

Direction of supervision 



\ 
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8. TTst some key topics that you feel should be included in future seminars. 
: Rank th^ topics in order of decreasirrgf importance: 



' * . ■ . 4 . * • ' . ■ 

* 


Most 

important 


Second most 
ijnportaht 


Third and 
beyond . 




Proposal writing/Funding 




3 


1 




Motivating the silent majority 


1 " 




1 

1 




Tfie role of the lA supervisor-, 
tasks, job descriptions 


1 




1 




Implications of legislation 


3 


■ - 


1 




How to increase lA's voice 


1 




- 2 . 


^ 


Developing techniques for good 
supervision 


2 




1 




otate bdTeLjr laws ana tneir impact/ 
OSHA . ' 4? ^ 


1 




1 




New 'curricula in lA (e.g., energy)/ 
overviews of programs/innovative 
programs 


1 . 


1 


1 




Teacher education system in NJ 


. 1 








Sex role stereotyping 


1 




-1 ' 

1 




Comnunity relations/board relations. 


2 








Implementation of State Guide for I A 
(new) 


1 




' 1 
1 




Monitoring T & E ' methods and ^ 
approaches 


1 


. 2 


3 




Programs for^ gifted^ 


1 


- 


- 




Distribution of successful RFPs 


- 


2 ' 


- 




Metrics 


- 


2 " ^ 


- 




Special Education/Haridicapped/Gi fted 
& Talented 




1 


2 




How to evaluate lA programs/teachers 


- 


■ 2 


- 




Reading in lA \ ^^.^^ 




1 






Budgeting procedures 




2 






How to organize/increase participation 
in local and state associations 




1 


. ■ . I 
1 




Teacher liability 






1 




Student lA clubs/organizations 






1 





9: 



.Participant r:ating summary of consultants (strongly agree = 4, agree = 3, 
disagree =1 , ^trpngly disagree = 0; hence the higher the rated number, the 
more favorable the response;. Insert the appropriate rating for each con- 
sultant on each criterion. * * ' 





^5 
O 
O 

o 

1/1 
Id 


John Cummlngs 


Id 

3 


David Mohan 


Harold Sel,tzer 


KJ 

4J 

(d 

Q- 

fl] 
w 

■■*-> 


O 

P- 

s- 
(d 

or 


Catherine Norris 


Criterion Average" 


PC Developed a comfortable 


3.56 


3.45 " 


3.69 


3.43 


3.39 


3.55 


3.56 


3.42 


3.51 


intellectual climate 




















B. Was interested ir> one's 


3,73 


3.64 


3,52 


3,17 


3.5 


3.45 


3.67 


3,54 


3,53 


• problems and questions 


















C, Was well informed 


/3.83 


3.59 


3.85. 


3.77 


3.45 


3.75 


3.78 


3.52 


3.69 


D, Utilized appropriate 




















3.39 


2.82 


3. 013 


3.29 


3.05. 


3. 56 


3.39 


3.13 


3.22 


instructional strategies 




















E. Presented interesting 


3.55 


3.61 


3-, 46 


3.48 


3.5 ' 


6.74' 


3.61 


.3.26 


3.53 


and useful information 
















Consultant' Average 


3.61 


3.42 


3.52 


• 

3.43 


3.38 


3.61 


3.60 


3.38 





Participant comments with respect to Item 9, -Ratings of Consultants: 

A summary of participant comments indicates that, commensurate with their 
numerical readings; the participants found all presenters interesting, 
Knowledgeable, and that consequently they were pleased with presenter 
topics and expertise. Comment was made to the 'great amount of overall 
information transmitted • 



■J. 
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10. Participant. Rating Summary of Project Director (strongly agree = 4, 
agree = 3, disagree = 1, strongly disagree = 0; hence tjie higher the 

^ ^ rated number, the more fayorable the response). Insert the appropriate 
rating for the project director ^ Michael Dyrenfurth, on each of the 
criteria. 





Frequency 
SA A D SD 


Number 
Res]|3onding 


E' of Weight 
of Ranks 


,Average 

Weighted 

Score 


A. Organized the seminar 
we^l 


25 5 - - 


30 


115 


3.83 


<«» 

B. Was interested in' one's 
problems/questtbns 


23 5 1 - 


29 


108 


3.72 


C. ^Was well informi^d 


28 1 - - 


29 


115 ' 


3.97 


D. Utilized appropriate- 
instructional strategies 


19 10 - - 


' 29 


106, -^ 


3.66 


E. Identified •appropriate 
consultants ^ 


23 6 - - 


29 


11% 


3.79 


F, . Identified appropriate 
sesston topics 


21 8 - 


29 


108 


3.72 


G. Provided useful dpcu- ^ 
ments and •instructio/ial 
handouts 


23 5,. 2 - 


30 


109 . „ 


3.63 


H. Conducted each session. , 
effectively 


22 7 1 - 


30 ' 


110 


3.67 


Overall Rating 






L 


3.75 ■ 



Participant commenLi with respect to the Project Director: 

Individual participdfit coiiunents were commensurate with their high numerical ratings^ 
and in essence indicated participant .desire for further projects organized in a 
similar planner. Special favorable comment was made of both the project's organiza- 
tion aprd of the technique of scheduling the sessions in various locations around 
the ^tate. Timing of the sessions'was indicated as being commendable as was sesblon 
layout and organization. 
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11 tv/Hif/ui cJ I,, i.ltici InduSi^l, 

ll)is cou^ se was ; 

b More va I u..l> I - 



23 \ 



■ ■ . f*. ; ^ 

■" ■ , « 

2. and 13; With respect to the timing/scheduling/rotation of sessions, 
comment on preferred alternatives, scheduling concerns, locations, etc. 
.(note because of the way participants responded, the two items are best 
treated as one). 

, ' 5 Responses 

A. Favorable comments 

1. It was desirable/advantageous to rotate ^ 
meeting sites 22 ' 

2. The scheduled d<^tes were good/acceptable 13 

3. Meeting times were good/acceptable 9 

4. RotatiSpn of sites was fair . 6 

B. Unfavorable commentis - 

1. Onp got home too late (i.e., the sessions went 

too long or were scheduled too late in the day) 5 

2. Too many meetings were scheduled in North Jersey 3 

3. It was difficult to attend all sessions due to 

other obligations 3 

4. Too many meetings were 'scheduled in South Jersey 2 

5. Too much travel 1 

C. Suggestions; 

1. Centralize meeting! location 4 

tit ' 

2, Schedule Saturday sessions' 4 

3- Miscellaneous comments 1 each 

- watch school vacations 

- keefTlJieetings to. one specific day of week 

- send OWL meeting directions well in advance 

- schgdufe shorter sessions 

- extend seminar to full ye^r 

- lengthen sessions commerisurnLc lo impui Luik^c i»i i.>j.i. 

- use more public schools as meeiini^ sites 



mzn respect to your overall assessment of the project , please indicate 
your rating on each criterion, (strongly agre^ 4. agree = 3. disagree = 1. 
strongly disagree p 0, hence the larger the num&er the more favorable the 
response. 



A. More courses should be 
taught this way 

• B: The course was interesting 

C- Not much was gained by 
-taking this course 

D. There was not enough par- 
ticipation for this type 
of a course 

E. The needs of the partici- 
pants were not considered 

F. The course material was 
too difficult 

G. The course was ^poorly 
organized^ 

H. I would prefer a different 
method of instruction 

I. The pace of the* course was 
too slow 

J. I would take another course 
tha,t was taught this, way 

Overall average rating of seminar 
on all criteria 



Response 
1 Frequency 


N 


Z of 
Weights 


Average. 
Rank of 


Corrected * 
Average - 


SA 


A 


D 


SD 




Weights 


22 


5 


2 




29 


103 


3.55 


3.55 


23 


7 






oU 


1 lo 


3.77 


3.77 


1 


- 


2 


25 


28 


6 


-C.2U 


3.7a 


2 

A 

I 


> 

2 


9 


Ifi 


29 


23 


-(.79) 


3.21 


_ / 


Z 


11 


16 


29 




-(.59) 


3.41 , 




1 


6 


20 


•27 


- 10 • 


-(.37) 


3.63 


- 




6 


23 


29 




-(.21) 


3.79 




1 


0 


17 


28 


^ 4l3 


-(.46) 


3.54 






9 


20 


29 


9 


-(.31) 


3.69 


?3 


6 






29 


1 

110 


3.79 


3.7-9 
3.62 



*?p?M^tJ'n^^•n\^'',^hff r'"^ converted to positive scores by subtracting "them from 4.00. 
resulting in an absolute score independent of criterion polarity. For purposes of 
the corrected average column, consider all criteria as positive statements 
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15. What were the best things about this leade^r'ship project? (Think of instruc- 
tion, assignments, meetings , classmates , -^n^ultants , handouts , etc. ). 

Comment \. Frequency 

A. The consultants were informative/knowledgeable, 

etc. . 11 . ^ 

B. The topics were useful to one^s roles . 11 

C. The presentation/instructional methods . " 8 

D. The opportunity 'to share problems^ and concerns 

within the group, group participation *, 8 

E. . The. opportunity to make/review professional 

acquaintances j 7 

f. Useful handouts V 6 ' 

G. Exposure to ideas 4 

H. Visiting different sites 4 

. I 

I. Opportunity for>vdeal ing with consultants 4 ' 

J. The opportunity to "tailor" assi<gnments to one's 

needs ' > 2 

K. Demonstration of the -link between state and ^ 

^ national associations/leaders ' , 2 

Individual comments / ' ^ each ' - 

- Advanced instruction 

- The' pace of instruction 

- Leadership 

- Organization/Planning 

- Project Director ^ 



\ 
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What were the weakest or poorest things about this project? (Think 
of the same range of items as above). 

Comment • ^ Frequency 

A. Length of each session, lateness of dismissal 

(too late/long) 5 

B. Amount of time for. group discussion (too little) 4 

C. Amount of travel required/unequal travel' 

requirements ,4 

D. Interpersonal relations topic was familiar 

territory, not enough sex bias information 3 

E. Too much information/handout overkill " 2 

F. Top little time spent on proposal writing ^ '2 

G. Too little time devoted to dealing with th^ 



V 

handouts ^ 2 

Individual comments 1 each 



- Lac^c of individual participation and involvement 

- Not enough information for some assignments 

- Course starting correspondence 

- Lack of focus on large city problems 

- Sessions involved little application of knowledge 

- Method 6f instruction pertaining to assignments 

- parti cip,ant selection 

- The nature of the assignment* 

- Too much information in the available time 
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Name the mqst important specific thing you hav6 learned from this course 
Comment ♦ Frequency 

A. Funding processes/proposal writing/RFP procedures 17 

B. The need to know what is going on in our profession 4 

C. Meeting and interacting with colleagues t^.j 
consultants "4 

p. An overview of the^field, its problems and key. 

events t 2 

E. Rules and regulations pertaining to special needs 
education ' ' 2 

F. That people care about our profession 2 

Individual comments 1 each 

- Legislation 

- It pays to get involved 
^ - Information transmitted 

Importance of technology 

- Sources of information 

- Industrial Arts cl-ubs ^ - 

. - The need for public-relations 

- Leadership skills 



18. The seminar sought to achieve the objectives listed below. Please indicate the degree to which each 
objective was achieved. (Code: very high = 4, high = 3, rooderate = 2, low «= 1). 





Response 
Frequent 




r n-f 
L 01 


nveraye 






VH 


H 


M 


L 


N 


Weights 


Weight 


Rank 


A .ap .a cadre of leaders that will serve as an ex- 
p ,i\ 1 \ <iu(.icub lor Liic; iniJubLriai arts proTcssion s 
thrust into the 1980*s 


14 


9 


6 




29 


.95 


3.28 


7 


D. 10. locnLiTjr poLcnLiai ncwcofners to tne leaoersnip 
group of the industrial arts profession 


14 


14 




1 


29 


99 


, 3.41 


6 


C. To develop a mechanism for infusing women, minority 
group members, and persons with limited English 
capability into the cadre of leaders 


> 


9 


8 


1 


26 


76 


2.92 


11 


D. To develop a mechanism whereby the leader/participants^ 
are given an opportunity to communicate regularly, 
both among, themselves and with other key people 


V 

10 


1 




29 


104 


3.59 


4 


E. To increase* the competencies of the participants in , 
the areas of: 












- 






their knowledge of the state's vocational education 
planning cycle 


18 


11 






29 


^(& 


3.62 


1.5 


/ ii. their knowledge of the status of industrial arts 

and vocational education in NJ and USA 
• 


20 


7 


2 




29 


105 


3.62 


1.5 


iii. their knowledge of federal laws, and* regulations 
relevant to lA and VE 


17 


8 


4 




29 


100 


3.45 


5 


iv. ^ their knowledge of the evaluation and accountability 
me<?hanisms incorporated into VE as a result of T & E 


9 


12 


7 


1 


29 


'87 


3.00 


' 10 


V. their ability to relate with minorities and with 
persons of limited English capability 


7 


7 


6 


8 


28 


69 ^ 


2.46 


14 


vi . their ability to discern and counter sex bias and 
stereotyping 


8 


4 


13 


3 


28 


73 


2.61 


13 


vfi. their ability to develop evaluation systems from 
needs assessment through outcome measures 


7 


8 


13 


1 


29 




2.72 


12 


viji. developing and disseminating public and professional 
information through a variety of mcjdia 


13 


10 


6 




29 


94 


3.24 


8 


1x. interpersonal skills aod human relations 


9 


10 


5 

r 


] 


25 


77 


3.08 


9 


X. identifying and assessing, resources and informdtion 
necessary 


19 


10 


1 








J 6^0 / 


3 


Average degree of objective attainment 














3.19 
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What other objectives should the next professional development project 
.address?- - ^ 

Comment • Frequency 

A. Ways of strengthening leadership and supervision 3 

B. Public relations techniques 2 



C. Organization and encouragement of professional 
associations * 



Individual comments 1 each 



- Developing a working knowledge of the new lA Guide 

- Advanced teaching techniques 

- Opening communications betjtfeen lA and .VE leaders 

- Developing reading through^IA and VE 

- Reviewing lA graduate program's in NJ 

- IncorporatiM technological advances in standard 
lA curricula / 

- Sharing anxi disseminating successful lA meth^s 

- Identifying county offerings 

- Critiquing of lA curriculum models 

- Motivating others 
More interacjtion 



20. The needs assessment conducted at the start of the seminar resulted 
in the summary of group rankings Visted in the initial column. (Note 
- that 1 = highest n^ed, 7 = lowest).' please indicate your CURRENT 
railJclngs. 





■ ') 

ur perception as to PER- 


I of 


Rank 


Wei ahts 




In "i 1" 1 1 


r 1 iia 1 

Rank 


D * 


Beginning' 


~r 


Ending 


N 


Rank 


- A. Yo 
















SONAL NEEDS:. 








/ 








i. 


how to write proposals 


30 . 


16 


26 


13 


1 


.1 




ii. 


knowledge of T S E pro- 












Q 






cedure 


51 


1^ 


37 


13 


3 . 


3 




iii. 


sources of funding/ j 


r. 
















grants 


' 45 • 


16 


34 


13 


2 


2 


- 


i V . 


general lA/VE informa-^ 
















V. 


tion 

providing for special 


59 


. 16 


49 


13 


M.5 


4 


+ .5 4 
\ 




education 




16 


5? 


13 


6 


5 


+1.0 


• vi. 


status of lA 


59 


16 


61 


13 


4.5 


6 

■ - 


-1.5 • 


B. Your perception as to 








■ 








STATE-WIDE NEEDS: 
















i. 


lA and Career Educk- 


















tioij 


58 \ 


16 


36 


1 T 


"3 
«j 


9 

c. 


4.1 


ii . 


Sources of fUYiding 


















grants 


37 


16 


2fi 


1 


1 
1 


1 




i ii . 


EIC activities and 
















V 


resources 


64 


16 


. 63 


13 


6 


6 




iv. 


Status of lA 


47 ^ 


16 


56 


13 


2 


5 


-3 




General lA/VE information 


61 


16 


50 


13 


4.5 


4 


+ .5 • 


vi . 


Providirvg for special 


















e^Jucation 


67 


16 


64 


13 


7 


7 




vi i . 


lA and Technological 


















literacy^ 


61 


16 


46 


13 


4.5 


3 


+1.5 



*+ indicates increase in rank of importance 
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21.- Would you .now, upon tompletion of the seminar', select any^of the following 
needs (all, relatiyely low ranked at. the start of the seiij.inar) as being 
urgent/important to the practice of industrial arts in New Jersey? If so, 
identify the items so selected in ordeV- of decreasing n'mportance. 





r of 
Weights 


N 


Weight 


new NAdnK OT 

Importance 


. CETA/YEDPA pr'ogram articiilatlon with 


T" 


' lil 


0. 5 . 9-4 


? 


Update on lA/VE philosophy and objectives 


.Ob 


21 


4.76 


6 


Knowledge of state and federal government 
organization 


97 


17 


5.71 


8 


Public relations ideas and methods 


. 9fl 


21 


4.33 


5 


Hestereotyping, racially and sexually 


120 


17 : 


7.06 


11 


lA and "future study" 


lO"? 

1 \J\J 






7 


Count V vocational educati nn f imHi nn 
mechanisms , ^ 




15 


4.07 


2.5 


Program oriented budgeting 


61 


15 


*4.07 


2.5. 


State vocational education planning cycle 


82. ■ 


19 


4.32 


4 " 


Basic legislation in lA, VE and special 
education 


75 


23 


3.26 1 


1 • 


Knowledge of state and national associations 


96 ■ 


16 


6.00 


10 



I 



t 



to 



22. What would you have liked to learn from this seminar— but didn't? 

Corm'ents - ; . Frequency 

A. How to stimulate the silent majority towcjrds 

increased professionalism 2 

, B. Activities countering sex bias/stereotyping 2 

C. Implications of new ^safety regulations 2 

D. Role/Contributions of state and national 
associations Z 

E. More information on^private, county, state 

and federal funding sources 2 

F. Meeting the demands of a technological society .x 
through JA/curriculum development for future ; 
needs 2' 

Individual comments ^ ^ 1 each 

-Synthesizing wrap-ups at end of each session 

- StreRgths/weaknesses of new lA curricula 

- Curriculum development* for future needs 

- Individual roles in the profession 

- Role of ElC's.and colleges in stimulating/ 
supporting the profession 

- lA-reading interaction 

- More depth on legislation 

- Some information/discussion of facility 
* desigfi/renovation 
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Do you feel this course should be handled again in the same manner? 

what changes do you recommend? What would improve the experience? 

Comments Frequency 

A. Should be handled the' same 17 

B. Should not be handled the same 0 
Suggestions " ■ Frt.,umcy 

A. Build in more time for discussion/participation 3 

B. Schedule more meetings (full year seminar) - 2 

C. Repeat seminar fftr more teachers/larger group 2 

D. Build, in additional i^tformation on information 
sources ' - 2 

E. Repeat seminar yearly i . 

F. Repeat seminar for supervisors 1 

g: Have Dr. Wenzel (State VE Director) participate 1 ^ 

H. Schedule seminars during day i 

I. Build in a session on curriculum development 1 
Build in a session on lAEA-NJ 1 * 

K. Build in a session on getting students involved 1 



/ 



Please provide any other comments you may^wish to make: 



Thank you - 1] ^ 

Excellent, good job 

Enlightening, interesting and educational ^ 4 
A tribute to the Pi rector and Advisory Council 3 
ry worthwhile' * 2 

l enjoyed it and would like to do it again 2. • 



I enjoyed all guest speakers--they were superb 

I acquired new lj;nowledge in advanced leadership skills 

This was the kind of course needed if we are to improve* 

. the image: of Industrial Arts at state and national lev.els 

This project has been the^ most relevant and-professionally 
-enriching graduate experience I have ever had 

Again, one of the best courses I have' tak;en 

I wish we had more time to pursue each topic further 

The personal concern for each student was greatly appreciated 

Congratulations on your outstand>iTg effort in support of 
* Industrial Arts 

A review of the notes and handouts was as informative as 
another seminar * c ^ 

Keep to the scheduled times, don't run over 

Don't use a post-test 

Print handouts on both sides ^ 
Be supportive of St^te Department of Education 
Use formative quizz.es to reinforce seminars 
Package the presentatioji into a series of monographs 



lALDP Logo and Design: 



lALDP Final Report 
Production and Design: 



Student Assistant: 



CREDITS 
Patricia Fee'ney 

K. F. Supko/Patricia Love 
Mr. Robert Clifford 
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■ fAIITICIPtflTEVilillATlOHOPTHEPIIOJECT ' 



^ 1' A^it 9 ItAtfifm tH^ *yf*Af Likiak'Ai«k *i *k. Waft. J ^ 

ii iro (• i'.iiccii cxien; co wnicn tJcn of tnc iUUd 
w.\rm m liSiM to you lit your BlStlNG , • 
jns AiiiUrhitj prortsstonai roles. (Com VU ■ - 
.j^rjf ise^ult U ' uHf^l, St) « slightly useful, 


Extent tp'^hich SMinar tias 
useful' to participants': 


Existing 
Position ' 


Aflltctpated . 


VU U St^ NU 


U SU' 
n 


» 

^'i-'lffjr li' Orl*ntilioft ind llegjstrilion 


not evaluated 


not mUnii 


5<r!ftjr I; Vocationil fducation Legislation/Planning 


11 M 2 1 


\r 5 2 - 




24 4 - - 


22' < • • , 


. ^ kijilflir 4: .!A ToCiy ihd Toi-Tiorcw: Status In NJ i'USA 


15 11 3 • 


n e <,., 


S«niwr 5: M ar-d lecliflolpgy; Basic fducatlon 


11 14 3 . 


II 9 2 . 

1 


Je:rinar6: T 1 £ ImsMcatiofls forjA 


10 13' 4 1 


14 ir . - 


Ser!^iK^7; Special tducatlbn and lA 


1*3 i 4 . 


16 7 2- - 


Sm^n^r 3: Iflttrptrsonal Relations , 


B 10 10 1 


11 9 6 






■J 


K and ?. S^fo^y year existing and anticipated 

^pc:llfcn: ' ^ 


Professional role of respondents 


Existfnq - 


Anttctpited 


Sludiirt ■ ' 


. 2 (5) 




Teachar 


12 (19) , 


5 


(rjlroerton ' ^ 


(8M 


3 




3 (371 ' 


9 




'• (-1 


•2 


'«ot Ircicat^d ■ ' , . 


Ml) 


7 

i 


.Total ^csfondMts 


i 28 (351 


26 



Parfnfnesis indicate actual number of participants in each category 



3. Identify 4t least the three nost useful sessions of the entire seminar by indi- 
cating thiir rank in order of decreasing usefulness. ; ' 



Note \u: evaluatbfts allowed Dartictpi(nts considerable flexibility in responding}; 
m:t, not all totals equal 35, 




4. Ti'.nwinarwries provided liny oocuwnts, trticlii^ yith 
riJoect :o tM$ Jtrattsyr 

. ^ • •*« . ' ' ^ 

A. . *it ii your rMCtlon tq thlj,^ppr«ach? . . 

^?!ir2!«i. ' . !. ' • > - Frequency 

Eitrefl*lyusefyl/e)(cc))ent' • '14 

2ecc«$ ;ood reference, retained '?or reference . *' 9 

GodJ, pertirtent and worthwhile ' ' \ 7 

wi<ed it, tangible information, keeps one 

currtnt , . • 3 

Diidr't'oet to read it all, but retained all for • 

Tcl)" i!vjch^liapen<brl;. voliiir* " " , j ' ^ 

( It.^ulll^? desirable to work with each handout 2 
CuierscTe bgt sowwhat effective ■ • , 1 



. Idcitify ti:e mM useful documents distributed 

frijoiil writing qw,tdes, fundrn docurients . 

taf<s, T 4 E qcais and cbjectivcs, MAC Title 6 

■nSpeclal f>tfds My^imUrMU PL 9M« 4 ■ 

far:icii)i'.i roster, State Lirectory of In Teacl'.ers "^3 

'San^!e aii;ciattor. (AlAA. lAM) pt^blicatiofls 

Certification re^ui'reirents, technological literacy 
h4rco;.tj; stale Organization chart, NJACVE Annual 

' ; 1 each 



C. IdertiV vi least -jseful documents distributed: 

• ^nV. x--%r:s wer^ useful 

NJlA, fliers/mlea-cs 

H[yf orqan-ization chart (due to quility) 

Cartcons, newspaper -articles, T & £ handout,, ' 
\ iVA-l^u i-aft position ojper, teacher directory, 
:n;«rper$oial relations ha/idouts 



hre<,ui 



5* To what extent did the advisory council contribute to the project's 
success/failure? 

frequency 

' Positive contributions to planning, organization 

. ' and imooth conduct of sputinjars 8 • " 

E)(cell{nt contributions > 7 

Good assistance in discussions, providing input, - ' 

' conducting seminars, synthesizing sessions 6 

Provided useful background information' 4 

Assisted dividual participants 7 

Cannot Judqc , ' ! " ♦ ? 

6. 'Wiat should be the composition of an advisory council for such a 
professional 'develoi^ment project? 

Responses \ 

^'Essnntialiy the oWrwhMminq rosponse of participants wiS thai the 
composition of the advisory poiinc'il was appropriate and in fact, 
exceptionally^effective. Clearjy, however, participant input 
suqqested Iha^'adriitinn of cl^s'room toachprs to the council and that 
these preferably be' selected im each level of the' public 'schools as 
well aftp represent urban and suburban areas, Individual coxerts 
includeosuggestlons forjiinority representatioi and for inili.sio-i of 
suchjentfr^admtnlstrators as .5ch;ol board laoniirs a.id ortrcipals. 
Representatfon from industry w^s also suggested, Overall, i: shcJo 
be noted that the participants stror^ly enCnrsod t^'e,acrDss•the•tc2rd 

^ representation of the present advisory council. Interestingly eroj^h. 
^ their responses to this evalaation item also included, a nunfier^ 
references as to the purpose at such an'advisor/ council. Such refer- 
ences included the enceurageme'nt and support of the orofessional devel- 

• opnenf projects, active invc^lvenent in the conduct of each seninar, and 
the compilation of a suwnary of the overall project. ^, 



1 e^ch 
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7. Idtf^tifjf by fUflt ^nd/or poiition sone people should be considered is 
cvtbluril-s for future projects alonq similir directions: 



list some kejf topics thit you feel should be included ifi future seminars. 
Rank the topics in order of decreasing inportanceiS 



fiaie 



Potition 



Topic/Expei 



Ktlse 



t County Carter' Coordinator Assistance available to I. A. 



Russell U. Carpefiter County Suxrintenden.t of Progran for the Gifted 

Schools, Hud'ofl 

Eugene Cocp:a ' Oepartmont CNalnnan 

Cr. Francesco Cordisco Professor, ^7ntc1a1r Bilingual vocational 
-SSate C'iUe^e' training 

Dr. John Cwr.irigs kM Jersey State State leadership 

fcpartwnt of Vocational 
Education 

iMtitite.for Sex De- Douglass College ' Sex equity 
;e;regaicD 

>. Ocnak MiKry leaclier iducaior, Innovative programs 

s Unl ver^ry of ?1flryland ' ^ 

Or, Sani Mlcklus Teacher ^djcator. ' Gifted and talented 
GlassDcro Stote College 

Or. Stan Ruggles Teacher Educator^ IrlsLnjc'tional podels fcr 

Trenton SLjte College currlculun development 

Dr. Kendall Starkveatlier Teacher Educator, Legislation , 
' ' ^ University of Maryland, 
AIAA Le.qislative Corrnlttee 

Ralph Steeb 1. A. Director, Florida State leadership 

Dr. MithaA Superintendent of Schools ' Direction of supervision 

Phillpsburg. 





Host 


Second, rost 


Third and 




important 


Inportant 


beyond j 


Proposal writing/Funding 






1 


llotfvatfri the (ilfnt inajority 








The role of the lA supervisor, 








taslcs, ,Job descriptions . 






1 


Iinpllcatlofls of legislation ( 




. 1 


^to to ificrease lA's voice, - ^ 




. 2 










^ supervision ;^ y 






I 


State safety laws and their inpact/ 
OSHA , ' ■ 






1 


New curricula In lA (e.g., energy)/ 








overviews of programs/innovative 












1 




Teachpr pducitiofi ^v5t<>fn in NJ 














1 


Conmunlty relations/board relations 








inpienEniaiion or Mate i^uioe ror n\ 






I 










Honltofino 1 mpthhds ind 








approaches 




. I 


3 


Prograins/or gifted » 








Distribution of successful RFPs 




i 




Hetrlcs 




2 




\ \ 

Special Educatlon/Handtcapped/Gifte^ 








S Talented 




1 


2 


How to evaluate lA programs/teachers 




2 




Reading in lA 




1 




Budvjeting procedures 


• i ' 




How to organlze^increase participation 


1 1 




In local and state associations 




1 


Teacher liability M 






1 


Student lA clubs/organizations 






1 



9., P«ticipflflt'r4t!fis simry of consulUntJ (stronqly agree ■ 4»' agree • 3, 
iVAyu • 1» ttrchgly diiaoree • 0; hence the higher the rated nuiber. the 
nufi favorable -Jie re$pcr.sel. Insert the appropriate rating for each con- 
iiiJUnt on each criterion^ , ^ ' 



V 
















I 








m 








I 




L 








p 
c 




c 


N 
V 


L 




0 

z 


> 

, < 




0 
0 


1 




£ 


'Si 


£ 


0 

& 


0 


c 
c 




c 


u 


Hi 




C 


t. 


f 

1. 


I 






c 

'£ 




>' 


8 


a 

V 


£ 


ft/ 

£ , 




I*' 




C 


3 


q 

0 


5 


4^ 




u 


u 
u 


A. >',e1o;*'J a «:r''>rus]e 
iRtillectual cliinate 


•3.56 


l.<5 


3.69 


3.43 


3.39 


3.55 

4 


3.56 


3.42 


3.51 


' ■ (< 
I. U\ ir.tcre5t!/1 In one's 
;roMers and questions 


3.73 


3.W 


3.52 


3.17 


3.5 


3.45 


3,67 


3.54 


3.53 


C. h'as wel' Infonned 


3.33 


3.59 


3.85 


3.77 


3.45 


3; 75 


3.78 


l^l 


3.69 


J. Util zed ji'/f>^rlate ^ 
bstrLctisral strategies 


3.39 




3.08' 


3.29 


3.05 


3.58 


3.3t 


3.13 


3,22 


t. Presented literesting 
ar.i 'ii»ful 'n^orr^ti^n 


3.55 


3.rl 




■3,48 


3.5 


3.74 


3.61 


3.26 


3.53 


C;ns;>jfit fivers 


• 


3.4?: 


3.52 


3,43 


3.33 


3,61 


3.6!) 


3.38 





Participift coiwnts with respect to_ item 9. Ratings of Consultants: 

A suxary of partlcipa.^t correrts indicates that, comnensjrate with their 
'y\r^j\:i\ y/M^s, the jartidrants found all presenters interesting, 
bcwiedjeaije, 3*^(3 that coaseduently they were pleased with presenter 
logics ani e4')trtue. tent was nade to the great amoynt of overall 
lr'3r?.<i:ior trifif-iUted. 



10. Participant Rating Suniary of Project Director (stfo^dy eoree • 4, 
agree ■ 3» disagree ■ 1, strongly disjgive « 0; nijnce thp hinher the 
, rated nurter, the more favorable the response). Irsprt the a?rrcTiite 
■ rating for the project director , Hichael Dyrenfurth^ on eacinpf the 
criteria. ^ 





Frequency 
SA A D.SD 


Number 
Responding 


: 6f I'eight 
cf Ranks 


nversce 
keuued 


A, Organized the seminar 


25 5 . • 


30 


. 115 

7 


1 

3.53 1 

1 


0. was Interested in one s 
problefRs/questions 

• 


lie 1 

23 9 1 t 


29 


• 1C3 

1 ■ 


3.72 


C, Was well informed 


28 1 • • 


29 ^ 


• 115 


3.9? 


0, Utilized appropriaie 
instructional strategies 


19 10 ' • 




■ ... 
106 


, 3.00 


E. Idciitified appropriate 
consultants 


23 6 ^ - 


■ '29 


. lia 


i,:9 , 


F, Identified appropriate 
session topics 


21 a - ' 


29 n 


138 


3.72 ! 

1 
1 


G. Provided useful docu- 
, jttand instructional 


23 5 2 . 


33 


' .109 


1 


H. Conducted each session 
effectively 


22 7 1 - 


■V 

> 


113 


1 


Overall Rating 




1 

1 


^ 1 





Participai^ cotinents with respect to the.Project Dire::or: 

Individual participant coMts were CD.Treisjrate wit^, re'r high r,c^-':i] ratings 
and in essence indicated participant desire for further cr^'ccts crcrTec In 3 
similar ir-anntr. Special fjvorable cm^nt was rjde o* 5?tr. tr<? p'cjtVi's ory4ni:a* 
tion and of the technique of scneduling the sessions ii varices lo'caticns a-Oj"d 
<'the state. Timing of the sessions was indicated as b^ing cjrr^r^Cable as was sessio.; 
layout and organisation. . ^ u • 
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Compared to other industrial education graduate courses (taiien at any college) 



this course wis: 

A. Huch iii|re valuable 

B. More valuable 

C. Worth abouth the same 



D. less valuable 
ToUl 



Frequency ^ 
23 

5 
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\U. and.ll. kith respict to the ttning/schedullng/rotation of sessions, 
corenc on preferrtd lUematives, iMlIng concerns, locations, etc. 
'ro:! becibse of the My pirticlpmts responded, the tvo Uem are best 
tireawd 4S ore). ^ 



A. FavoriMe coinpents . % 

' 1. It tras (lesirable/ailv^nCdgeous to rotate 
D^^ttng sties i 

2. Tr,e scheduled dates were good/acceptable 

, J. ^'^eting tires were ^ood^cceptabje 

4., P.otdtipn of.slU'i was_fair 

8. Untiy|rable comnents o > 

L One got lioirc too late fl.f:.. tht sessiohs^cnt 
. tc3 long, or were sctieduled coo jate In the day] 

2. Too^nany ir^etings «^erc scheduled ,in North Jersey 

3. It MS difficult CO attend all sessions duetto 
otMr obligations , ^ 

4. Too lun/ r^etir.gs were scttculed fn South Jersey 

5. Too cucb travel 
C. Sug^e'iii&ns 

K Centralize meeting location 
2. SchedJe Saturday sessiors 



Responses 



22 
13 
9 
6 

5 
3 



3. Mtscellanecus coflrenls , Mach 

• *a:cVSCf.Col vacJtions 
- 1";':; nif^tir.?'. t^ WJ: specific day of week 

- sen-j oiit reitin^^ directions well in advance 

- schedule-s^crter sessions 

- extend seninar to fJ1 year , ■ 

' lengthen sessions coitr^nsiirate to importance of topic 
. • use ira^ public schools as meeting fites 



14. yitl) respect t"b your ovorfll assessirent of the projert t please*|ndica:o } 
your rating on each criterion. (Strongly agree ■ 1, agree « 3, disagree ■ 
strongly disagree > 0, hence the larger the rtumCer the more favorable tht ^ 



response. 



A. More courses should, bt 
taught this way 

B, The course was interesting 

C« Not much was gained by 
taking this course 

0. There was not enough par- 
^ticlpation for^this type 
of a course 

h Jhe needs of the partici- 
pants were not considered • 



,F, The course waterial was 
too difficult 

The course was. poorly ■ 
organized 



H. I would prefei^a different 
method of injtruction 

The"|^i0f the coui^e was 



J. I would take another course 
that was taught this way 

Overall averaqe rating of senirrar 
on all criteria ' 



fesponse 
rr eouency 



1 |6 

i 

■ !. 

I 

I iio 



sT 



: of 
Miotics 



Mi 103. 

30 1 113 

I 

2S I 6 



16 29 



1^ — , 

Averjg* i Corrected ': 
Rank of I Avei-a;e 
k'Hqhts 



3,55 
3.77' 

-(.21) 



23 .(.79) 



10 i. 



9 

110 



-(.591 
-{.371 
-(.21) 
■(.«) 
-(.31) 
h.)9 



3.E5 
3.77 

3,:9 
3.21 

3,4i 

3i3 

3.79 

3.5; 

3,b? 

3.79' 
3,62 



•Negative scale values were converted to positive scores by suotrjcting tHei frdc»4.3C, 
resulting in an absolute 'Store independent of criterion polarity. For purposes of 
the corrected average colum, consider all criteria's positive statenenis. 



15. wflfe t^.« test tntnq: itcut this leadership project? [Think of lnstruc- 
4$sisn,?er.ts, wetiflcj, dasspiates. consultants, handouts, etc.). 



A 



A. The cor/J:ints wre infonwiiye/knwledgeable, 
e:c. ' 

•8. topics wre i/seful to one's jijlys 

C. T»»e ?re;8niatl:n/ir;tructlonal iretbods 

• 3. -Tre cGpjrtunity to s^are prot'lens and concerns 
.witiin tre groi-p, 5rouo partlcipaiion 

^ L The c3pori'.ftfty to wke/revfew professional 
5C3La{f»tanc?^ 

^ ':;efd] ran^outs *. 

6, uposure to ifieas 

H. VISItTng different sites • ^ 

I. Opportunity for dealing with consultants 

J. Tre qpDortunity to 'tailor' aistgnffients to one^S 
ne?GS- 

i. ^t^crr-raticn of the linit t^etwen state and 

r.a;io'.il a'/.ocidiicns/lejfl^r$ \ 

liftivlc'jll coxeiTts 



\ 



• Advanced instruction 

• The "?ice cf instrjction 
' leaderiM? 

• Cr^ir.iiation/Plartning 

• Project Direcior 



'y Frequency 
11 



11 



^7 . 
6 • 
4 
4 
4 

2 

2 ^ 
' 1 each 



16, yhit were the iifeakest or poorest' things about this project? (Think 
of the sane range of items. as above). 



* Codwent ■ 

A. LenqtLof each session, lateness of disaissal 
' (too llte/lonjl. 

B. kmx of tiw for group discussion (too littlej 

C. Amount of travel required/unequal travel 
requirements 

0, Interpersonal relyions topic was familiar 
territory, not enoygh^^x bias information" 

E. Too much^infortnation/handout overkill 

F. Too little tine spent on proposal writing 

G. Too little time devoted to dealing with the 
handouts 

Individual conments 

- Lack ';0f individual participation and involve'«nt 

- Not enough information for some assignnients 
. Course starting correspondence 

• Lack of fociis or; larqe city croblers 

■ - Sessions involved little jpplication of knowledge 

- HetliDd of instrjctii^fl pertatnino to assign-^its 

- participant selection x \ . 

• The nature of .the assignment 

• Too ouch infonution in the available iine 



Frequencjf 



3 • 

2 

2 

2 

1 each 
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W. K4a the aost lipporUnt ^pwlfic thifl9 you hive leimed frwi this course. 

J Frei^uency 

A. FwidH prpresseVproposil iiritinq/ltFP'prx^^^ 17' 

.6. The neei lo-ijow^^^it Is jolng oH fn our profession ^ , 4 

C, H^etiftq wd iftter^ctinj nith coUeaqiies^-ind 
^OTiSultants 



0. Aft o/er/lew of the field, its probleins and key 

E. Hules and regulations pirlalning to sj)ecial r.eeds 
'edLcation ^ > , ; . 

F. That ;eo3!e cere abcjt our profession ^ 

Irdlfl'dual cor^its », * ' 

, - LegiS'Ution " 
/it pays to ^fMitvolved ^ 
.- Infonatiav'transnitted ' 
• Irpfr^m of techooiogy . " 

- Sources of info<*r^tiort 

- Hurfa! ftpts cli-bs , 
tr? rted for ?i;Mk relations 

■•• leadership sifllls 



4 

2 " 

2 
2 

1 each 



The'ininar joo9ht to achieve the objectives listed below. Pl»se indicate degree to %fifch each 
objective m achieved. (Code; ireryiilgh ■ 4, high ■ 3, nodcnce • 2, Iom ■ 1|, 



I 

A. fo develop a cadre of leaden that mDI serve as an ei- 
panded nucleus for the ir>dgs:rl4l artt profesiion*s 
throsi Into the I9'^0'$ 

0, To Identify fH)tcnll4l ri(in;w!ers Ip Ih^ l^idershlp 
groip of Ue industiljl ins profession 

■} , ^ ' 

C. To develop a mcciiafiw for inf^sift^ hwien, ninorlty 
group Dcr-bcrj, and perjoflS »nih'liriitp,d Enqlish , 
capabllUy inio the cJore qf lenderv 

0, To develop j mjjcfi^nijn wftereiy ihe iMdr/pirtlcipants/ 
ire ^iven ^n opportunity to connjnicite rc<gJirly« 
both im^ thcfitsrUe; and vith other key people 

£. To infrejs? the ctffpetenclef of the participants in * 

t.'^tr knwiedtt of t'ie'1tate;r«ocitiMMca(iM 
ii. their kri'letqe:<i}f^tfl^MW^ 



Response 
Frfouwv 



ind voc.ihnnal fducauo^t 




Kljltions 



lli., their kno^led(;e Of ^fedewi 
relevant to lA and 

iv, their Med^c of the mluiiion snd jccountjbility 
neclKinisns incorporated Into ^jt as i rcsdU of T i E 

V, their ibtllty to relate'vith oiii^orltt^j md with 
persoD'i of lipited [n^ljsh capability 

vi. their ability to discern ind counter sex biis ind 
sierpotypinq 

vit. their ability to diivelop evjludtion systeos front 

needs assess«nen: through ouu^e ^leisures 

'viit, developing ind i}isu'nifi:tiii() public ^nd professional 
infomaliofl throu^li i virieiy of ^tedij 

ix. interpersonal (kills md htAir relations 

X. identifying md assessing resources ind infonution 
necessary ' 



Avenge degree of objective attaimnt 



m 



rof 
i.elcMs 



Merj:«' I 



.^5 
99 



104 

) .05 
IDC 

C; 
•77 

fC8 



3.:s 

2.52 



.3.52 
t 

3.5: 
m 

2.46 

in 

lA 

3.fl 



l.S 
5 

ID 
14 



3.19 



'.hijmmiUti jhculd the mi professfwal developncnt prtject 



^. «4y$ of strenjtheiing leadership iind stipervijlon 
9: HV-c relations ucmm 

V CTjriziM'^n and encour^fjecient of professional 
aiicciitic^is 

• "l^o-T'-rications between lA m V£ leaders 
■ >,i':'7M'] f'Wiir^ tT5■i^^ and I'E 

• jT/itMf.'; / ^rij.du ^^o<;r4i:s in \Q 

' *r-c:r;y):i'/; ♦.ecrr.olo'iical advances in standard 
lAcjrricJa 

• Srjrirc ani fliiseminaijn^ successful lA i 

- Icer.iifyi'^g county offerings §^ 

• Cru'ig^uc; .jf !A arriciilgit modals 

- .^'otivaiin^ otrers 

• ym ioUrariiicj) 



3 
2 

2 

1 eaci) 



20, The needs assessaent conducted at the start of the seminar resulted 
in the suimary of group rankings listed in the initial ctlur.i, (Note 
. that h- highest need, 1 ■ lowestl Please indicate your CURRENT 
'•ankirjos. 





' of Rank Welqhts 


In* »^ ■ 1 

initial 


j Dnai 




; 


[leginnlng 


N 


EndinQ 


. N 


Rank 


Rank 




'A, your ()erception as to PER' 










• 






SONAL NiiOS; 














i 


i, how to wiiie proposals 


30 


16 


2i '. 


13 


1 


) 


1 

• 


ii. knowledge of T i E'pro* 




1 










1 1 


' cedure 

s 


51 


16 


37 


1] 


' 3 ' 


3 


! 


iii. sources of finding/ - 












1 




^grants 


45 


16 


34 


13 


2, 


1 

1 ^ 




* iv. qoneral lA/VE inforw- 
















tion 


59 


16 


49 


13 


4.5 


4 




.V, prc^vidifiq for swcial 










n 




1 

) 


education 


61 


16 




'iJ 








VI. SCdlUS 0' lA 


59 


16' 


61 


13 


4.5 ' 




-1.5 


8. tour perception as to 
















■ ^ STATE-yiOE NEEDS; 
















i. lA and Career Educa< 
















tion 


58 


16 


3J • 


13 


3 


2 




■ii. Sources of fun^li^ , 
















• , grants 


37 


16 


28 


13 


1 1 


1 




iii. EIC activities and , 










1 




i 


< resources 


. 5< 


16 


63 


13 


^ 1 


6 




" iv. Status of lA. 


47 


16 


■'56 


13 


1 

.2 . 1 


1 


■3 


V. CeneralJA/Vf Intormation 


^1 


>I6 


50 1 


13 


4,5 


4 


+.5 


/ 'vi. Providitfg for special 
















education ' 1 


67 


IS 


' 64 


13 


7 ' 






vii. lA and Technological - 








1 


4,5 1 






literacy 


51 


16 


46^ 






3 





•+ indicates increase in rank of importance 



10/ 



'di\iH m f.*, doon conplH^Of th^ semifiar, saltct jny of the (oUwing ' 
rceas (all restively low rinllij^e sttrt of the seminar) is bei^g- 
f^ent/lTportjnt to the practice of iit(fc«rjjl jrts In New Jertey? If so. 
ideftlfy the Itens w selected In order of"3weji|ng ioportance. 



iVktim preqrwi irtlcwlatlon )t\\f\ lA/VE 
'C;;dote oo lA/Vt philosophy and objectives 
r;.:/.?!*:? of 'MU and federal goi/envwfit 

?u:l;c rtflailcr, Ueas and 3<thods' 
>.-erer.yoir,g, racially and sexually . 

anj "fixture stiiy" 
«af.«.y voiatioftal education funding 

Prc^ra'-s criented bjd^ctii^ 

Srr,-: vccatianal education plarinir^ f/cle 

2fiil>: le^islatior. in lA, Vt and special 
t:.:atjcr 

tj^)^)tc^ of sute and national associations 



I Of - 

Weights 




Uelqht ' 


if- 

New Rink of 

-luportance 


95 


16 


, 5.94 


9 


100 


21 


4.7,6 


6 


97 


■17 


5.71 


8 


91 


21 


4, J] 


5 


120 ■ 


i; 


7.06 


„ 


103 


20 


5.15 


7 


61 


16 


4.07 


2.5 


ei 


15 


4.07 


2.5 




19 


4.32 


1 


7b 


23 


3.26 


1 


96 


16 


6.00 


10 



22. Hha/t would you ha« liked to learn from this sepinar-but didn't? 

Cflwienjs ' , ^ . Frequency 

A. How to stlnulate the silent najority towards 
increased professionalism 2 

. 8. Activities countering sex bias/Stereotyping 3 

C. Implications of new safety regulations ^ 2 

^' ,0. ^ole/Contributions of state and national 

• wsociatlons ' '2 

E. More Infofnat-ion on priva:e, county, state 

and federal fundi nq sources 2 

^'•eeiing the demands of a technoloqical society * 

through lA/curriciilun development for future 

needs - i v. 



Individual comments ' 

' Synthesliiflg;«rap-ups'at end of each session 

• Strengths/waiincsses of new lA curricula 
- Curriculum developfiient for future neeis 

• Nividial roles in the profession 

■ • Role of £IC's ani colleges in stiiculattng/ 
supporting the profession 

• IA-read1ng Interaction 

• Hore depth on legislation 

• Some infomatlon/discusslon of facility 
design/renovation 



each 



168 



% 



i 



n, y;t, fej: t.ilj courji j^ould ie mt^ ijiin In the siw wr,ner7 If not. 
ciiTI^es CO you riMtwnd? m\ would iaprove the experience? 



^. \kM "ie rdRdlftd the s^cie 
E< '/cJiJ'flct b« handled tni \\u 

■■ ^ , 

J.I ■ I 

•A. 3J!d jr. .Tore ti:^ for discussion/pirticlpition 

■ .V 

2. Schedule wre wetings (Ml year sefr-lnar) 

'.eainar Yo^* r^rj tCiCh^rs/ larger (jroup 

0> 2.1 in addtional oii inforir.atlon 

sources • ' ^ 



Frgquenc/ 
17 
0 

Frequency 
) 
I 
2 



I' ftifjea: senirif yearly 
F. ^epe:i ^eriiur for ijjier^lsorj 

ra^t D>, kv.ftl (Stati VE Director) participate 
^. |S;rc:j!e serir.jrs djring da; j 
I. Suld In a session on'cjrriculuflt development 

fjild in a s«$!^n on lAEA-NJ' 
<. iJId l/i a session on getting students Involved 



I ■ 
] i 
1 
1 



Please provide any other coiwnts you may wish to W<e; 

Thap^. you f 
Excellent, good jot ' ' ' ' \' 
V EnliQht^ninq. interesting and Educational 
tribute to the Director and Aovfsory Council 
Very worthwhile 

I enjoyed It and/flould like to do U again 
I enjoyed al) nWt sp<>dkerS"they were iuperb 
I acquired new knowledge In advanced leadership skiiij \ 
Ihls was :he Urd of course reeded if we are to iir;ijvc 
the ii-ki^t? of iKciustridl Arts at staie and natic^jl u^th 
' This project has &een the mi relevant and nrofessiorally 

enriching graduate experience I have ever had 
Again, one of the best.courses I have talcen 
^ I wish we had more tiffietito pursue each topic further 

The personal concern for eacn.stu'dent was greatly appreciated 

Congratulations or yojr outstanding effort in supsor: of 
Industrial Arts 

A revieii of the r.otes and handouts was as, inforaative ^s 
another seniinar , ^ 

Keep to, the scheduled i\m, don't run 'over 

Don't use a post^test 

Print handouts on both slde^ 

Be supportive of State Oepartwni of i^,,\m 

Use formative quizzes to reinforce seminars 

^ Package |he presentation into a series of .ffwna^raDiu 
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